
 

 

 

 
 
 
 
 
 
 
 
 

The Social Value of the International Curricula Organization (ICO) 

Programs: An Evaluative SROI Report (2025) 

Supervision: Sulaiman Al-Rajhi Waqf 

 

 

 

 

 

 

 

 

 

 

 

 

Prepared and conducted by: Saa'i Foundation for Waqf Development 

 2025  



 

2 

 

 

 



 

3 

 

Table of Contents 

Glossary of Key Terms ..................................................................................................................................................................................... 6 

Report Limitations ............................................................................................................................................................................................ 8 

Executive Summary .......................................................................................................................................................................................... 9 

Introduction .................................................................................................................................................................................................... 11 

Social Return on Investment (SROI) Methodology ........................................................................................................................................ 12 

Principles of Social Return on Investment ...................................................................................................................................................... 13 

Stages of Social Return on Investment (SROI) ............................................................................................................................................... 14 

Stage 1: Establishing Scope and Identifying Stakeholders ............................................................................................................................. 14 

Establishing the Scope ............................................................................................................................................................................... 14 

The Logical Framework for ICO Programs ............................................................................................................................................... 16 

Theory of Change for International Curricula Organization (ICO) ........................................................................................................... 18 

Description of the Theory of Change Pathway by Stakeholder ................................................................................................................. 20 

Baseline for Theory of Change Outcome Indicators ................................................................................................................................. 22 

Overview of the Study ............................................................................................................................................................................... 23 

Identifying Stakeholders ............................................................................................................................................................................ 24 

Stakeholder Engagement ........................................................................................................................................................................... 24 

Summary of Stakeholder Engagement across the SROI Process ............................................................................................................... 27 

Stage 2: Analyzing the Value Chain ............................................................................................................................................................... 27 

Inputs ......................................................................................................................................................................................................... 28 

Outputs ...................................................................................................................................................................................................... 28 

Outcomes / Change ................................................................................................................................................................................... 29 

Stage 3: Identifying Outcomes ....................................................................................................................................................................... 30 

Data Collection Tools ................................................................................................................................................................................ 30 

Quantitative Surveys ............................................................................................................................................................................ 30 

In-depth qualitative interviews ............................................................................................................................................................. 31 

Official Documents and Records ......................................................................................................................................................... 31 

Integration of Tools .............................................................................................................................................................................. 31 

Validity and Reliability ........................................................................................................................................................................ 31 

First: Internal Reliability — Cronbach’s Alpha ................................................................................................................................... 32 

Second: Internal Validity — Pearson Correlation Coefficients ............................................................................................................ 32 

Data Collection Used to Identify Outcomes .............................................................................................................................................. 33 

Study Population and Sample .............................................................................................................................................................. 33 

Quantitative and Qualitative Data Collection ....................................................................................................................................... 34 

Documentary Data and Supporting Sources ......................................................................................................................................... 34 

Statistical Methods Used ...................................................................................................................................................................... 34 

Results Analysis ........................................................................................................................................................................................ 35 

Description of the Study Population..................................................................................................................................................... 35 

Characteristics of the Individual Beneficiary Sample .......................................................................................................................... 35 

Characteristics of Partner Entities ........................................................................................................................................................ 37 

Characteristics of Institutional Beneficiaries ........................................................................................................................................ 38 

Characteristics of ICO Leadership and Staff ........................................................................................................................................ 39 

Characteristics of the Qualitative Interview Sample ............................................................................................................................ 40 

Analysis of Change Outcomes .................................................................................................................................................................. 40 

Analysis of Results at the Individual Beneficiary Level ............................................................................................................................ 41 

Assessment of the Impact Context from the Perspective of Individual Beneficiaries .......................................................................... 41 

Assessment of Impact Indicators from the Perspective of Individual Beneficiaries ............................................................................. 47 

Analysis and Interpretation of Results by Theory of Change Dimensions ........................................................................................... 49 

Analysis of Results at the Partner Level .................................................................................................................................................... 52 

Assessment of the Impact Context from the Perspective of Partners ................................................................................................... 53 

Assessment of Impact Indicators from the Perspective of Partners ...................................................................................................... 57 

Analysis and Interpretation of Results by Theory of Change Dimensions ........................................................................................... 59 

Analysis of Results at the Institutional Beneficiary Level ......................................................................................................................... 62 

Assessment of the Impact Context from the Perspective of Institutional Beneficiaries ....................................................................... 62 

Assessment of Impact Indicators from the Perspective of Institutional Beneficiaries .......................................................................... 66 

Analysis and Interpretation of Results by Theory of Change Dimensions ........................................................................................... 68 

Analysis of Results at the ICO Leadership and Staff Level ....................................................................................................................... 71 

Assessment of the Impact Context from the Perspective of ICO Leadership and Staff ........................................................................ 71 

Assessment of Impact Indicators from the Perspective of ICO Leadership and Staff .......................................................................... 77 

Analysis and Interpretation of Results by Theory of Change Dimensions ........................................................................................... 82 

Materiality Assessment of Outcomes across Stakeholders ........................................................................................................................ 86 

Results of Change Indicators ..................................................................................................................................................................... 88 

Unintended and Potential Negative Outcomes .......................................................................................................................................... 88 



 

4 

 

Treatment of Unintended and Potential Negative Outcomes in the SROI Analysis ............................................................................. 90 

Stage 4: Valuing Outcomes ............................................................................................................................................................................ 91 

Determining Outcome Values and Selecting Financial Proxies ................................................................................................................ 91 

Stage 5: Calculating the Value of Social Impact ............................................................................................................................................. 96 

Deadweight, Displacement, Attribution, and Drop-off Assumptions ........................................................................................................ 96 

Stage 6: Calculating the Social Return on Investment (SROI) ....................................................................................................................... 98 

Sensitivity Analysis ................................................................................................................................................................................. 100 

Additional Qualitative Sensitivity Considerations for Future Valuation ............................................................................................ 102 

Discussion of Findings ................................................................................................................................................................................. 103 

Integration of Stakeholder Results in Producing Impact ......................................................................................................................... 103 

Contribution to Arabic Language Learning and Islamic Education in Non-Arabic-Speaking Contexts .................................................. 104 

Contribution to Islamic Identity and the Arabic Language in Multilingual Environments ...................................................................... 105 

Challenges and Sustainability Requirements ........................................................................................................................................... 105 

Developmental Implications Leading to the Recommendations .............................................................................................................. 106 

Verification of Results and Stakeholder Review ..................................................................................................................................... 107 

Recommendations and Opportunities for Improvement ............................................................................................................................... 108 

Deepening Impact in Less-Ready Environments ..................................................................................................................................... 108 

Developing the Teacher Training and Follow-Up System ...................................................................................................................... 108 

Maximizing the Value of Digital Platforms and Expanding Their Functions .......................................................................................... 108 

Expanding and Deepening Content to Support Identity Sustainability .................................................................................................... 109 

Strengthening Impact Partnerships and Building “Identity and Language Alliances” ............................................................................. 109 

Institutionalizing Impact Measurement and Developing the SROI Model .............................................................................................. 109 

Supporting Impact Sustainability After Interventions End ...................................................................................................................... 110 

References .................................................................................................................................................................................................... 111 

List of Appendices ........................................................................................................................................................................................ 112 

Appendix A: Impact Assessment Survey - ICO Leadership and Staff .................................................................................................... 112 

Appendix B: Impact Assessment Survey - Institutional Beneficiaries .................................................................................................... 117 

Appendix C: Impact Assessment Survey - Individual Beneficiaries ....................................................................................................... 121 

Appendix D: Impact Assessment Survey - Partners ................................................................................................................................ 125 

Appendix E: Interview Guide - Individual Beneficiaries ........................................................................................................................ 131 

Appendix F: Interview Guide - Institutional Beneficiaries ...................................................................................................................... 132 

Appendix G: Interview Guide - Partners ................................................................................................................................................. 133 

Appendix H: Interview Guide - ICO Leadership and Staff ..................................................................................................................... 134 

List of Tables  

Table (1): Projects and Programs Included in the Study at the International Curricula Organization............................................................. 15 
Table (2): Logical Framework for ICO Programs .......................................................................................................................................... 17 
Table (3): Change Pathways and Material Outcomes by Stakeholder Group ................................................................................................. 21 
Table (4): Stakeholder List for the International Curricula Organization ....................................................................................................... 25 
Table (5): Stakeholder Engagement across the SROI Process ........................................................................................................................ 27 
Table (6): Inputs ............................................................................................................................................................................................. 28 
Table (7): Outputs ........................................................................................................................................................................................... 28 
Table (8): Intended Outcomes (Change) ......................................................................................................................................................... 29 
Table (9): Cronbach’s Alpha Values for Impact Scale Items among Individual Beneficiaries ....................................................................... 32 
Table (10): Pearson Correlations between Impact Scale Items and the Total Score among Individual Beneficiaries .................................... 32 
Table (11): Descriptive Distribution of the Individual Beneficiary Sample ................................................................................................... 35 
Table (12): Descriptive Distribution of Partner Entities Based on Full Enumeration ..................................................................................... 37 
Table (13): Comparison of the Two Institutional Beneficiaries by Years of Benefit and Type of Support .................................................... 38 
Table (14): Functional Distribution of ICO Leadership and Staff .................................................................................................................. 39 
Table (15): Characteristics of the Qualitative Interview Sample .................................................................................................................... 40 
Table (16): Perceived Adequacy of ICO Programs in Meeting Individual Beneficiaries’ Needs ................................................................... 41 
Table (17): Need to Seek Additional Support from Other Entities after Receiving ICO Services .................................................................. 41 
Table (18): Perceived Change in Beneficiaries’ Educational or Professional Pathway .................................................................................. 42 
Table (19): Key Areas of Improvement Attributed to ICO Services............................................................................................................... 42 
Table (20): Estimated Degree of Improvement in Beneficiaries’ Educational or Professional Pathway ........................................................ 43 
Table (21): Perceived Importance of the Improvement / Change in Beneficiaries’ Lives .............................................................................. 43 
Table (22): Overall Description of ICO Support Impact from the Perspective of Individual Beneficiaries.................................................... 44 
Table (23): Positive Unexpected Effects of ICO Support ............................................................................................................................... 44 
Table (24): Receipt of Similar Support from Other Entities ........................................................................................................................... 45 



 

5 

 

Table (25): Beneficiaries’ Ability to Continue Learning if ICO Services Were Discontinued ....................................................................... 46 
Table (26): Key Challenges from the Perspective of Individual Beneficiaries ............................................................................................... 46 
Table (27): Assessment of Impact Indicators from the Perspective of Individual Beneficiaries ..................................................................... 47 
Table (28): Theory of Change Outcome Achievement Level among Individual Beneficiaries ...................................................................... 49 
Table (29): Partners’ Assessment of Partnership Contribution to Beneficiary Performance .......................................................................... 53 
Table (30): Key Aspects of Improvement for Beneficiaries from the Partners’ Perspective .......................................................................... 53 
Table (31): Percentage of Improvement among Beneficiaries Resulting from the Partnership ...................................................................... 54 
Table (32): Importance of the Improvement Achieved among Beneficiaries from the Perspective of Partners ............................................. 55 
Table (33): Description of the Impact Achieved on Beneficiaries from the Partners’ Perspective ................................................................. 55 
Table (34): Partner Observations of Unintended Outcomes Among Beneficiaries ......................................................................................... 55 
Table (35): Beneficiaries’ Ability to Sustain Outcomes in the Absence of Partnership Support .................................................................... 56 
Table (36): Key Challenges from the Partners’ Perspective ........................................................................................................................... 56 
Table (37): Evaluating the Partnership Impact Indicators on Beneficiaries from the Partners' Perspective.................................................... 57 
Table (38): Theory of Change Outcome Achievement Level from the Perspective of Partners ..................................................................... 59 
Table (39): Evaluating the Adequacy of Support from the Perspective of Institutional Beneficiaries ............................................................ 62 
Table (40): Key Aspects of Improvement from the Perspective of Institutional Beneficiaries ....................................................................... 63 
Table (41): Estimated Level and Importance of Improvement from the Perspective of Institutional Beneficiaries ....................................... 63 
Table (42): Unintended Impacts from the Perspective of Institutional Beneficiaries ..................................................................................... 64 
Table (43): Description of the Overall Impact of Support (Institutional Beneficiaries) .................................................................................. 65 
Table (44): Capacity of Institutional Beneficiaries to Continue in the Event that Support Ceases ................................................................. 65 
Table (45): Key Challenges from the Perspective of Institutional Beneficiaries ............................................................................................ 66 
Table (46): Assessment of Impact Indicators from the Perspective of Institutional Beneficiaries .................................................................. 67 
Table (47): Theory of Change Outcome Achievement Level from the Perspective of Institutional Beneficiaries ......................................... 68 
Table (48): Improvement Level and Importance (Leadership and Staff Perspective) ..................................................................................... 71 
Table (49): Beneficiaries’ Ability to Continue if Support Ceases (Leadership and Staff Perspective) ........................................................... 72 
Table (50): Beneficiary Improvements (Leadership and Staff Perspective) ................................................................................................... 73 
Table (51): Key Improvement Areas (Leadership and Staff Perspective)....................................................................................................... 73 
Table (52): Overall Impact Description (Leadership and Staff Perspective) .................................................................................................. 74 
Table (53): Unintended Positive Effects (Leadership and Staff Perspective) ................................................................................................. 75 
Table (54): Evaluating the Impact of Waqf Support on Enhancing the Institution's Standing ........................................................................ 75 
Table (55): Key Challenges (Leadership and Staff Perspective) .................................................................................................................... 76 
Table (56): Key Lessons Learned from the Perspective of the Organization’s Leadership and Staff ............................................................. 76 
Table (57): Assessment of the Impact of Support on Institutional Beneficiaries (Leadership and Staff Perspective) .................................... 78 
Table (58): Assessment of the Impact of Support on Direct Beneficiaries (Leadership and Staff Perspective).............................................. 80 
Table (59): Theory of Change Outcome Achievement Level from the Perspective of ICO Leadership and Staff ......................................... 82 
Table (60): Materiality and Stakeholder-Rated Relative Importance of Outcomes ........................................................................................ 87 
Table (61): Results of Change Indicators ....................................................................................................................................................... 88 
Table (62): Unintended and Potential Negative Outcomes ............................................................................................................................. 89 
Table (63): Treatment of Unintended and Potential Negative Outcomes in the SROI Analysis ..................................................................... 90 
Table (64): Financial Proxies for Outcomes Generated by ICO Programs ..................................................................................................... 92 
Table (65): Rationale for Selecting the Financial Proxies Used ..................................................................................................................... 95 
Table (66): Deadweight, Displacement, Attribution, and Drop-off Assumptions ........................................................................................... 97 
Table (67): Calculation of the Net Present Value of Social Return on Investment ......................................................................................... 99 
Table (68): Sensitivity Analysis According to Assumptions ........................................................................................................................ 101 
Table (69): Additional Qualitative Sensitivity Considerations for Future Valuation .................................................................................... 102 
Table (70): Stakeholder Validation and Reasonableness Checks ................................................................................................................. 107 

List of Figures 

Figure (1): Theory of Change for the International Curricula Organization ................................................................................................... 20 
 

 



 

6 

 

Glossary of Key Terms 

Term Definition 

International 

Curricula 

Organization (ICO) 

A specialized nonprofit educational organization and one of the specialized 

initiatives supported within the Sulaiman Al-Rajhi Waqf system. It focuses on 

developing Arabic language and Islamic education curricula, printed 

educational materials, digital learning resources, educational applications, e-

learning platforms, and teacher training services for non-Arabic-speaking 

communities and educational institutions. In this report, ICO is the organization 

whose educational programs and social value are being evaluated. 

Sulaiman Al-Rajhi 

Waqf 

A Saudi waqf institution established to sustain charitable and developmental 

impact through the management of endowed assets and the support of 

charitable, educational, social, health, religious, and developmental initiatives. 

In this report, Sulaiman Al-Rajhi Waqf is treated as a source of enabling waqf 

support and a recognized financial input, rather than as a stakeholder group 

experiencing separate outcomes. 

Waqf An Islamic charitable endowment in which assets are set aside, endowed, 

donated, bequeathed, or purchased to be preserved for charitable, religious, 

educational, or developmental purposes that generate social benefit. The returns 

or benefits generated from the endowed assets are used to support the purposes 

specified by the founder of the waqf. 

Waqf Support Financial, institutional, or enabling support provided through a waqf structure to 

sustain charitable, educational, or developmental activities. In this report, the 

term refers to the support that enabled ICO programs to be implemented and 

scaled. 

Social Return on 

Investment (SROI) 

A framework for accounting for value in relation to investment. It uses 

monetary values as a common unit of comparison between the social value 

generated by an activity and the investment required to implement it. 

Social Value The importance that people place on the changes they experience in different 

aspects of their wellbeing. In this report, social value refers to the educational, 

linguistic, identity-related, institutional, and social changes associated with ICO 

programs. 

Wellbeing A state in which human needs are met, whether subjective or objective, 

psychological or physical, to varying degrees. In this report, wellbeing is 

considered through the measured outcomes related to learning, language, 

identity, access, teaching quality, and institutional capacity. 

Stakeholders / 

People Affected 

Individuals, groups, or organizations that experience positive or negative 

changes as a result of the activity being analyzed. In this report, the main 

stakeholder groups are individual beneficiaries, institutional beneficiaries, 

partners, and ICO leadership and staff. 

Theory of Change A causal explanation of how ICO activities are expected to lead to outputs, 

short- and medium-term outcomes, and a broader final impact. 
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Term Definition 

Outcome / Well-

Defined Outcome 

A change experienced by stakeholders as a result of an activity. A well-defined 

outcome is a clearly articulated change, linked to a stakeholder group and to an 

aspect of wellbeing, and capable of being measured and valued. 

Final Impact The broader long-term change to which ICO programs contribute. In this report, 

final impact refers to empowering Muslim communities in diaspora and non-

Arabic-speaking environments to learn Arabic and Islamic education, and to 

strengthening Islamic identity and the Arabic language in multilingual 

environments. It is not valued as a separate financial outcome. 

Materiality 

Assessment 

The process of determining which outcomes are sufficiently important to be 

included in the analysis, based on relevance, significance, stakeholder evidence, 

value, duration, causality, and the risk of double counting. 

Financial Proxy An approximate monetary estimate used to represent the value of an outcome 

that does not have a direct market price. It is used to express the relative 

importance of outcomes in comparable financial terms. 

Deadweight The proportion of an outcome that would have happened anyway without the 

activity. This proportion is deducted to avoid overestimating the value created 

by the intervention. 

Displacement The extent to which an outcome has displaced or replaced another positive 

outcome, opportunity, or activity elsewhere. 

Attribution The proportion of an outcome that is due to the contribution of other people, 

organizations, programs, or contextual factors, rather than the activity being 

analyzed. 

Drop-off The expected reduction in the value or continuation of an outcome over time 

after the first year. 

Sensitivity 

Analysis 

The process of testing how changes in key assumptions, such as financial 

proxies, duration, attribution, what would have happened anyway, displacement, 

drop-off, or the discount rate, affect the final Social Return on Investment 

result. 

Note: The definitions in this glossary were developed with reference to the Social Value International Glossary 

2.0, the Guide to Social Return on Investment, and the terminology used in this report. The organization-specific 

definitions were based on the official websites of the International Curricula Organization and Sulaiman Al-Rajhi 

Waqf. The definition of waqf was also informed by commonly used definitions in Islamic social finance literature 

(Social Value International, 2023; Nicholls et al., 2012; International Curricula Organization, n.d.; Sulaiman Al-

Rajhi Waqf, n.d.; Islamic Development Bank, n.d.). 
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Report Limitations 

Extensive methodological efforts were undertaken in preparing this report, beginning with defining the 

study scope and identifying stakeholders, moving through the development of the logical framework and 

Theory of Change, the collection of quantitative, qualitative, and documentary data, and concluding with 

the valuation of social value and the calculation of the Social Return on Investment. Nevertheless, the 

nature of the Social Return on Investment methodology, and its reliance on stakeholder data and 

justified professional judgments, requires the disclosure of a number of limitations and sources of 

uncertainty that should be taken into account when reading the findings and using them for decision-

making. 

The first limitation relates to the availability of pre-intervention data. There were no standardized and 

documented baseline measurements for all outcome indicators, due to the diversity of the programs and 

the geographical and educational contexts in which the International Curricula Organization operates. 

Therefore, the report relied on a combination of retrospective estimates, stakeholder responses, 

qualitative interviews, and available documents and operational records to construct a practical baseline. 

This type of measurement may involve some degree of recall bias or variation in respondents’ 

understanding of the nature of change. The effect of this limitation was therefore reduced through 

methodological triangulation across more than one data source. 

The second limitation relates to stakeholder representativeness. Data from individual beneficiaries were 

collected through a purposive sample of available valid responses. Accordingly, the results reflect the 

voices of the participants who could be reached within the scope of the study and are not presented as an 

absolute statistical generalization to all beneficiaries across all countries and programs. By contrast, the 

categories of partners, institutional beneficiaries, and ICO leadership and staff were covered through full 

enumeration within the scope of the report, given the limited number of entities and individuals directly 

related to the programs being measured. Therefore, the small size of these groups reflects the nature of 

the defined population rather than a weakness in coverage. 

The diversity of the educational and cultural contexts in which the programs were implemented should 

also be taken into account, including differences in language, teacher readiness, technical infrastructure, 

the nature of local partnerships, and the variation in the availability of operational and financial data 

across projects and countries. This diversity may affect the level, depth, and sustainability of outcomes 

from one context to another. For this reason, the findings in this report were interpreted at the level of 

stakeholder groups and main change pathways, while acknowledging that some finer differences 

between countries or programs may require deeper measurement in subsequent evaluation cycles. 

Another limitation relates to the financial valuation of outcomes. Some of the educational, pedagogical, 

and identity-related outcomes associated with ICO programs do not have direct market prices. 

Approximate financial proxies were therefore used to express their social value in comparable terms. In 

addition, the estimation of deadweight, displacement, attribution, and drop-off over time involves a 

degree of professional judgement, particularly given the multiple factors that may contribute to the 

outcomes, such as the family, the school, partners, the educational environment, and the beneficiaries’ 

own efforts. 

To reduce the effect of these limitations, the report used multiple data sources, cleaned responses before 

analysis, distinguished between sampling and full enumeration according to the nature of each 

stakeholder group, linked outcomes to a defined Theory of Change, applied impact adjustments, and 

conducted sensitivity analysis. Accordingly, these limitations do not weaken the findings of the study; 

rather, they define the appropriate framework for interpreting them. The SROI ratio presented in this 

report should therefore be read as a reasonable professional estimate of the social value generated within 

the scope and assumptions of the study, not as an absolute or final figure detached from its context. 
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Executive Summary 

This study aims to measure the impact of the educational programs implemented by the International 

Curricula Organization (ICO), with support from Sulaiman Al-Rajhi Waqf, in enabling Muslim 

communities in the diaspora to learn the Arabic language and receive Islamic education, and in 

contributing to the strengthening of Islamic identity and the Arabic language in multilingual 

environments. To achieve this, the study adopted a methodological approach combining quantitative and 

qualitative analysis and applied the Social Return on Investment (SROI) methodology, allowing a 

deeper understanding of the educational, pedagogical, and social value generated by the organization’s 

interventions in light of the approved Theory of Change and outcome chain. 

The study covered four main stakeholder groups: individual beneficiaries, institutional beneficiaries, 

partners, and ICO leadership and staff. Waqf and financial support were treated as key inputs that 

enabled program implementation, rather than as a separate stakeholder category within the change 

outcomes. The study was based on a logical model and Theory of Change that explain the causal 

pathway from inputs and activities to outputs, then to short- and medium-term outcomes, and ultimately 

to final impact. Data collection relied on surveys, interviews, document analysis, and administrative 

data. 

The findings showed a high level of achievement of the Theory of Change outcomes across stakeholder 

groups, as follows: 

• Individual beneficiaries: strengthened understanding of Islamic values, increased engagement 

with educational content and platforms, improved language skills, and strengthened Islamic and 

linguistic identity. 

• Institutional beneficiaries: enhanced teacher readiness to apply curricula and educational 

platforms, support for active learning, improved teachers’ instructional effectiveness and use of 

educational technologies, and enhanced capacity to provide effective Arabic and Islamic 

education. 

• Partners: creation of an enabling environment for implementing educational and training 

projects, facilitation of students’ access to and use of educational platforms, and expansion of 

Arabic and Islamic education projects in target environments. 

• ICO leadership and staff: provision of trusted and suitable educational content for target groups, 

expanded access to curricula and content through digital platforms, global enablement of Arabic 

language and Islamic education, and improved teacher capacity and use of educational 

technologies. 

The quantitative findings and qualitative evidence indicate that impact was not generated from a single 

isolated outcome, but from an interconnected chain that begins with the development of content, 

curricula, and platforms; passes through partners, institutional beneficiaries, and teachers; and reaches 

individual beneficiaries, among whom direct change was observed in understanding, engagement, 

language skills, and Islamic and linguistic identity. The interviews also showed that the educational 

content was not perceived merely as instructional material, but as a supportive means for understanding 

Islamic values, strengthening learners’ connection to the Arabic language and the Qur’an, and 

expanding the presence of learning within the classroom and the family. 

Through the application of the SROI methodology, and after accounting for deadweight, displacement, 

attribution, and drop-off over time, the study concluded that the Social Return on Investment ratio 

reached 8.49. In other words, every SAR 1 invested in these programs generated an estimated social 
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value of approximately SAR 8.49. This indicator reflects the ability of ICO programs to generate 

educational, pedagogical, and social value that exceeds the direct financial investment, while taking care 

not to over-claim the extent of impact attributable to ICO alone. 

The sensitivity analysis shows that the Social Return on Investment ratio remained positive across the 

alternative scenarios tested. Based on the current sensitivity tests, the SROI ratio ranges between 7.20 

and 8.52, compared with the base-case SROI ratio of 8.49. Attribution assumptions were found to be the 

most influential factor affecting the result, which confirms the importance of applying caution when 

considering the contribution of other parties within the outcome chain. 

Stakeholder engagement also identified unintended and potential negative outcomes, including positive 

spillover effects on families and greater partner awareness of educational environment needs, as well as 

potential burdens such as learning pressure among some students, diversion of partner resources, and 

additional operational burden on ICO. These outcomes were reviewed against materiality, strength of 

evidence, independence from already valued outcomes, valuation feasibility, and risk of double 

counting. Where they did not meet the criteria for inclusion in the core Impact Map, they were reported 

qualitatively or reflected, where relevant, in impact assumptions, sensitivity interpretation, and future 

measurement recommendations. Accordingly, these outcomes inform the interpretation of the SROI 

result, but they do not change the base-case SROI ratio unless they meet the criteria for inclusion in the 

core Impact Map. 

Despite the high impact indicators, the study identified several opportunities for improvement related to 

the sustainability of implementation, variation in the readiness of some educational environments, the 

need to further develop training and follow-up, strengthen the use of digital platforms, and build more 

mature impact partnerships. Accordingly, the report presents a picture that combines measurement of the 

impact achieved with the identification of pathways for developing and deepening that impact in future 

cycles, in a manner that supports enabling Muslim communities in the diaspora to learn the Arabic 

language and receive Islamic education and strengthens Islamic identity and the Arabic language in 

multilingual environments. Future editions will further develop the Theory of Change and its indicators 

to track both intended and unintended outcomes, including positive and potential negative outcomes. 

Future measurement cycles should collect deeper evidence to determine whether such outcomes become 

sufficiently material, independently evidenced, measurable, and free from double counting to be 

included in future valuations. 
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Introduction 

This report, titled “The Social Value of the International Curricula Organization (ICO) Programs: An 

Evaluative SROI Report (2025),” was prepared as part of the broader study on the impact of Sulaiman 

Al-Rajhi Waqf on empowering community sectors, under the supervision of Sulaiman Al-Rajhi Waqf 

and implemented by Saa'i Foundation for Waqf Development. It focuses on analyzing the results of 

measuring the educational, social, and economic impact of the programs of the International Curricula 

Organization (ICO), which target the teaching of the Arabic language and Islamic education to non-

Arabic speakers across a number of culturally and linguistically diverse countries and environments. 

This analysis represents an applied model showing how waqf support and investment in education can 

be translated into impact that can be measured, accounted for, and continuously improved. 

The report is based on a core assumption: investment in trusted educational content, teacher 

development, expanded access to curricula through digital platforms, and effective partnerships can 

generate compound impact that extends beyond language knowledge acquisition to support Islamic 

identity and the Arabic language in multilingual environments. To test this assumption, the study used a 

descriptive analytical methodology to interpret stakeholder responses, alongside the Social Return on 

Investment (SROI) methodology to value outcomes and convert them into comparable social value for 

decision-making. 

The report presents the measurement pathway through interconnected methodological steps: establishing 

the scope and identifying stakeholders; building the logical framework and Theory of Change; analyzing 

inputs, outputs, and outcomes; collecting quantitative and qualitative evidence; estimating the depth of 

change and its relative importance; assigning financial values to outcomes; adjusting those values in line 

with SROI standards; calculating the SROI ratio; discussing the findings; and deriving opportunities for 

improvement and recommendations. 

The findings in this report should be read as part of a broader pathway for enabling Muslim 

communities in the diaspora, rather than as isolated figures or percentages detached from their 

educational and waqf context. The study focused on understanding how the outcomes of different 

stakeholder groups interact: from ICO’s capacity to develop content and platforms, to the role of 

partners in enabling, facilitating, and expanding implementation, then the role of institutional 

beneficiaries in translating content into educational practice, and finally the change experienced by 

individual beneficiaries in values, engagement, language, and identity. 

Accordingly, the report provides a practical entry point for understanding the nature of the impact 

generated by ICO programs in the field and the extent to which they contribute to the final impact 

represented by: 

1. Enabling Muslim communities in the diaspora to learn the Arabic language and receive Islamic 

education. 

2. Strengthening Islamic identity and the Arabic language in multilingual environments. 

This is presented while highlighting what has been achieved in terms of measurable outcomes, and what 

still needs to be deepened, expanded, and sustained in future cycles of interventions and programs. 
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Social Return on Investment (SROI) Methodology 

The Social Return on Investment (SROI) methodology is regarded as a robust tool for measuring the 

social impact of projects, programs, and initiatives. This methodology aims to convert the social value 

generated by a project into a comparable financial value, thereby enabling an assessment of project 

effectiveness and supporting decision-making, program improvement, and social value management. 

This report adopts the principles of Social Return on Investment (SROI) analysis as a framework for 

measuring and valuing the social, environmental, and economic value created through activities or 

projects. SROI seeks to translate social, economic, and environmental effects into financial values, 

thereby supporting a clearer understanding of how value is created and how it is distributed among 

stakeholders. 

In addition, a Theory of Change was developed and articulated through an Impact Map that illustrates 

the transformation process from the necessary inputs to outputs, leading to measurable outcomes. The 

methodology adopted in this study does not stop at merely identifying the Social Return on Investment 

ratio; rather, it also takes into account opportunities for improving the project. Accordingly, the 

methodology contributes to achieving the following benefits (Nicholls et al., 2012; Corvo et al., 2022): 

 

 

Accurate measurement of social 

impact:  

The methodology helps convert 

intangible outcomes into 

comparable values, supporting 

clearer measurement and analysis. 

 

 

Maximizing social value:  

Identifying the most valuable 

outcomes helps guide resource 

allocation toward greater social and 

educational value. 

 

Enhancing transparency and 

accountability:  

It documents how resources are 

used, what changes occur, and 

how value is created. 

 

 

Building stronger relationships 

with stakeholders: 

Open communication about impacts 

allows for stronger relationships with 

funders, the community, and other 

stakeholders. 

 

Improving decision-making:  

SROI analysis provides valuable 

insights that can be used to 

improve strategies and future 

planning. 

 

Understanding impact: 

SROI helps organizations better 

understand their impact and improve 

how they create social value for 

stakeholders. 
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Principles of Social Return on Investment 
There are eight guiding principles that form the foundation of the Social Return on Investment (SROI) 

approach (Social Value International, n.d.; Social Value International, 2022). 

1) Involve stakeholders 

Stakeholders are the individuals or organizations that experience change as a result of an activity. 

Engaging them throughout the process helps to determine what changes should be measured, how they 

should be measured, and how their value should be assessed. Their participation ensures that the 

evaluation is grounded in the lived experiences of those most affected. 

2) Understand what changes 

It is essential to articulate how change occurs and evaluate it using collected evidence. This includes 

identifying both intended and unintended, positive and negative outcomes. These outcomes are created 

by or for stakeholders and represent the impact of the activity. Understanding change also involves 

recognizing the role of stakeholders in enabling these outcomes. 

3) Value the things that matter 

Many outcomes cannot be easily quantified using traditional market values. Financial proxies are 

employed to recognize the value of these outcomes and give voice to those excluded from economic 

systems. By valuing what truly matters, this principle aims to shift power dynamics and ensure that 

underrepresented perspectives are considered. 

4) Only include what is material 

Determining materiality involves assessing whether the omission or misrepresentation of certain 

information could affect decisions made based on the analysis. Including only relevant and significant 

data ensures a fair and balanced representation of impact. This principle also stresses the importance of 

judgment and context in identifying what matters most to stakeholders. 

5) Do not over-claim 

Organizations must ensure that they only claim the portion of value for which they are directly 

responsible. This includes accounting for what would have happened anyway and recognizing the 

contributions of other actors. Attribution and deadweight are critical concepts that help avoid 

exaggerating the results. 

6) Verify the result 

External, independent assurance is vital to enhance the credibility of the findings. Because SROI 

involves estimations and subjective judgments, verification provides confidence to stakeholders that the 

analysis is robust, accurate, and unbiased. 

7) Be transparent 

Transparency requires clearly documenting the data sources, methodologies, assumptions, and 

limitations involved in the analysis. It also involves communicating these elements with stakeholders 

and justifying the decisions made throughout the process. This openness builds trust and accountability. 

8) Be responsive 

The final principle emphasizes the need for learning and improvement. Organizations should use the 

insights gained from the analysis to adapt their strategies and operations in ways that enhance the 

creation of social value. Responsiveness ensures that the SROI process contributes to ongoing 

development rather than being a one-time evaluation. 
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Stages of Social Return on Investment (SROI) 

The Social Return on Investment (SROI) methodology represents an integrated analytical framework 

that aims to measure the real value of the social, economic, and environmental effects of projects and 

programs. It proceeds through an interconnected sequence of stages beginning with defining the study 

scope and key stakeholders, moving through value chain analysis and the identification of achieved 

outcomes, then converting these outcomes into measurable financial values, calculating total social 

impact, and finally calculating the SROI ratio, which reflects the extent to which initiatives generate 

measurable and sustainable social value beyond traditional financial indicators. The stages are as follows 

(Nicholls et al., 2012; Watson & Whitley, 2017): 

Stage 1: Establishing Scope and Identifying Stakeholders 

Stage 2: Analyzing the Value Chain 

Stage 3: Identifying Outcomes 

Stage 4: Valuing Outcomes Financially 

Stage 5: Calculating the Value of Social Impact 

Stage 6: Calculating the Social Return on Investment 

Stage 1: Establishing Scope and Identifying Stakeholders 

Establishing the Scope 

Introducing the International Curricula Organization (ICO) 

The International Curricula Organization (ICO) is a specialized nonprofit educational institution 

established in 1421 AH / 2000 AD and supported within the Sulaiman Al-Rajhi Waqf system as a 

specialized educational initiative. It specializes in teaching Arabic and strengthening Islamic values 

among non-Arabic-speaking communities through educational curricula, digital platforms, educational 

software, and teacher training. 

Vision 

Leadership in providing distinguished educational content that meets the needs of learners around the 

world. 

Mission 

Developing education by preparing and delivering integrated curricula that achieve their cognitive and 

pedagogical objectives in two fields: teaching Arabic to non-native speakers and Islamic education, as a 

specialized center of expertise in these two fields. 

Values 

Inclusiveness - Authenticity - Quality - Renewal - Excellence - Development 

Key services and programs 

1. Learning Arabic series for kindergarten stage 

2. Arabic for non-native speakers curriculum for levels 1–12 

3. Islamic Education curriculum for grades 1–12 

4. Prophetic biography stories series 
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5. Educational stories and alphabet stories series 

6. Interactive applications 

7. Training packages 

8. E-learning platforms 

9. Artificial intelligence tools for learning and teaching Arabic 

Objectives 

1. Prepare curricula and educational and pedagogical resources. 

2. Prepare curriculum documents. 

3. Issue enrichment materials linked to curricula for different levels and educational stages. 

4. Train male and female teachers, and provide them with effective resources and tools. 

5. Cooperate with educational and pedagogical institutions to disseminate and teach Arabic to non-

native speakers. 

6. Establish digital platforms to serve education. 

Target groups 

1. Islamic schools in non-Arabic-speaking countries. 

2. International (foreign) schools in the Arab and Islamic world. 

3. Non-formal weekend schools, centers, and institutes in the West. 

4. Institutes and centers for teaching Arabic to non-native speakers. 

5. Universities, centers, and Islamic institutes in non-Arabic-speaking countries. 

6. Muslim families in the diaspora and Muslim-minority countries. 

Programs or projects targeted by the study 

In line with its mission to support education and strengthen cultural identity, the International Curricula 

Organization, a specialized initiative supported within the Sulaiman Al-Rajhi Waqf system, continues to 

implement a set of high-quality projects aimed at enabling communities through the dissemination of 

knowledge and the development of educational capacities. These projects are grounded in a strategic 

vision that recognizes education as the cornerstone of human and national development, and they are 

implemented in a number of countries in cooperation with ministries of education and educational 

institutions, targeting both students and teachers. 

These initiatives vary between printing and distributing curricula in Arabic, training educational staff, 

activating digital platforms, and translating pedagogical content, ensuring access to quality education for 

groups most in need and strengthening opportunities for sustainable learning in Islamic environments 

around the world. 

Table (1): Projects and Programs Included in the Study at the International Curricula Organization 

No. Project / Program Name Description 
Program / Project 

Objectives 
Target Group 

1 Tanzania Schools Project 

- Partner: Direct Aid 

Society (Kuwait) - 

Supported by the World 

Assembly of Muslim 

Youth 

An educational project in 

a number of schools in 

Tanzania 

Provide 2,700 students 

with Arabic curriculum 

books 

12 schools and 2,700 

students 
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No. Project / Program Name Description 
Program / Project 

Objectives 
Target Group 

2 Namaa Project Teacher training for 

teaching curricula and 

development of a digital 

platform 

Prepare and train teachers 

to teach Arabic language 

curricula 

Teachers and students in 

Malaysia and South Asia 

3 Printing and Distribution 

of Textbooks for ICESCO 

- Supported by Sulaiman 

Al-Rajhi Charitable 

Foundation 

Arabic for non-native 

speakers project in a 

number of ICESCO 

member states 

Disseminate Arabic 

among non-native 

speakers and facilitate its 

learning and teaching in 

four ICESCO member 

states through printed 

textbooks and teacher 

training 

155 schools in 4 African 

countries (Comoros, 

Senegal, Tanzania, 

Kenya) 

4 Kyrgyzstan Project 1 - 

Translation, printing, and 

activation of a digital 

platform - Supported by 

the World Assembly of 

Muslim Youth 

Translation and printing 

of Islamic Education 

curricula, activation of the 

digital learning platform, 

training and educational 

supervision; printing 

20,000 books in Russian 

and Kyrgyz 

Translation and printing 

of Islamic Education 

curricula, activation of the 

digital platform, training, 

and educational 

supervision 

Educational project for the 

Ministry of Education of 

Kyrgyzstan 

5 Kyrgyzstan Project 2 - 

Translation and printing 

of books in Russian and 

Kyrgyz (Supported by 

Sulaiman Al-Rajhi 

Charitable Foundation) 

Translation and printing 

of 25,000 books 
Translation and printing 

of 25,000 books 
Educational project for the 

Ministry of Education of 

Kyrgyzstan 

6 Kyrgyzstan Project 3 - 

Translation and printing 

of books in Russian and 

Kyrgyz - Supported by the 

World Assembly of 

Muslim Youth 

Translation of grades 7-9 

curricula into Russian; 

printing 50,000 books; 

training 65 teachers; 

maintenance and 

development of the digital 

platform 

Translation of grades 7-9 

curriculum into Russian; 

printing 50,000 books; 

training 65 teachers; 

maintenance and 

development of the digital 

platform 

Teachers and students in 

Kyrgyz middle schools 

The Logical Framework for ICO Programs 

The logical framework for ICO programs was built through a participatory analytical methodology 

involving specialists from within the organization and key related stakeholders, as part of broader efforts 

to formulate a logical framework that would prepare the ground for developing the organization’s 

Theory of Change. The framework aimed to clarify the relationship between the organization’s 

activities, outputs, short- and medium-term outcomes, and the targeted final impact. 

This process was implemented through the following steps: 

1. Analyzing the waqf deed as the core reference for the organization’s work, activities, and general 

purposes. 

2. Reviewing the organization’s strategic orientations, including its vision, mission, goals, and 

objectives, to develop a deeper understanding of the nature of its activities and target groups. 
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3. Conducting in-depth discussions and interviews with key stakeholders to translate the waqf 

reference and strategic orientations into a logical framework that reflects the intended outcome 

chain and identifies measurable outcomes within the organization’s scope of responsibility. 

4. Formulating a logical framework that clarifies the sequence of interventions and their effects and 

serves as a scientific reference for interpreting results and designing study tools in accordance 

with the SROI methodology. 

The framework was designed so that outcomes are measurable and linked to the nature of change 

experienced by the different stakeholder groups, enabling its later use in developing the Theory of 

Change, designing the study tools, and analyzing quantitative and qualitative findings. 

Table (2): Logical Framework for ICO Programs 

Level Statement 

Activities 1. Develop Arabic language textbooks for native and non-native speakers. 

2. Develop Islamic Education textbooks in several languages. 

3. Produce educational stories and Prophetic biography stories. 

4. Provide online courses and interactive learning platforms. 

5. Prepare and develop teacher training programs. 

6. Convert printed content into interactive content in multiple languages. 

Outputs 1. Printed books. 

2. Interactive content in multiple languages. 

3. Educational platforms. 

4. Teacher training programs. 

5. Educational projects. 

Outcomes - Individual beneficiaries - 

Short-term 
1. Strengthened understanding of Islamic values. 

2. Increased engagement with educational content and platforms. 

Outcomes - Individual beneficiaries - 

Medium-term 
1. Improved language skills: listening, speaking, reading, and writing. 

2. Strengthened Islamic and linguistic identity. 

Outcomes - Institutional beneficiaries - 

Short-term 
1. Enhanced teacher readiness to apply curricula and educational platforms. 

2. Supported active learning among target groups. 

Outcomes - Institutional beneficiaries - 

Medium-term 
1. Improved teachers’ instructional effectiveness and use of educational 

technologies. 

2. Enhanced the capacity of institutional beneficiaries to provide effective 

Arabic and Islamic education. 

Outcomes - Partners - Short-term 1. Created an enabling environment for implementing educational and training 

projects. 

2. Facilitated students’ access to and use of educational platforms. 

Outcomes - Partners - Medium-term 1. Expanded Arabic and Islamic education projects in target environments. 

Outcomes - ICO leadership and staff - 

Short-term 
1. Provided trusted and suitable educational content for target groups. 

2. Expanded access to curricula and content through digital platforms. 

Outcomes - ICO leadership and staff - 

Medium-term 
1. Enabled Arabic language and Islamic education globally. 

2. Improved teacher capacity and use of educational technologies. 

Impact 1. Enabling Muslim communities in the diaspora to learn the Arabic language 

and receive Islamic education. 

2. Strengthening Islamic identity and the Arabic language in multilingual 

environments. 
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Theory of Change for International Curricula Organization (ICO) 

The Theory of Change for the International Curricula Organization (ICO) was formulated through a 

phased and participatory methodological process aimed at building a clear causal explanation linking the 

waqf reference and the organization’s strategic orientation on the one hand, with inputs, activities, 

outputs, and measurable change outcomes on the other. In formulating the theory, care was taken to 

ensure that it is field-testable and verifiable, and consistent with practices for developing Theory of 

Change in SROI reports. 

The theory reflected the nature of the organization’s interventions in developing educational content, 

making it available through digital platforms, enabling Arabic language and Islamic education, and 

building teachers’ capacity. These interventions were translated into measurable short- and medium-

term outcomes for each stakeholder group, ensuring clarity in the relationship between the programs and 

educational products provided by the organization and the expected changes in knowledge, skills, 

educational practices, access, and quality of implementation. 

The Theory of Change was based on a detailed understanding of the relationship between ICO and each 

stakeholder group, as not all groups experience change in the same way. Individual beneficiaries 

experience change through learning and engagement with content and platforms. Institutional 

beneficiaries experience change through applying curricula and platforms and improving educational 

practices. Partners experience change through enabling the environment, facilitating implementation, 

and expanding educational and training projects. ICO leadership and staff experience change through 

developing content, curricula, platforms, and training programs, disseminating them, and monitoring 

their quality. 

Accordingly, the change pathways across stakeholder groups complement one another within an 

interconnected chain that begins with content development and access, passes through application, 

engagement, and capacity building, and reaches measurable educational, pedagogical, and institutional 

outcomes. This chain ends with the final impact of enabling Muslim communities in the diaspora to 

learn the Arabic language and receive Islamic education, and strengthening Islamic identity and the 

Arabic language in multilingual environments. 

The process of developing the Theory of Change passed through the following stages: 

1. Participatory foundation and identification of theory elements: A workshop was held with 

representatives from within the organization and key related stakeholders to identify and document 

the elements of the Theory of Change, including target groups, areas of intervention, expected 

change pathways, and the main assumptions and contextual conditions necessary for change to 

occur, using the logical framework as an initial basis for the theory. 

2. Prioritizing measurable change outcomes and linking them to the logical chain: After defining 

the basic elements, priorities were agreed for outcome indicators that could be practically 

measured within the scope of this study, and were logically linked to the sequence of intervention: 

inputs, activities, outputs, outcomes, and impact. In this context, it was methodologically noted 

that final impact represents the organization’s broader goals within the waqf system and will not be 

measured directly in this report. Instead, the assessment and measurement in this edition are 

limited to verifiable Theory of Change outcomes during the study period, as the most appropriate 

domain for accountability and verification in an SROI report. 
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3. Initial testing of outcome indicators and verification of measurability: The process moved to 

an initial test of the agreed outcome indicators to verify their clarity, measurability, consistency 

with the organization’s interventions, and the type of evidence needed to track them, whether from 

operational data, surveys, interviews, or supporting documents, thereby ensuring sound 

measurement tool design. 

4. Endorsement of the final formulation with stakeholders: After making the necessary 

adjustments, stakeholders were consulted again to endorse the final formulation of outcome 

indicators and pathways as an operational reference for designing the study tools and analysis, 

ensuring that what will be measured reflects a “valuable change” from stakeholders’ perspectives 

and is consistent with the organization’s objectives. 

5. Defining the boundary of attribution and scope of measurement: In developing these chains, 

care was taken to ensure that the outcomes are specific, measurable, and fall within the 

organization’s area of responsibility and the reasonable attribution boundary of this study. 

Therefore, final impact is not measured directly as a separate financial outcome in this report. 

Rather, it is inferred through the short- and medium-term outcomes observed among stakeholders, 

which represent the logical pathway toward enabling Muslim communities in non-Arabic-speaking 

environments to learn the Arabic language and receive Islamic education, and toward 

strengthening Islamic identity and the Arabic language in multilingual environments. Accordingly, 

the report does not seek to measure final impact — including, for example, wellbeing, contribution 

to the Sustainable Development Goals, or the broader strategic goals of education — as a direct 

object of valuation. Measurement is therefore limited to short- and medium-term outcomes, while 

more detailed wellbeing indicators may be incorporated in subsequent editions. 

6. Field implementation and analysis: The study tools were applied in the field to measure the 

extent to which outcome indicators were achieved, and results were analyzed by integrating 

quantitative evidence, qualitative evidence, and supporting documents. This enabled tracking and 

verification of change pathways across stakeholder groups. 

7. Reviewing results and verification after analysis and return calculation: After completing 

results analysis and SROI calculation, the findings were discussed again with stakeholders to 

verify their reasonableness and interpretation in light of operational reality, strengthen the 

reliability of conclusions, and reduce the risk of overstatement or estimates detached from context. 

8. Future improvement and development of the Theory of Change: The study confirms that the 

Theory of Change is a living document that can be developed. Accordingly, indicators and change 

pathways will be reviewed in later editions based on field implementation findings and stakeholder 

feedback, supporting the gradual development of the theory toward higher levels of stability and 

maturity. 

This theory embodies ICO’s commitment to delivering high-quality education rooted in Islamic values 

and integrated with the latest technological tools, thereby generating sustainable impact in the 

educational and cultural empowerment of Muslim communities. 
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Figure (1): Theory of Change for the International Curricula Organization

 

Description of the Theory of Change Pathway by Stakeholder 

The outcomes in the Theory of Change in this study were not developed as a separate list of 

improvements, but rather as interconnected causal pathways that explain how change moves from ICO’s 

inputs and activities to educational, training, and digital outputs, then to short- and medium-term 

outcomes experienced by stakeholders, and ultimately to the broader final impact. These pathways were 

developed through the logical framework, stakeholder discussions, survey findings, qualitative 

interviews, and available operational documents. 

Stakeholder engagement helped verify that the selected outcomes do not only reflect ICO’s objectives, 

but also represent meaningful changes experienced by the groups affected by the programs. Inputs from 

individual beneficiaries showed that change extends from access to content to understanding, 

engagement, improved language skills, and strengthened identity. Institutional beneficiaries explained 

that value appears in teacher readiness, quality of implementation, and the development of educational 

practices. Partners confirmed that the impact of partnership appears in creating an enabling 

implementation environment, facilitating access, and expanding the scope of projects. Meanwhile, ICO 

leadership and staff indicated that institutional impact is linked to developing trusted content, expanding 

its accessibility, and improving the organization’s capacity to support Arabic language and Islamic 

education globally. 

Accordingly, the material outcomes included in measurement and financial valuation were selected 

based on four main considerations: their clear connection to the change pathway identified by 

stakeholders; their appearance in quantitative or qualitative evidence; their measurability and valuability 

within the scope of the study; and the possibility of reasonably attributing them to ICO interventions 

without double counting value. As for the broader final impact, represented in empowering Muslim 

communities in non-Arabic-speaking environments to learn Arabic and Islamic education and 

strengthening Islamic identity and the Arabic language in multilingual environments, it was treated as a 
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final impact inferred from the accumulation of short- and medium-term outcomes, and was not 

monetized as a separate outcome, in order to avoid double counting and over-claiming. 

Table (3): Change Pathways and Material Outcomes by Stakeholder Group 

Stakeholder 

Group 
Causal Sequence of Outcomes 

Material Outcomes Selected for 

Measurement and Valuation 
Rationale for Selection 

Individual 

beneficiaries 

Change begins with beneficiaries’ 

access to Arabic and Islamic 

curricula, content, and educational 

platforms, and then develops into 

increased exposure to and 

engagement with the content. With 

continued learning and practice, a 

deeper effect appears in 

understanding Islamic values, 

language skills, and Islamic and 

linguistic identity. 

Short-term outcomes: 

1. Strengthened understanding of 

Islamic values. 

2. Increased engagement with 

educational content and platforms. 

Medium-term outcomes: 

1. Improved language skills: 

listening, speaking, reading, and 

writing. 

2. Strengthened Islamic and 

linguistic identity. 

These outcomes represent the 

direct change experienced by 

the final beneficiary. They 

appeared in the surveys and 

interviews, are measurable, 

and are directly linked to 

ICO’s educational and digital 

services. 

Institutional 

beneficiaries 

Change begins with the 

institution’s ability to apply 

curricula and platforms and benefit 

from training and educational 

support, then appears in teacher 

readiness and support for active 

learning. With continued 

implementation, the change 

develops into improved teaching 

effectiveness and use of 

technology, and enhanced 

institutional capacity to provide 

effective Arabic and Islamic 

education. 

Short-term outcomes: 

1. Enhanced teacher readiness to 

apply curricula and educational 

platforms. 

2. Support for active learning 

among target groups. 

Medium-term outcomes: 

1. Improved teachers’ instructional 

effectiveness and use of 

educational technologies. 

2. Enhanced capacity of 

institutional beneficiaries to 

provide effective Arabic and 

Islamic education. 

These outcomes express 

institutional and educational 

change among institutional 

beneficiaries and represent an 

essential intermediate link 

between ICO’s outputs and 

the final learner experience. 

Partners Change begins with partners’ 

contribution to funding, 

implementation, or facilitation, 

then appears in creating an 

enabling environment for projects 

and facilitating students’ access to 

curricula and educational 

platforms. As the partnership 

develops, the scope of Arabic and 

Islamic education projects expands 

in the target environments. 

Short-term outcomes: 

1. Creation of an enabling 

environment for implementing 

educational and training projects. 

2. Facilitation of students’ access 

to and use of educational 

platforms. 

Medium-term outcome: 

1. Expansion of Arabic and Islamic 

education projects in target 

environments. 

These outcomes represent the 

value experienced by 

partners through enabling 

implementation and 

expanding access. They show 

that the role of partnership 

includes facilitation, 

coordination, and expansion, 

not only funding. 

ICO 

leadership 

and staff 

Change begins with the 

development of curricula, content, 

platforms, and training programs, 

then appears in the provision of 

trusted and suitable content and the 

expansion of its digital 

accessibility. As ICO’s work 

develops, this contributes to 

improving institutional capacity to 

enable Arabic language and Islamic 

education globally and to 

enhancing teacher effectiveness in 

the use of educational technologies. 

Short-term outcomes: 

1. Provision of trusted and suitable 

educational content for target 

groups. 

2. Expanded access to curricula 

and content through digital 

platforms. 

Medium-term outcomes: 

1. Enabling Arabic language and 

Islamic education globally. 

2. Improving teacher capacity and 

use of educational technologies. 

These outcomes reflect the 

internal and institutional 

change that enabled ICO to 

produce educational and 

social value. They explain 

how institutional capacities 

are transformed into 

measurable impact among 

other stakeholders. 
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Baseline for Theory of Change Outcome Indicators 

Baseline refers to the status of indicators before the intervention begins; that is, the initial measurement 

that shows how matters stood before the organization implemented its educational, training, and digital 

services and activities. In this study, the baseline is used as a reference point to answer key questions, 

including: 

• Has change occurred? 

• What is the magnitude of this change? 

• To what extent can it be linked to ICO interventions? 

Accordingly, the study adopted the Theory of Change outcome indicators as the reference framework 

for measurement, while seeking to describe pre- and post-intervention conditions in order to track 

changes in outcome indicators. Discussions with stakeholders showed that no prior documented 

measurements were available to establish a direct quantitative baseline for all indicators, due to the 

nature of the programs, the diversity of the geographic and educational environments in which they were 

implemented, and variation in the availability of previous operational data among related entities. 

Because some educational, pedagogical, and institutional outcomes cannot be fully measured through 

conventional quantitative indicators in all contexts, indicators were designed to combine stakeholder 

self-assessment, qualitative evidence, and available documentary data. These indicators covered the 

short- and medium-term outcomes identified for each stakeholder group, including the dimensions of 

change related to learning, values, and identity among individual beneficiaries; readiness for application 

and quality of educational practices among institutional beneficiaries; enabling environment and project 

expansion among partners; and content development, digital access, and teacher capacity building 

among ICO leadership and staff. 

Within this framework, pre-measurements or retrospective estimates of the prior situation before 

benefiting were treated as the approved baseline, while post-measurements represented the comparison 

point for estimating the amount of change after benefiting from the organization’s programs and 

educational products. The baseline was initially constructed through interviews and structured 

discussions with key stakeholders to describe the pre-intervention situation and define its features for 

each outcome. It was then strengthened after applying the study tools, particularly surveys, interviews, 

and supporting documents, allowing a methodological comparison between the previous and subsequent 

situations. 

Although this procedure entails methodological challenges, particularly in cases that rely on 

retrospective measurement and stakeholders’ perception of change, it made it possible to reach a 

practical estimate that can be used to interpret the findings and link observed changes to quantitative and 

qualitative evidence. This approach contributed to estimating the extent of improvement in knowledge, 

skills, readiness, access, and quality of implementation, while taking into account the boundaries of 

attribution and avoiding over-interpretation of impact. 

In light of the analytical methodology adopted in this study, an outcome was considered achieved when 

the observed change exceeded a predefined threshold, namely when more than 50% of respondents 

showed positive improvement in Theory of Change outcome indicators. This reflects the movement of 

the indicator from the baseline to an improved level that can, within the limits of the adopted design, be 

linked to the organization’s educational, training, and digital interventions. 
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Variations in Outcome Achievement and Boundaries of Interpretation 

Exceeding the adopted achievement threshold does not mean that all stakeholders experienced the 

change to the same degree, nor does it mean that groups that did not reach the same level of change were 

excluded from the analysis. Responses showing lower levels of achievement or different patterns of 

change were treated as an important part of interpreting the findings, not as marginal cases. These 

responses reveal the boundaries and conditions of change and help explain the factors that may affect the 

depth of benefit from ICO programs. 

The variation in change among beneficiaries was associated with several possible factors, including 

differences in the duration of exposure to the programs, variation in linguistic or technical readiness, 

diversity in educational environments, differences in the beneficiary’s role within the implementation 

chain, and the extent to which support and follow-up were available within the educational institution or 

family. Some outcomes, such as strengthening identity or improving language skills, may also require a 

longer period or more regular educational exposure before they become clearly evident among all 

beneficiaries. 

Accordingly, outcomes with lower levels of achievement were used to interpret the overall averages and 

to identify improvement opportunities related to training, follow-up, strengthening the use of platforms, 

and improving the sustainability of implementation. These variations were also taken into account when 

estimating the depth of change and when applying deadweight, attribution, and drop-off assumptions, so 

that the high results are not read as a uniform experience for all stakeholders, but rather as a general 

pattern of change within the scope of the study, supported by quantitative and qualitative evidence. 

This procedure constitutes an initial practical basis that can be developed in subsequent measurement 

cycles through more systematic pre-measurement and the establishment of more stable benchmark 

baselines for each Theory of Change outcome indicator, thereby improving comparison accuracy, 

strengthening the ability to interpret attribution, and enhancing the reliability of future conclusions. 

Overview of the Study 

This report presents an evaluative study of the Social Return on Investment (SROI) of the International 

Curricula Organization, which is supported within the Sulaiman Al-Rajhi Waqf system as a specialized 

educational initiative. The study adopts the Social Return on Investment (SROI) methodology to assess 

the organization’s impact through a rigorous and systematic approach, enabling scientifically grounded 

measurement of outcomes and providing stakeholders with a transparent and clear understanding of the 

social value generated by the project. 

Overall Objective of the Study 

To explore the developmental impact of the activities of the International Curricula 

Organization in empowering community sectors. 

This overarching objective is supported by the following specific objectives: 

- To document the role of the organization—as a waqf-based entity—in empowering its 

targeted beneficiary groups. 

- To measure and interpret the impact of the organization’s activities using the Social Return 

on Investment (SROI) methodology. 

- To identify challenges affecting the realization of impact, and to derive lessons learned and 

opportunities for improvement to maximize social value. 
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Identifying Stakeholders 

Stakeholders are the individuals or entities that have a direct or indirect influence on, or are affected 

directly or indirectly by, the success or development of a particular program or project, whether through 

benefiting from the projects, providing financial, technical, or organizational support, or actively 

participating in implementing program components. They are part of the environment surrounding the 

programs, and program success or failure is linked to the extent of their interaction and cooperation. 

 

Project stakeholders are individuals or groups who are directly or 

indirectly affected, positively or negatively, by project decisions or 

activities, and who have an interest or concern in the project area. 

 

Stakeholder analysis is a critical and high-priority component of an 

SROI study. It involves identifying, understanding, and addressing 

stakeholders’ needs and expectations to ensure the success and 

sustainability of projects or initiatives. It also supports stakeholder 

understanding and management, effective decision-making, risk 

assessment, and the achievement of project success or intended 

outcomes. 

 

This stage included periodic sessions by the study team to build a 

stakeholder matrix and then present it to those responsible for the 

projects to determine who would be included in the study and what 

change had occurred for them. The following table explains the 

mechanism for identifying stakeholders and the extent to which they 

affect and are affected by the project. 

Specific stakeholder categories 

In the context of the International Curricula Organization, the initial review of potential groups that may 

affect, or be affected by, the programs included: individual beneficiaries, institutional beneficiaries, 

partners, including implementing, facilitating, and supporting partners for educational and training 

projects, ICO leadership and staff, curriculum designers or experts, suppliers of technical materials and 

equipment or service providers, waqf or financial support, and relevant governmental or regulatory 

entities. Only four main groups were included in the analysis, as shown in Table (4), while the 

remaining groups were treated either as inputs, operational parties, or part of the implementation context 

that does not experience an independent outcome within the Impact Map. 

Stakeholder Engagement 

Stakeholders in this study were identified through a systematic process that combined a review of the 

scope of the programs and projects included in the analysis, analysis of the logical framework and 

Theory of Change, and discussion of the value chain with the study team, program officials, and key 

relevant parties. This process aimed to identify the groups that affect or are affected by ICO programs, 

as well as the groups that may have experienced a material change as a result of ICO interventions. 
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The initial review included several potential groups related to ICO programs, including individual 

beneficiaries, institutional beneficiaries, partners, including funding, implementing, and facilitating 

partners for educational and training projects, ICO leadership and staff, waqf or financial support, 

curriculum designers, suppliers of technical materials and equipment or service providers, and some 

relevant governmental or regulatory entities. 

The decision to include or exclude stakeholders was based on three main considerations: the likelihood 

that the group experienced a clear change linked to ICO programs; the possibility of describing and 

measuring this change or supporting it with quantitative or qualitative evidence within the study period; 

and the extent to which this change was distinct from the outcomes experienced by other groups, thereby 

reducing the risk of double counting impact. 

Accordingly, four main groups were included in the analysis: individual beneficiaries, institutional 

beneficiaries, partners, and ICO leadership and staff. These groups represent the main change pathways 

in the Theory of Change. Individual beneficiaries experience direct change in learning, value-based 

understanding, engagement, language skills, and identity. Institutional beneficiaries experience change 

through readiness for implementation, quality of educational practices, and the capacity to provide 

effective Arabic and Islamic education. Partners represent the enabling, facilitation, and expansion link 

in the implementation of educational and training projects, while ICO leadership and staff represent the 

internal group associated with developing content, curricula, platforms, and training programs, as well 

as managing implementation and follow-up. 

Partners, institutional beneficiaries, and ICO leadership and staff were covered through full enumeration 

within the scope of the study, given their limited number and the clarity of their direct relationship to the 

projects under analysis. Therefore, the data for these groups should not be read as statistical samples 

selected from a broad population, but rather as direct coverage of the key relevant groups within the 

defined scope of the study. As for individual beneficiaries, their data were collected through a purposive 

sample of available valid responses in surveys and interviews, while taking into account their diversity 

in terms of age, duration of benefit, type of support, and educational environment. 

By contrast, some groups were not included as independent stakeholders in the calculation, either 

because their role was closer to providing inputs or operational services, because the expected change 

they experienced did not appear as a material outcome independent from the outcomes of the included 

groups, or because their inclusion could lead to double counting the same value. This does not mean that 

these groups are unimportant within the program implementation system; rather, it means that the scope 

of this report focused on the groups for whom change appeared to be describable, measurable, and 

attributable within the limits of the adopted analysis. 

Table (4): Stakeholder List for the International Curricula Organization 

Group 
Treatment 

Decision 
Rationale for Inclusion or Exclusion 

Number / 

Coverage 

Engagement or 

Representation 

Method 

Individual 

beneficiaries 

Included in the 

analysis and 

valuation 

They represent the final group 

experiencing direct change in value-

based understanding, engagement with 

content and platforms, language skills, 

and Islamic and linguistic identity. 

Purposive sample 

from a broader 

population / 79 

valid responses 

Survey and 

interviews 
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Group 
Treatment 

Decision 
Rationale for Inclusion or Exclusion 

Number / 

Coverage 

Engagement or 

Representation 

Method 

Institutional 

beneficiaries 

Included through 

full enumeration 

within the scope of 

the study 

They represent the educational 

institutions that apply the curricula 

and platforms and benefit from 

training and support programs. 

Change appears among them in 

readiness for implementation, quality 

of educational practices, and capacity 

to provide effective Arabic and 

Islamic education. 

Full enumeration 

within the scope of 

the study / 2 

Survey and 

interviews 

Partners Included through 

full enumeration 

within the scope of 

the study 

They contribute to implementing, 

facilitating, coordinating, or 

supporting educational and training 

projects. Their change pathway relates 

to creating an enabling environment, 

facilitating access, and expanding the 

scope of Arabic and Islamic education 

projects in target environments. 

Full enumeration 

within the scope of 

the study / 4 

Survey, 

interviews, 

review meetings, 

and review of 

project-related 

evidence 

ICO leadership 

and staff 

Included through 

full enumeration 

within the scope of 

the study 

They represent the internal group 

associated with developing content, 

curricula, platforms, and training 

programs, and with managing 

implementation and follow-up. These 

organizational capacities contributed 

to producing the social value being 

measured. 

Full enumeration 

within the scope of 

the study / 8 

Survey, 

interviews, 

internal 

discussions, and 

review of 

findings 

Waqf / funder 

support 

Treated as an input, 

not as a separate 

outcome group 

It enabled program implementation 

and scale-up, but in this report it does 

not represent a group experiencing an 

independent outcome within the 

Impact Map. 

Financial and 

institutional input 

within the value of 

inputs 

Financial and 

operational 

documents and 

records 

Suppliers of 

technical 

materials and 

equipment or 

service 

providers 

Not included as a 

separate outcome 

group 

Their role is limited to providing 

inputs or operational services, and no 

independent material change appeared 

for them that could be measured 

within the scope of the current study. 

Not applicable Their 

contributions 

were treated 

within inputs or 

operational 

records 

Curriculum 

designers or 

experts 

Not included as a 

separate group if 

they were part of 

ICO or service 

providers 

To avoid duplication with the 

outcomes of ICO leadership and staff 

or with operational inputs, and 

because no independent change 

pathway appeared for them within the 

scope of the study. 

Not applicable Their 

contributions 

were treated 

within ICO roles 

or technical 

inputs 

Governmental 

or regulatory 

entities not 

directly 

participating in 

the 

measurement 

Not included as a 

separate outcome 

group 

There was insufficient evidence of a 

direct and independent change that 

could be attributed to ICO 

interventions within the scope of this 

study, or the relationship was 

regulatory/enabling and did not 

involve an independent outcome in the 

Impact Map. 

Not applicable Treated as part 

of the 

implementation 

context or as a 

system-level 

partner where 

relevant 
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Summary of Stakeholder Engagement across the SROI Process 

Stakeholders were involved at different stages of the SROI process according to the nature of their 

relationship with ICO programs and the type of change they experienced. Their engagement informed 

the identification of outcomes, the interpretation of change, the assessment of materiality, the estimation 

of impact assumptions, and the outcome validation and reasonableness checks. The following table 

provides a concise audit trail of stakeholder involvement across the key stages of the analysis. 

Table (5): Stakeholder Engagement across the SROI Process 

Stakeholder group Number involved 
Method of 

engagement 
Stage of engagement 

Purpose of 

engagement 

Individual 

beneficiaries 

79 valid survey 

responses, with 

selected qualitative 

interviews 

Survey and semi-

structured interviews 

Outcome 

identification, change 

measurement, 

materiality, impact 

assumptions, and 

outcome validation 

To understand direct 

learning, language, 

values, engagement, 

and identity-related 

changes, and to test 

the reasonableness of 

reported outcomes 

Institutional 

beneficiaries 

2 entities, covered 

through full 

enumeration within the 

study scope 

Survey, interviews, 

and document review 

Outcome 

identification, change 

interpretation, 

materiality, 

assumptions, and 

outcome validation 

To understand 

institutional change in 

teacher readiness, 

educational practice, 

and capacity to 

provide Arabic and 

Islamic education 

Partners 4 partner entities, 

covered through full 

enumeration within the 

study scope 

Survey, interviews, 

review meetings, and 

review of project-

related evidence 

Outcome 

identification, 

attribution, 

displacement, 

sustainability, and 

outcome validation 

To understand the 

role of partners in 

enabling 

implementation, 

facilitating access, 

and expanding 

educational projects 

ICO leadership and 

staff 

8 participants Survey, interviews, 

internal discussions, 

and review of 

findings 

Theory of Change, 

outcome 

interpretation, 

assumptions, financial 

proxy reasonableness, 

and review of 

findings 

To test the 

consistency of 

findings with 

operational reality 

and support 

interpretation of 

institutional outcomes 

Stage 2: Analyzing the Value Chain 

In the value chain analysis stage for stakeholders within ICO projects and services, inputs, outputs, and 

outcomes were identified according to the approved Theory of Change for each stakeholder group. This 

included identifying the financial and non-financial resources required to implement the activities, 

including waqf funding, the time of beneficiaries and participating entities, educational, technical, and 

administrative expertise, and the implementation and coordination contributions of partners. These 

inputs were then linked to the direct outputs and the short- and medium-term outcomes experienced by 

each group, showing how the value chain moves from resources and activities to measurable changes. 
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Inputs 

Table (6): Inputs 

Stakeholder Inputs 
Financial Value of Inputs 

(SAR) 

Individual beneficiaries Time spent by students and learners using 

curricula, content, and educational 

platforms. 
0 

Institutional beneficiaries Time of teachers and educational teams in 

coordination, application, and benefiting 

from training programs. 
0 

Partners Financial, implementation, and coordination 

support for educational and training 

projects, including waqf funding allocated 

to curricula, content, and platforms. 

6,794,788 

ICO leadership and staff Pedagogical, technical, and administrative 

expertise in developing curricula, content, 

and platforms, and in managing training, 

follow-up, and quality assurance. 

0 

Total Inputs Value 6,794,788 

Outputs 

Table (7): Outputs 

Stakeholder Main Outputs 
Confirmed Output Volume within the Scope of the 

Study 

Individual 

beneficiaries 
Students and learners accessed 

Arabic and Islamic books, content, 

and educational platforms. 

2,700 students in 12 schools under the Tanzania Schools 

Project; 20,000 books under Kyrgyzstan Project 1; 25,000 

books under Kyrgyzstan Project 2; and 50,000 books 

under Kyrgyzstan Project 3. 

Institutional 

beneficiaries 
Curricula and platforms were 

applied within educational entities, 

and teachers benefited from training 

programs and educational support. 

155 schools in 4 African countries under the ICESCO 

Project; 65 teachers under Kyrgyzstan Project 3; in 

addition to training programs and the preparation of a 

digital platform under the Namaa Project, according to the 

available operational records. 

Partners Educational and training projects 

were implemented in target 

environments, including book 

distribution, platform activation, and 

facilitation of beneficiaries’ access 

to educational services. 

Educational and training projects were implemented, 

including book distribution, platform activation, teacher 

training, and facilitating access to schools, students, and 

teachers in the target environments. 

ICO leadership and 

staff 
Curricula, interactive content, digital 

platforms, and training programs 

were developed, and follow-up and 

impact reports were prepared for 

educational projects. 

Curricula and educational materials were developed, 

translated, and printed; digital platforms were activated; 

and training and follow-up programs related to the projects 

included within the scope of the study were managed. 

Note: The figures presented in the table reflect the confirmed volume of outputs in the programs 

included in the study and do not necessarily represent the number of those who experienced the final 

outcomes. Outcomes were measured through data collection tools, interviews, document analysis, and 

the Impact Map. Some qualitative or digital outputs for which complete quantitative figures were not 

available were addressed within the operational description of outputs, without being used on their own 

as evidence that outcomes had been achieved. 
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Outcomes / Change 

Based on the logical framework and Theory of Change for ICO, the outcomes of interventions were 

analyzed by systematically linking inputs, outputs, and the changes achieved among each stakeholder 

group. These outcomes were tracked according to the change pathways for individual beneficiaries, 

institutional beneficiaries, partners, and ICO leadership and staff, demonstrating how the organization’s 

activities and outputs contributed to generating measurable educational, pedagogical, and institutional 

value. 

The outcomes were verified by integrating quantitative data from surveys, qualitative data from 

interviews and field testimonies, and the available documents and operational data. The analysis also 

identified unintended outcomes alongside potential negative outcomes during implementation. Some 

unintended outcomes deepened or broadened the positive effects for certain groups, while the potential 

negative outcomes highlighted burdens and risks requiring qualitative disclosure, reflecting the diverse 

educational contexts in which ICO operates. 

Table (8): Intended Outcomes (Change) 

Stakeholder Intended Change Unintended / Potential Change 

Individual beneficiaries 1. Strengthened understanding of Islamic 

values. 

2. Increased engagement with 

educational content and platforms. 

3. Improved language skills: listening, 

speaking, reading, and writing. 

4. Strengthened Islamic and linguistic 

identity. 

1. Increased self-confidence. 

2. Increased motivation to learn. 

3. Some learning effects transferred to 

the family and social environment. 

4. Some students felt difficulty or 

additional pressure when moving to new 

Arabic or Islamic content, or to a level 

above their current abilities. 

Institutional 

beneficiaries 
1. Enhanced teacher readiness to apply 

curricula and educational platforms. 

2. Supported active learning among 

target groups. 

3. Improved teachers’ instructional 

effectiveness and use of educational 

technologies. 

4. Enhanced institutional capacity to 

provide effective Arabic and Islamic 

education. 

1. Strengthened parents’ confidence in 

educational programs. 

2. The effect of books and content 

extended to families beyond the direct 

student. 

Partners 1. Created an enabling environment for 

implementing educational and training 

projects. 

2. Facilitated students’ access to and use 

of educational platforms. 

3. Expanded Arabic and Islamic 

education projects in target 

environments. 

1. Strengthened coordination between 

partners and educational entities. 

2. Increased partners’ clarity regarding 

the needs of target educational 

environments. 
3. Some resources were directed to these 

programs at the expense of other 

potential initiatives. 

ICO leadership and staff 1. Provided trusted and suitable 

educational content for target groups. 

2. Expanded access to curricula and 

content through digital platforms. 

3. Enabled Arabic language and Islamic 

education globally. 

4. Improved teacher capacity and use of 

educational technologies. 

1. Strengthened cooperation among 

educational entities. 

2. Benefits spread to wider segments of 

beneficiaries. 

3. Increased operational burden 

associated with updating content and 

platforms and following up on quality. 
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Stage 3: Identifying Outcomes 

The process of identifying outcomes is based on a clear methodology that combines quantitative data 

derived from surveys with qualitative data drawn from interviews and documents, within an interpretive 

framework based on the logical models and theories of change developed for each entity. Outcomes 

were analyzed in light of the strategic objectives of the waqf and the purposes of the waqf deed, guided 

by the SROI approach as the reference framework linking inputs, activities, outputs, outcomes, and 

impact. In this approach, findings are not read as separate responses, but as interconnected components 

within a single causal pathway that forms the basis of the evaluation. 

Based on this foundation, the “Identifying Outcomes” stage was organized in a way that allows all 

available data sources to be used systematically and consistently. This included verifying the quality of 

measurement tools through validity and reliability tests, describing the study population in a way that 

clarifies the characteristics of the four target groups, and then using quantitative and qualitative findings 

to build an objective interpretation of the change achieved. This structure provides a necessary entry 

point for the subsequent sections, enabling a comprehensive understanding of the environment in which 

the findings emerged and helping to link numerical indicators with field data, ultimately presenting the 

waqf’s impact as it actually materialized during the period 2016–2024. 

Data Collection Tools 

The study relied on a set of research tools designed and developed based on the logical models and 

theories of change for each waqf entity. This ensured that the measurement tools were linked to the 

change pathways and predefined impact indicators. These tools underwent methodological review and 

academic validation before implementation to verify the soundness of their wording, the accuracy of the 

indicators, and their suitability for the field context. The study relied on three main sources for data 

collection: quantitative surveys, in-depth qualitative interviews, and analysis of documents and records, 

with each source complementing the others within a triangulation framework. 

Quantitative Surveys 

Surveys represented the main tool for collecting numerical data and were directed to four groups 

representing the impact system within which the organization operates. These groups included: 

• Individuals who directly benefited from educational and training programs and services. 

• Partner entities that cooperate with the organization in implementing programs in several 

countries. 

• Institutional beneficiaries to which curricula, training, and multilingual content were applied. 

• ICO leadership and staff, who represent the internal environment that organizes development and 

implementation processes. 

Survey design ensured that the core dimensions related to impact were covered, including questions 

measuring the level of change in skills, knowledge, and values; the degree of development in 

institutional performance; readiness and ability to adopt educational technologies; and questions 

exploring the level of partnership and quality of implementation. Most items used a graded agreement 

scale, with a limited number of open-ended questions that allowed respondents to present their 

experiences and observations, thereby adding a qualitative dimension that supports the quantitative 

analysis. 
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In-depth qualitative interviews 

Qualitative interviews represented an important axis in collecting explanatory data. They were 

conducted with a purposive sample selected to represent the different parties affected by the programs. 

The interviews included ICO leaders responsible for curriculum and digital content development, 

representatives of partner entities in countries such as Kyrgyzstan, Tanzania, and Turkey, 

representatives of institutional beneficiaries of curricula and training programs, and a number of teachers 

and students who interacted directly with the educational materials. 

Interview guides were prepared to cover the main elements related to impact, such as the quality of the 

materials provided, the level of change in educational or institutional performance, the effect of training, 

implementation challenges, and the extent to which program content aligns with the needs of local 

environments. These interviews helped interpret survey results and clarify multiple perspectives on 

impact across different groups (individual beneficiaries, institutional beneficiaries, partners, and 

leadership and staff), in addition to revealing aspects that cannot be measured through quantitative tools, 

such as success stories, inspiring models, unexpected impacts, strategic insights, and proposals for 

enhancing impact in the future. 

Official Documents and Records 

The study relied on a systematic review of documents related to the organization’s work, such as annual 

program reports, memoranda of understanding, training plans, and records showing the number of 

beneficiaries and the types of educational content produced between 2016 and 2024. The documents 

also included performance analyses, developed curricula, copies of multilingual educational materials, 

and records related to workshops and scientific meetings. 

Analysis of these documents contributed to providing an objective picture of the scale of work, the 

history of program development, the volume of beneficiaries over the years, and the level of investment 

effort devoted to developing educational tools. This source also provided a reference background that 

supported the interpretation of quantitative and qualitative data and strengthened the reliability of the 

findings. 

Integration of Tools 

These tools were used in an integrated manner to build a comprehensive evidence base. Surveys 

contributed to identifying general quantitative trends; interviews revealed deeper field contexts; and 

documents provided a historical and operational background that supports interpretation and verification 

of findings. This integration enabled a balanced and objective picture of impact and an assessment based 

on multiple sources of evidence, strengthening the credibility of the study’s final results. It also 

supported the examination of the materiality of outcomes by linking qualitative evidence to the 

relevance of outcomes for stakeholders, and linking quantitative evidence to the scale, importance, and 

attributability of change. 

Validity and Reliability 

The quality of the measurement tools used in the study was verified through validity and reliability 

testing. However, these tests were conducted exclusively on the survey of individual beneficiaries, and 

not on the other stakeholder groups. This is because the other three groups (partners, institutional 

beneficiaries, and leadership) relied on a full enumeration approach for small populations, which does 

not statistically allow the application of reliability and validity coefficients under test conditions, 
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particularly in terms of the minimum required data size. Therefore, academic validation was used for 

these tools and their wording was refined to ensure their methodological suitability. 

The following tables present the detailed reliability and validity coefficients for individual beneficiaries, 

with a descriptive analysis following each table to explain the findings and their methodological 

implications. 

First: Internal Reliability — Cronbach’s Alpha 

Table (9): Cronbach’s Alpha Values for Impact Scale Items among Individual Beneficiaries 

Statement 
Cronbach’s 

Alpha 

The organization's programs and services helped me improve my scientific or 

managerial skills. 
0.834 

The organization's programs and services helped me improve my Arabic language 

skills. 
0.839 

ICO services enhanced my understanding of Islamic values and their connection to 

my daily life. 
0.810 

The organization's services improved my ability to use digital educational tools and 

platforms. 
0.858 

The organization provided me with reliable Arabic and Islamic educational content 

that suited my needs. 
0.840 

The organization enabled me to participate in educational and community initiatives. 0.836 

The organization's services helped strengthen my Islamic and linguistic identity in a 

multilingual environment. 
0.829 

The results in the table above show that Cronbach’s Alpha coefficients for all items were high, ranging 

between 0.810 and 0.858, all of which exceed the statistically acceptable threshold of 0.70. This 

indicates that the tool has a high degree of internal reliability and that its items are mutually consistent 

and reliably measure the same dimension. The closeness of the values across items also indicates the 

coherence of the scale and its suitability for accurately measuring impact among individual 

beneficiaries. Accordingly, the tool can be considered highly reliable, strengthening its suitability for use 

in related applied studies. 

Second: Internal Validity — Pearson Correlation Coefficients 

Table (10): Pearson Correlations between Impact Scale Items and the Total Score among Individual Beneficiaries 

Statement Pearson Correlation with Total Score 

The organization's programs and services helped me improve 

my scientific or managerial skills. 
0.746** 

The organization's programs and services helped me improve 

my Arabic language skills. 
0.721** 

ICO services enhanced my understanding of Islamic values 

and their connection to my daily life. 
0.861** 

The organization's services improved my ability to use 

digital educational tools and platforms. 
0.589** 

The organization provided me with reliable Arabic and 

Islamic educational content that suited my needs. 
0.695** 

The organization enabled me to participate in educational 

and community initiatives. 
0.726** 

The organization's services helped strengthen my Islamic 

and linguistic identity in a multilingual environment. 
0.794** 

Note: ** indicates statistical significance at the 0.01 level. 
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Pearson correlation coefficients between the statements and the total score showed that all values were 

positive and relatively high, ranging between 0.589 and 0.861. These values reflect a strong relationship 

between each statement and the total score, confirming the internal consistency of the tool and 

supporting its validity in measuring the targeted dimensions. The high correlation coefficients, 

especially for some items exceeding 0.80, indicate that the tool is able to represent the concept being 

measured accurately and that all items contribute coherently to building the scale. Therefore, the tool 

can be considered to have a high degree of validity and to measure what it was designed to measure in a 

positive and reliable manner. 

Data Collection Used to Identify Outcomes 

Study Population and Sample 

The approach to stakeholder engagement and data collection varied according to the nature, size, and 

operational clarity of each stakeholder group. The population of individual beneficiaries was 

characterized by multiplicity and diversity, as it included beneficiaries in more than one country and 

educational context, from different age and educational groups, and from various schools, centers, 

institutes, and educational entities. These beneficiaries were connected by their use of ICO programs to 

learn Arabic language and Islamic education, and to access curricula, content, and educational 

platforms. 

Given the breadth and geographic distribution of this population, and the absence of an accurate and 

updated sampling frame containing the names, characteristics, and contact details of all beneficiaries 

across the different countries and programs, it was not possible to apply a traditional probability sample 

to a precisely defined population. The initial estimate for the individual beneficiary sample was based on 

statistical sample tables for large populations, at approximately 384 respondents. However, subsequent 

communication with ICO and project managers revealed a number of practical and methodological 

constraints, most notably the absence of a comprehensive beneficiary frame, the difficulty of reaching 

some individuals in certain regions or educational environments, and the variation in the capacity of 

implementing entities to communicate directly with beneficiaries. 

Accordingly, a diverse purposive sample of individual beneficiaries was adopted, in cooperation with 

ICO coordinators, project managers, and relevant entities in the target countries. In selecting this sample, 

consideration was given, as far as possible, to reflecting the diversity of beneficiaries in terms of country 

or educational environment, age, gender, educational level, type of benefit, duration of exposure to 

programs or services, and the nature of the entity to which the beneficiary belonged. Approximately 160 

electronic questionnaires were distributed through digital links and official communication channels 

over a period of nearly two months, accompanied by repeated correspondence and reminders aimed at 

increasing the response rate. After reviewing and cleaning the responses, 79 valid and analyzable 

questionnaires were approved from the individual beneficiary group. 

Accordingly, the results of individual beneficiaries are not presented as an absolute statistical 

generalization to all beneficiaries across all countries and programs, but rather as an organized 

quantitative and qualitative reading of a diverse purposive sample that represents the voices of 

beneficiaries who could be reached within the limits of the study. These results were strengthened 

through qualitative interviews, operational documents, and inputs from partners and institutional 

beneficiaries, thereby supporting the interpretation of findings and reducing the risks associated with 

reliance on a single data source. 

As for partners, institutional beneficiaries, and ICO leadership and staff, these groups were treated using 

a full enumeration approach within the scope of the study, given their limited number and the clarity of 

their direct relationship to the projects under analysis. Therefore, the data for these groups should not be 
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read as partial statistical samples, but rather as direct coverage of the main groups included within the 

scope of the study. Combining full enumeration for institutional groups with a diverse purposive sample 

of individual beneficiaries helped achieve a balance between depth and coverage, while avoiding any 

claim of statistical generalization beyond the scope of the study or the measurement period. 

Quantitative and Qualitative Data Collection 

The questionnaires were designed electronically and distributed to the target groups through digital links 

and official communication channels, in coordination with ICO coordinators and project managers in the 

relevant entities. The questionnaires targeted four groups representing the impact system: individual 

beneficiaries, partner entities, institutional beneficiaries, and ICO leadership and staff. After the data 

collection period ended, the responses underwent a cleaning process that included excluding incomplete, 

duplicate, or ineligible questionnaires. 

For individual beneficiaries, the collection and cleaning process resulted in the approval of 79 valid and 

analyzable questionnaires out of approximately 160 electronic questionnaires distributed to the 

beneficiaries who could be reached. This number is suitable for descriptive and exploratory analysis and 

for understanding patterns of change among a diverse purposive sample, without claiming that it 

represents all beneficiaries through full probability-based representation. As for the remaining groups, 

their data were analyzed using a descriptive approach consistent with the nature of full enumeration and 

the small size of the population, with the findings supported by qualitative interview inputs and official 

documents. 

In addition to quantitative data, in-depth qualitative interviews were conducted to provide a deeper 

interpretation of the numerical findings and to understand the pathways of change as described by 

stakeholders in their real-life contexts. The interviews included ICO leadership, representatives of 

partner entities, representatives of institutional beneficiaries, and a sample of individual beneficiaries, 

including students, teachers, and representatives of relevant entities where applicable. A total of 12 

documented interviews were conducted, transcribed, and coded using a thematic analysis approach. 

Their findings were then integrated into the interpretation of impact, the strengthening of causal 

pathways within the Theory of Change, and the verification of outcomes identified through the surveys 

and operational documents. 

Documentary Data and Supporting Sources 

The study also relied on a set of official documents and records issued by the organization and its 

partners, such as official reports, developed curricula, strategic and operational plans, and related project 

records. These documents helped support the interpretation of the findings, identify the size and scope of 

programs, and provide evidence that strengthens the credibility of the analysis. 

Statistical Methods Used 

The quantitative data were coded and prepared for analysis using SPSS. The procedures included: 

• Frequencies and percentages 

• Arithmetic means 

• Standard deviations 

• Correlation coefficients 

• Reliability coefficient (Cronbach’s Alpha) 

• Descriptive and interpretive analyses 

• Integrating part of the outputs into SROI calculations 
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Through this integration of quantitative data, qualitative evidence, and operational documents, a solid 

evidence base was formed, providing the foundation for analyzing change outcomes and interpreting the 

organization’s institutional and social impact according to the adopted methodological framework. 

Results Analysis 

Description of the Study Population 

The study population represents all categories targeted by ICO through its educational, training, and 

digital programs and projects during the period 2016–2024. The main categories of the study population 

include: 

1. Individuals who directly benefited from educational programs, training and development 

programs, digital platforms, and educational and value-based materials. 

2. Institutional beneficiaries, including educational institutions, international organizations, and 

government or nonprofit entities through which curricula and educational and training programs 

are applied in different local environments. 

3. Partner entities cooperating with ICO in funding, designing, or implementing programs in a 

number of countries. 

4. ICO leadership and staff, including leadership, supervisory, and executive staff responsible for 

planning, design, implementation, follow-up, and evaluation of the organization’s programs. 

This classification represents a practical translation of ICO’s Theory of Change pathway. It covers the 

four levels of influence: the individual beneficiary, the implementing entity, the supporting partner, and 

the enabling entity (ICO itself), thereby allowing the study to understand how change moves across the 

value chain from program design and implementation to its reflection in beneficiaries’ lives and 

educational environments. 

Characteristics of the Individual Beneficiary Sample 

The individual beneficiary sample represents one of the most important inputs to the study, as it reflects 

the direct perceptions of those who actually benefited from ICO programs and services during the study 

period. The sample size reached 79 respondents. The analysis of their characteristics helps to understand 

the nature of the groups reached by the organization and the extent of diversity in their age, educational, 

and experiential backgrounds. 

Table (11): Descriptive Distribution of the Individual Beneficiary Sample 

Variable Category n % 

Age Under 18 years 15 19.0% 

18 to under 25 years 24 30.4% 

25 to under 45 years 32 40.5% 

45 years and above 8 10.1% 

Total 79 100% 

Gender Male 72 91.1% 

Female 7 8.9% 

Total 79 100% 

Education level Primary or below 12 15.2% 

Intermediate / 

Secondary 
44 55.7% 

University or above 23 29.1% 

Total 79 100% 
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Variable Category n % 

Years benefiting from 

support programs 
Less than one year 9 11.4% 

One to two years 49 62.0% 

More than two years 21 26.6% 

Total 79 100% 

Type of support 

provided to 

individuals 

Educational or Islamic 

programs 
54 42.2% 

Training or 

development programs 
24 18.8% 

E-learning platforms 13 10.2% 

Workshops or scientific 

meetings 
16 12.5% 

Educational stories or 

Prophetic biography 
13 10.2% 

Interactive or digital 

content 
8 6.3% 

Total (sum of response 

frequencies) 
128 100% 

The results show that the individual beneficiary sample is notably diverse in terms of age groups, 

educational level, and duration of benefit, in addition to benefiting from a varied package of support 

types and services. The following is a descriptive analysis of the sample characteristics: 

Age distribution: The age distribution results show that the age group from 25 to under 45 years was 

the most represented in the sample, accounting for 40.5% of all participants, followed by the 18 to under 

25 age group at 30.4%. Beneficiaries under 18 represented 19.0%, while those aged 45 years and above 

represented 10.1%. This distribution indicates that most participants belong to age groups that are 

among the most active in terms of learning, skill building, and engagement in educational and training 

programs, increasing the likelihood of actual benefit from the program content and its application in 

various professional and life contexts. 

Gender: The data indicate that males represent the vast majority of the sample, at 91.1%, compared 

with 8.9% females. This difference may reflect either the nature of the target community in the countries 

where the programs are implemented, or the nature of the programs themselves, which may attract males 

more strongly. It opens a future recommendation area for strengthening opportunities for female 

participation in the educational and pedagogical programs offered by the organization, where 

appropriate to local contexts. 

Educational level: The findings show that 55.7% of the sample hold an intermediate or secondary 

qualification, while those with a university degree or above represent approximately 29.1%, and those 

with primary education or below represent about 15.2%. This indicates that ICO programs reach, to a 

greater extent, groups with intermediate education, while also including a significant segment of 

university-educated participants. This reflects diversity in beneficiaries’ educational backgrounds and 

provides an indication of the ability of the organization’s programs to address different levels of 

educational attainment. 

Duration of benefit from ICO programs: The data reveal that most beneficiaries have a relatively 

extended relationship with ICO programs; 62.0% reported benefiting from the organization’s programs 

for one to two years, while 26.6% reported benefiting for more than two years, and 11.4% for less than 

one year. This pattern reflects a relatively stable beneficiary relationship with ICO programs. Most 

beneficiaries had benefited for more than a full year, while those who benefited for more than two years 

represent approximately one quarter of the sample. This indicates an opportunity for cumulative 
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educational and pedagogical impact, particularly among those whose benefit extended over longer 

periods. 

Types of support and services received by individuals: Because the question on type of support 

allowed multiple responses, the total number of responses exceeded the number of sample members, 

reaching 128 responses. This means that one beneficiary may have received more than one type of 

service. The support types were distributed as shown in the statistical tables. 

- Educational or Islamic programs ranked first, representing 42.2% of total selections, reflecting a 

clear focus by the organization on traditional educational content as one of its main areas of work. 

- Training or development programs ranked second at 18.8%, confirming the organization’s interest 

in developing beneficiaries’ practical skills and not limiting its work to transferring theoretical 

knowledge. 

- Workshops or scientific meetings accounted for 12.5% of responses, reflecting an important role in 

strengthening direct engagement, exchanging experiences, and building practical networks among 

participants. 

- Digital services, such as e-learning platforms (10.2%) and interactive digital content (6.3%), 

appeared at relatively lower percentages, yet they remain an indicator of a methodological shift 

toward digital transformation in content and service delivery. 

- Educational stories or Prophetic biography content stood out at 10.2%, reflecting attention to the 

value-based and pedagogical dimension and the strengthening of Islamic identity among 

beneficiaries. 

Overall, the characteristics of the individual beneficiary sample indicate that ICO targets, to a greater 

extent, age-active groups with intermediate education and above, within a relatively extended 

relationship and through a diverse package of services that combines Islamic education, practical 

training, digital content, and pedagogical and value-based programs. 

Characteristics of Partner Entities 

Partner entities form part of the working ecosystem through which ICO implements its programs and 

projects in a number of countries. A full enumeration was conducted of all entities that cooperated with 

the organization during the study period, totaling four partner entities. These partners represent waqf, 

charitable, and educational institutions operating in different countries around the world, most notably 

Kyrgyzstan, Tanzania, Malaysia, Turkey, and other countries. The partner entities included: 

• Sulaiman Al-Rajhi Charitable Foundation 

• World Assembly of Muslim Youth 

• Direct Aid Society (Kuwait) 

• Namaa Funding Foundation (Charitable) 

The following table presents the descriptive distribution of these entities according to entity name, 

nature of relationship with ICO, and the nature of programs or projects in which cooperation took place. 

Table (12): Descriptive Distribution of Partner Entities Based on Full Enumeration 

Variable Category n % 

Entity name World Assembly of 

Muslim Youth 
1 25% 

Direct Aid Society 1 25% 

Sulaiman Al-Rajhi 

Charitable Foundation 
1 25% 

Namaa 1 25% 

Total 4 100% 
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Variable Category n % 

Nature of partnership 

relationship 
Supporting or 

facilitating partner 
3 75% 

Educational or training 

partner 
1 25% 

Total 4 100% 

Nature of projects / 

programs 
Teacher training and 

qualification programs 
4 100% 

Development of Arabic 

language or Islamic 

education curricula 
3 75% 

Digital services or 

educational platforms 
3 75% 

Educational assessment 

tools or materials 
1 25% 

Total 11 - 

The findings show that teacher training and qualification programs are the most prominent area of 

cooperation between partners and ICO, selected by all partners at 100%. The development of Arabic 

language or Islamic education curricula and digital services or educational platforms were also 

prominent, each at 75%. This aligns with the nature of the projects covered by the study, which included 

teacher training, printing and translating curricula, activating digital platforms, and expanding access to 

educational content in target environments. 

These results indicate that the role of partners is not limited to funding, but extends to supporting the 

implementation of educational and training projects that help create the appropriate environment for 

application, facilitate access for students and teachers to curricula and platforms, and expand Arabic 

language and Islamic education projects in target environments. The fact that areas such as educational 

stories or educational consulting were not selected reflects that they were not among the main areas of 

cooperation in the projects measured, although they fall within the broader scope of ICO services. 

Characteristics of Institutional Beneficiaries 

The institutional beneficiaries working with ICO consist of two main organizations through which the 

organization implements its educational and training programs and digital content: 

ICESCO - the Islamic World Educational, Scientific and Cultural Organization, an international 

organization operating under the umbrella of the Organization of Islamic Cooperation. 

The Ministry of Education and Religions in the Republic of Kyrgyzstan, a government body responsible 

for the education and religion sectors. 

A dedicated survey was directed to representatives of the two entities to assess the impact of ICO 

programs and the type of support they received during the period of benefit. The following table 

compares the two organizations according to years of benefit and type of support. 

Table (13): Comparison of the Two Institutional Beneficiaries by Years of Benefit and Type of Support 

Type of Support 

Received 

More than Two Years - 

Institutional Beneficiary 

(1) 

One to Two Years - 

Institutional Beneficiary 

(2) 
n 

Teacher training and 

qualification programs 
Yes Yes 2 

Multilingual interactive 

content 
Yes Yes 2 
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Type of Support 

Received 

More than Two Years - 

Institutional Beneficiary 

(1) 

One to Two Years - 

Institutional Beneficiary 

(2) 
n 

E-learning platforms Yes Yes 2 

Development of Arabic 

language / Islamic 

education curricula 
Yes No 1 

Educational stories and 

Prophetic biography 
Yes No 1 

Digital tools and 

products 
No Yes 1 

The findings indicate that the two institutional beneficiaries share three main types of support: 

1. Teacher training and qualification programs 

2. Multilingual interactive content 

3. E-learning platforms 

This similarity shows that the basic impact of support appears in a broadly comparable way for both 

entities, as it contributes to improving teacher capacity, enhancing the quality of content and curricula, 

and strengthening the learning experience through digital platforms. 

It is also clear that the entity that benefited for more than two years received additional support in 

developing Arabic language and Islamic education curricula, and in producing educational stories and 

Prophetic biography materials. This points to a deepening of benefit as the relationship extends over 

time, shifting from training, platforms, and interactive content to components more closely linked to the 

development of value-based and linguistic content. 

By contrast, the entity whose benefit lasted between one and two years received support in digital tools 

and products, reflecting a direction toward strengthening technological transformation and the use of 

digital solutions in delivering educational programs. 

Overall, the institutional impact appears to be distributed between shared elements that form the basis of 

quality in the educational process (training, content, platforms), and differentiated elements linked to the 

duration of benefit. Longer durations are associated with deeper support in curricula and identity, while 

shorter durations provide technical support and focus on digital tools. 

Characteristics of ICO Leadership and Staff 

ICO leadership and staff represent the executive level responsible for supervising program and project 

management and carrying out planning, development, implementation, follow-up, and evaluation roles. 

A full enumeration of all staff was conducted using an electronic survey covering all members of the 

target population, with the aim of measuring their perceptions of the impact of the organization’s 

programs and areas of work. 

The following table shows the functional distribution of participants according to a professional 

classification that includes three main categories, and presents their distribution across leadership, 

supervisory, and executive levels. 

Table (14): Functional Distribution of ICO Leadership and Staff 

Job Category n % 

Leadership 1 12.5% 

Supervisory 2 25.0% 

Executive 5 62.5% 

Total 8 100% 
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The table shows that the executive category constitutes the largest share of participants (62.5%), 

reflecting the nature of the organization’s structure, which relies on broad operational and technical 

teams. The supervisory category follows at 25%, then the leadership category at 12.5%. These 

proportions are logical in educational and development organizations whose work depends on extended 

field and administrative teams. 

This distribution provides an appropriate representational base for understanding staff perceptions of 

achieved impact. The diversity of administrative levels allows a comprehensive picture from strategic, 

supervisory, and executive perspectives. This full enumeration provides an important qualitative entry 

point for interpreting the study findings and helps integrate staff perspectives with the survey and 

interview results of other groups, strengthening the development of an integrated understanding of the 

change pathways generated by ICO programs. 

Characteristics of the Qualitative Interview Sample 

The study relied on a set of in-depth qualitative interviews to explore the roles, challenges, experiences, 

and perspectives associated with applying curricula and programs within beneficiary countries. The 

qualitative interview sample included 12 participants distributed among ICO leadership, representatives 

of partner entities, representatives of institutional beneficiaries, and individual beneficiaries who directly 

benefited from the programs, including teachers and students. 

Participants in the qualitative interviews were selected purposively in order to deepen the understanding 

of the findings that emerged from the surveys and operational documents. The selection took into 

account the participant’s direct relationship to the programs under study, their ability to explain the 

nature of change, and their knowledge of the implementation, beneficiary, or partnership context. 

Accordingly, the interviews were not used as an independent statistical sample, but rather as an 

interpretive tool to verify the pathways of change, understand the factors that supported or limited the 

achievement of outcomes, and explore unintended outcomes and opportunities for improvement. The 

following table shows the distribution of the interview sample by participating category. 

Table (15): Characteristics of the Qualitative Interview Sample 

Role / Category n % 

ICO leadership 2 16.7% 

Partners 2 16.7% 

Institutional beneficiaries 2 16.7% 

Individual beneficiaries 6 50% 

Total 12 100% 

The table shows that individual beneficiaries constitute the largest share of the qualitative interview 

sample at 50.0%, strengthening the quality of data related to the actual learning experience. The 

representation of the four groups—leadership, partners, institutional beneficiaries, and individuals—

enables a multi-angle qualitative analysis and helps understand impact across the entire educational 

value chain, from design and planning to implementation and direct experience. 

This representation provides breadth of perspectives, allowing the study to unpack impact patterns, 

explore differences across environments, analyze the challenges facing curriculum and program 

implementation, and assess their alignment with the needs of beneficiary countries. 

Analysis of Change Outcomes 
This section analyzes the impact of the International Curricula Organization (ICO) programs and 

services at the individual level, focusing on the adequacy of support in meeting beneficiaries’ scientific, 
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professional, and personal needs, the extent of improvement in their educational and professional 

pathways, and the perceived importance of such improvement in their lives. The analysis draws on a 

combination of quantitative indicators derived from the questionnaire and interpretive readings 

supported by qualitative evidence, offering an integrated picture of the depth and reach of impact across 

diverse educational contexts. 

Analysis of Results at the Individual Beneficiary Level 

This subsection presents an analysis of ICO’s impact on individual beneficiaries who directly benefited 

from education, training, and digital interventions. It examines the sufficiency of the support provided, 

the extent to which it contributed to measurable improvements, and the main areas in which change was 

perceived. 

 Assessment of the Impact Context from the Perspective of Individual Beneficiaries 

This section evaluates the adequacy of programs and services in addressing beneficiaries’ scientific, 

professional, and personal needs, and explores whether beneficiaries sought additional support from 

other entities. It also examines overall satisfaction with the support inputs and the learning and 

development opportunities enabled through ICO interventions. 

▪ Adequacy of the Programs Offered 

Table (16): Perceived Adequacy of ICO Programs in Meeting Individual Beneficiaries’ Needs 

Question No Yes Mean SD RW 

(%) 
Achievement 

Level 

Were the programs provided sufficient to meet your 

scientific, professional, or personal needs? 
n 7 72 

0.91 0.286 91 Very High 
% 8.9 91.1 

Note: SD = standard deviation; RW (%) = relative weight, calculated as the mean divided by the maximum possible scale 

score and expressed as a percentage. These abbreviations apply to this and all subsequent statistical tables. 

The results indicate that an overwhelming majority of beneficiaries (91.1%) confirmed that the programs 

were sufficient to meet their scientific, professional, or personal needs, while a small proportion (8.9%) 

disagreed. The mean score (0.91) with a low standard deviation (0.286) reflects a high level of 

agreement among respondents, indicating near-consensus on program adequacy. The relative weight 

(91.0%) further confirms a very high level of achievement, reinforcing the credibility of the findings and 

suggesting that ICO programs generated tangible value for beneficiaries. 

Although the proportion reporting insufficiency is limited (8.9%), it remains an important signal that 

may reflect variation in individual needs or expectations, or external constraints such as limited time or 

access to certain digital services. This diversity is natural in applied studies and points to an opportunity 

for further tailoring and diversification of offerings to better address specialized needs within specific 

beneficiary segments. 

▪ Need to Seek Support from Other Entities 

Table (17): Need to Seek Additional Support from Other Entities after Receiving ICO Services 

Question No Yes Mean SD 
RW 

(%) 
Achievement 

Level 

Did you seek other entities to meet your needs 

after receiving ICO services? 

n 51 28 
0.65 0.481 65 High 

% 64.6 35.4 

The findings show that most beneficiaries (64.6%) did not need to seek additional support from other 

entities after receiving ICO services, whereas a notable share (35.4%) did seek additional resources. The 

mean (0.65 out of 1) and the low standard deviation (0.481) indicate a high level of achievement, 
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suggesting that ICO services generally met core needs. Nonetheless, the proportion that relied on other 

entities indicates that some beneficiaries may have had additional or specialized requirements not fully 

covered, highlighting the potential value of expanding services or strengthening integration with 

complementary partners to meet a broader range of needs. 

▪ Perceived Change 

Table (18): Perceived Change in Beneficiaries’ Educational or Professional Pathway 

Question No 
To 

Some 

Extent 
Yes Mean SD RW (%) 

Achievement 

Level 

Did ICO programs and 

services create a 

change or improvement 

in your educational or 

professional pathway? 

n 5 17 57 

2.66 0.597 88.7 Very High 

% 6.3 21.5 72.2 

Findings show that most of the beneficiaries (72.2%) reported that ICO programs and services led to a 

change or improvement in their educational or professional pathway. A further 21.5% indicated that the 

impact occurred “to some extent,” while only 6.3% did not perceive such an effect. The mean score 

(2.66 out of 3) with a standard deviation (0.597) reflects a very high level of achievement; the relative 

weight (88.7%) suggests strong perceived impact and satisfaction. 

These results suggest that the programs delivered tangible benefits for most beneficiaries, whether by 

strengthening educational trajectories or improving practical opportunities. Those reporting partial 

impact may have faced personal or professional constraints limiting full uptake or may have needed 

more specialized support. The small group not perceiving impact is expected in applied evaluations and 

reflects natural heterogeneity in experiences; it also points to an area for enhancement through further 

differentiation and customization of program pathways. 

▪ Key Areas for Improvement 

Table (19): Key Areas of Improvement Attributed to ICO Services 

Area of Improvement / Change n % 

Improving my Arabic language skills 69 31.5% 

Strengthening my understanding of Islamic values 46 21.0% 

Enhancing my competence in using educational technology 35 16.0% 

Access to reliable Arabic and Islamic educational content 31 14.2% 

Participation in educational or community activities 38 17.4% 

Total  219 100% 

The results show that the most prominent improvement perceived by beneficiaries was enhanced Arabic 

language skills (31.5%), reflecting the centrality of language development within ICO programs. About 

one-fifth of the coded mentions (21.0%) reported strengthened understanding of Islamic values, 

highlighting the value-based and educational dimension of the interventions. 

Digital transformation-related outcomes were also evident: 16.0% reported improved competence in 

educational technology, and 14.2% emphasized access to reliable Arabic and Islamic content—

indicating the role of ICO in providing trustworthy resources that support learning. Additionally, 17.4% 

reported increased participation in educational or community activities, reflecting an interactive and 

social dimension of the programs. 
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The total number of responses (219) exceeds the sample size (79) because this was a multiple-response 

item. This diversity indicates that program impact was multidimensional—spanning linguistic, values-

based, technological, cognitive, and community aspects—demonstrating the comprehensive nature of 

ICO services and their ability to generate integrated change in beneficiaries’ pathways. 

▪ Estimating the Improvement Rate 

Table (20): Estimated Degree of Improvement in Beneficiaries’ Educational or Professional Pathway 

Question Low 
(1–3.33) 

Medium 
(3.34–6.66) 

High 
(6.67–10) 

Mean SD 
RW 

(%) 
Achievement 

Level 

To what extent do you 

estimate improvement 

in your 

educational/professional 

pathway due to ICO 

programs? 

n 1 19 59 

7.76 2.376 77.6 High 

% 1.3 24.1 74.7 

Findings show that most beneficiaries (74.7%) rated the improvement in their educational or 

professional pathway as high, while 24.1% assessed it as medium and only 1.3% rated it as low. The 

mean (7.76 out of 10) indicates a strong level of perceived improvement. The standard deviation (2.376) 

suggests some variability in perceptions yet remains within acceptable bounds for applied field 

evaluations. The relative weight (77.6%) indicates a high level of achievement, confirming that program 

interventions generated meaningful change for most beneficiaries. 

Qualitatively, the pattern suggests broad program effectiveness in supporting beneficiaries’ pathways. 

Those rating improvement as medium may have had specialized needs or constraints limiting full 

benefit. The small proportion rating low improvement reflects expected variation and underscores the 

value of further diversification and tailoring to ensure a more even distribution of benefits across 

beneficiary groups. 

▪ Importance of Improvement/ Change 

Table (21): Perceived Importance of the Improvement / Change in Beneficiaries’ Lives 

Question Low 
(1–3.33) 

Medium 
(3.34–6.66) 

High 
(6.67–10) 

Mean SD 
RW 

(%) 
Achievement 

Level 

How important is this 

improvement/change in 

your life? 

n 2 12 65 
8.00 1.880 80 High 

% 2.5 15.2 82.3 

A large majority of beneficiaries (82.3%) rated the importance of the change achieved through ICO 

programs as high (6.67–10), while 15.2% rated it as medium, and only 2.5% rated it as low. The mean 

score (8.00 out of 10) reflects high perceived importance. The standard deviation (1.880) indicates 

modest dispersion, while the relative weight (80.0%) confirms a high level of achievement—suggesting 

that the changes were substantial and meaningful rather than superficial. 

These findings indicate that beneficiaries largely recognize the value of the programs in supporting their 

educational and professional trajectories, whether through skill development or improved opportunities. 

Those indicating medium importance may have experienced less salient change due to contextual or 

personal factors, while the small low-importance group likely reflects unmet expectations or specialized 

needs. Overall, the evidence supports the conclusion that ICO programs generated change of high 

relevance for most beneficiaries, with further scope for improvement through additional tailoring and 

diversification. 
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▪ Overall Description of Impact 

Table (22): Overall Description of ICO Support Impact from the Perspective of Individual Beneficiaries 

Question 
Positive 

Impact 

Negative 

Impact 
Mean SD 

RW 

(%) 

Achievement 

Level 

How would you 

describe the overall 

impact of ICO support 

and services? 

n 79 0 
1.00 0.000 100 Very High 

% 100 0 

Description of Positive Impact n % 

Education and development / strengthening competencies 6 11% 

Learning and disseminating Arabic; improving learners’ Arabic skills 14 25% 

Acquiring new skills / broader knowledge 7 13% 

Improving teaching efficiency / facilitating learning 8 14% 

Appropriate books and educational materials 4 7% 

Students’ mastery of core skills (reading, writing, listening, speaking) 6 11% 

Using modern tools (computers and e-learning platforms) 3 5% 

Strengthening Islamic and cultural values 5 9% 

Work success / achieving results 3 5% 

Total 56 100% 

The results indicate that all beneficiaries (100%) described the overall impact of ICO support and 

services as positive, with no responses indicating negative impact. This reflects a complete consensus on 

program effectiveness and the ability of interventions to generate tangible value in beneficiaries’ lives. 

The mean score (1 out of 1) and the relative weight (100.0%) confirm a very high level of achievement. 

Qualitative analysis of open-ended responses shows that Arabic language outcomes were most 

frequently cited (25%), reinforcing ICO’s central role in strengthening linguistic identity and 

proficiency. Teaching efficiency and facilitation of learning were also prominent (14%), alongside 

acquiring new skills and broader knowledge (13%), reflecting the professional and developmental 

dimensions of the programs. 

Beneficiaries also highlighted general education and competency development (11%), and improvement 

in students’ core skills (11%), indicating that impact extended to enhancing the learning process itself. 

Values-based outcomes were also noted (9%), reflecting a balanced integration of knowledge and 

Islamic values. Practical and technology-related outcomes appeared in references to appropriate learning 

materials (7%) and the use of modern tools and platforms (5%), as well as work success and achieving 

results (5%). Overall, the findings indicate a broad and multidimensional pattern of positive impact 

spanning language, education quality, values, technology, and practical achievement. 

▪ Unexpected Effects  

Table (23): Positive Unexpected Effects of ICO Support 

Question No Yes Mean SD 
RW 

(%) 
Achievement 

Level 

Did you notice a positive 

effect that was not expected 

from ICO support and 

services? 

n 31 48 

0.61 0.491 61 High 

% 39.2 60.8 
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Unexpected Positive Effect n % 

Strengthening Islamic and cultural values 5 14 

Improving academic skills 10 28 

Providing books and educational materials 6 17 

Using technology and modern tools 4 11 

Community participation and communication 5 14 

Self-confidence and personal motivation 6 17 

Total 36 100 

The findings show that 60.8% of beneficiaries reported noticing positive impacts that they had not 

anticipated, while 39.2% did not report unexpected effects. The mean (0.61) and relative weight (61.0%) 

indicate a high level of achievement for this item, reflecting that unexpected effects were present for a 

majority but not universal. 

Open-ended responses reveal a set of unexpected benefits, most notably improved academic skills 

(28%), as well as increased access to educational materials (17%) and stronger self-confidence and 

personal motivation (17%). Beneficiaries also highlighted value-based outcomes (14%) and community 

participation and communication (14%), suggesting that program effects extended beyond the core 

planned outputs to influence social and psychosocial dimensions. 

Several respondents also emphasized the value of adopting modern teaching methods and educational 

technology (11%), reflecting perceived innovation and improved access. Collectively, these unexpected 

effects provide important insight into the broader social value created by the interventions, including 

outcomes that are not fully captured through quantitative indicators alone. 

▪ Comparison with support from other entities 

Table (24): Receipt of Similar Support from Other Entities 

Question No Yes Mean SD RW (%) 
Achievement 

Level 

Have you received similar 

support or services from 

other entities? 

n 51 28 
0.35 0.481 35 Low 

% 64.6 35.4 

External Support as % of ICO 

Support 
n % 

30% 2 25 

40% 1 12.5 

60% 2 25 

70% 2 25 

80% 1 12.5 

Total (respondents who provided 

a rating) 8 100 

The results indicate that most beneficiaries (64.6%) did not receive similar support from other entities, 

while 35.4% reported receiving additional support. The mean (0.35 out of 1) and relative weight 

(35.0%) indicate a low level of reliance on comparable external support, suggesting that ICO served as 

the primary and most trusted source of educational and professional support for most beneficiaries. 

Among the small subgroup that provided a comparative estimate (8 beneficiaries), external support 

ranged between 30% and 80% of ICO’s support and did not reach or exceed the level of ICO support in 

any case. This indicates that alternative support sources were limited in scope and generally 

supplementary, reinforcing ICO’s role as the dominant contributor to observed outcomes. 
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▪ Learning Sustainability 

Table (25): Beneficiaries’ Ability to Continue Learning if ICO Services Were Discontinued 

Question 10–

29% 
30–

60% 
>60% Mean SD 

RW 

(%) 
Achievement 

Level 

If ICO services/programs stopped, 

to what extent could you continue 

learning/development from other 

sources? 

n 15 39 25 
2.13 0.705 71 High 

% 19 49.4 31.6 

Beneficiaries varied in their assessment of their ability to continue learning or development from 

alternative sources if ICO services were discontinued. About 19% indicated limited ability (10–29%), 

nearly half (49.4%) reported moderate ability (30–60%), and 31.6% expressed higher confidence 

(>60%). 

The mean (2.13 out of 3) and relative weight (71.0%) indicate a high level of achievement, suggesting 

that while ICO played a pivotal role in enabling beneficiaries’ learning and development, it also 

contributed to building beneficiaries’ self-capacity to continue learning from other sources to a relatively 

strong degree. The moderate group reflects partial continued reliance on ICO support, whereas the high-

ability group suggests successful enhancement of educational autonomy. The limited-ability group 

highlights a subset that may still require sustained, direct support to maintain learning continuity. 

▪ Key Challenges 

Table (26): Key Challenges from the Perspective of Individual Beneficiaries 

Challenge n % 

Limited access to reliable Arabic or Islamic content 35 23.65% 

Weak linguistic or technical skills 30 20.27% 

Limited training or capacity-building opportunities 42 28.38% 

Limited knowledge of Islamic values or methods of teaching them 26 17.57% 

Lack of financial incentives in the teaching profession 1 0.68% 

Insufficient awareness of Islamic values 13 8.78% 

The community we live in does not value teachers much 1 0.68% 

Total 148 100% 

Despite the positive effects of ICO programs and services—particularly in developing beneficiaries’ 

skills and strengthening knowledge in several areas, including Arabic language proficiency—the 

statistical results reveal a set of challenges that persisted after receiving support. These challenges vary 

in intensity and in their influence on educational and values-based practice. 

First, limited training and capacity-building opportunities emerged as the most significant challenge 

(28.38%), reflecting a continued need for more diverse and deeper training pathways that sustain impact 

and keep pace with modern educational developments. This indicates that initial support alone is not 

sufficient and that beneficiaries aspire to advanced and ongoing professional development opportunities. 

Second, limited access to reliable Arabic or Islamic content (23.65%) points to a persistent gap in 

available learning resources. Even with some materials received, beneficiaries still face challenges 

accessing comprehensive, trustworthy content that meets educational and cultural needs. This finding 

underscores the importance of investing in specialized digital learning platforms and knowledge 

repositories. 
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Third, 20.27% reported weak linguistic or technical skills, highlighting a dual challenge: strengthening 

Arabic language competencies while also improving the ability to use modern digital tools in teaching 

and learning. This points to the value of integrated capacity-building that combines language and digital 

skills. 

Values-related challenges appeared at a moderate level: 17.57% reported limited knowledge of Islamic 

values teaching methods, and 8.78% reported insufficient awareness of Islamic values. These results 

suggest that the values dimension, while present, could be strengthened through curricula and training 

that better connect theory with practical daily-life application. 

Finally, a small number of respondents cited broader contextual factors (0.68% each), such as limited 

financial incentives for teaching and low community appreciation of teachers. Although these are less 

common, they highlight external socio-economic conditions that may affect the sustainability of 

educational impact and are largely beyond the direct control of ICO. 

Overall, the challenges reported by individual beneficiaries cluster into three main themes:  

(1) the need for continuous training and capacity building to sustain impact. 

(2) gaps in access to reliable Arabic and Islamic educational resources; and  

(3) weaknesses in foundational linguistic and digital skills.  

While values-related challenges are moderate, broader socio-economic and social-environmental 

constraints appear limited yet meaningful. These findings confirm that ICO programs achieved 

substantial positive change, while also identifying practical improvement opportunities to enhance 

sustainability, resource availability, and integrated skills development—alongside strengthening the 

values component—to support longer-term impact. 

Assessment of Impact Indicators from the Perspective of Individual Beneficiaries  

This section presents the impact achieved among individuals as a result of benefiting from ICO 

programs and services, in terms of the level of improvement in their skills, progress in their academic or 

professional pathways, and the perceived importance of this change in their lives. The analysis is 

grounded in quantitative and qualitative indicators that reflect the depth and breadth of influence. 

Table (27): Assessment of Impact Indicators from the Perspective of Individual Beneficiaries 
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1 

The organization's 

programs and services 

helped me improve 

my scientific or 

managerial skills. 

n 1 1 19 49 9 

3.81 0.699 76.2 High 4 

% 1.3 1.3 24.1 62 11.4 

2 
The organization's 

programs and services 

helped me improve 

n 1 1 15 51 11 3.89 0.698 77.8 High 1 
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my Arabic language 

skills. % 1.3 1.3 19 64.6 13.9 

3 

ICO services 

enhanced my 

understanding of 

Islamic values and 

their connection to my 

daily life. 

n 1 1 16 53 8 

3.84 0.669 76.8 High 3 

% 1.3 1.3 20.3 67.1 10.1 

4 

The organization's 

services improved my 

ability to use digital 

educational tools and 

platforms. 

n 0 2 16 53 8 

3.85 0.622 77 High 2 

% 0 2.5 20.3 67.1 10.1 

5 

The organization 

provided me with 

reliable Arabic and 

Islamic educational 

content that suited my 

needs. 

n 0 0 20 52 7 

3.84 0.565 76.8 High 3 

% 0 0 25.3 65.8 8.9 

6 

The organization 

enabled me to 

participate in 

educational and 

community initiatives. 

n 0 2 15 56 6 

3.84 0.587 76.8 High 3 

% 0 2.5 19 70.9 7.6 

7 

The organization's 

services helped 

strengthen my Islamic 

and linguistic identity 

in a multilingual 

environment. 

n 2 1 21 43 12 

3.78 0.811 75.6 High 5 

% 2.5 1.3 26.6 54.4 15.2 

Overall Average 3.84 

The results in Table (27) indicate a consistently high level of agreement among individual beneficiaries 

regarding the perceived impact of the organization’s programs and services. The overall mean across all 

statements reached 3.84 (out of 5), with a relative weight of 76.8%, suggesting strong positive 

perceptions of the support provided. The highest-rated statement related to improving Arabic language 

skills, ranking first with a mean of 3.89 and a relative weight of 77.8%, indicating that language 

development represents the most prominent perceived outcome. The second-ranked statement concerned 

improving beneficiaries’ ability to use digital educational tools and platforms, with a mean of 3.85 and a 

relative weight of 77.0%, highlighting the value of digital enablement alongside core learning outcomes. 
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Other statements—such as enhancing understanding of Islamic values and linking them to daily life, 

improving scientific/managerial skills, providing reliable Arabic and Islamic educational content, and 

enabling participation in educational and community initiatives—also achieved high mean scores 

(approximately 3.81–3.84) and relative weights around 76–77%, reflecting a multidimensional pattern of 

perceived impact. Regarding variability, standard deviation values ranged from 0.565 to 0.811, where 

lower values indicate stronger consensus among respondents. The highest variability was observed in 

the statement related to strengthening Islamic and linguistic identity in multilingual contexts (Mean = 

3.78, SD = 0.811), which ranked last. This may reflect differences in beneficiaries’ cultural contexts and 

lived experiences in multilingual environments. 

Overall, the findings suggest that the organization’s support is perceived as highly effective, particularly 

in strengthening Arabic language skills and digital learning capacities, while also contributing 

meaningfully to values-based and developmental outcomes. At the same time, the relatively lower 

ranking of identity-related outcomes may point to an opportunity to further reinforce this dimension 

through additional targeted program components. 

Analysis and Interpretation of Results by Theory of Change Dimensions 

Based on the survey results administered to individual beneficiaries of the programs and services of the 

International Curricula Organization, and by linking the evaluation items to the statements associated 

with each Theory of Change outcome indicator, the items were consolidated into four core dimensions 

representing the targeted outcomes. These statements formed the quantitative basis for determining the 

level of impact achievement as directly perceived by beneficiaries. 

Table (28): Theory of Change Outcome Achievement Level among Individual Beneficiaries 

No. Dimension n % 
Yes No Yes No 

1 Strengthened understanding of Islamic values 77 2 97.5% 2.5% 
2 Increased engagement with educational content and 

platforms 78 1 98.7% 1.3% 

3 Improved language skills 77 2 97.5% 2.5% 
4 Strengthened Islamic and linguistic identity 76 3 96.2% 3.8% 

Mean 97.5% 

The results indicate a very high level of achievement across the Theory of Change dimensions for 

individual beneficiaries, with an overall achievement average of 97.5%. Increased engagement with 

educational content and platforms recorded the highest level of achievement at 98.7%, followed by 

strengthened understanding of Islamic values and improved language skills at 97.5% each, and 

strengthened Islamic and linguistic identity at 96.2%. The qualitative evidence helps interpret these 

results by highlighting what students themselves reported first, and then what teachers and related 

entities observed in terms of changes in learning, engagement, values-based understanding, and the 

connection with Arabic language and Islamic identity. 

Despite the high level of achievement of Theory of Change outcomes among individual beneficiaries, 

this does not mean that all beneficiaries experienced change to the same degree. Some responses showed 

lower levels of improvement or variation in the depth of benefit. This can be interpreted in light of 

differences in the duration of exposure to curricula and platforms, variation in prior language 

proficiency, differences in age and educational environment, and the extent to which teacher or family 

support was available during learning. These responses are particularly important because they reveal 

the conditions that make change deeper and more sustainable, and help identify opportunities for 

improvement related to training, follow-up, and facilitating access to content and platforms. 
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1. Strengthened understanding of Islamic values 

Quantitative results show that the dimension of strengthened understanding of Islamic values was 

achieved at 97.5%, a high rate that reflects a clear tendency among individual beneficiaries to recognize 

the role of educational content in making Islamic concepts and values more accessible and connecting 

them to daily life. Students’ statements support this finding. One student indicated that they benefited 

from Arabic and Qur’an lessons and tried to understand what they read and memorized, reflecting a 

movement beyond mere reading or memorization toward comprehension. Another student expressed an 

emotional acceptance of learning Arabic, saying that they loved studying Arabic, found it beautiful, and 

enjoyed the lesson. This points to an initial positive relationship with the linguistic and values-based 

content. Teachers’ statements further support this interpretation, as several noted that the curricula do 

not present Arabic merely as an abstract language subject, but integrate it within religious and 

educational contexts close to students’ daily experience. 

This relationship is particularly clear in one teacher’s statement that topics such as ablution, Islamic 

manners, stories of the prophets, and Qur’anic verses are presented within a simplified linguistic 

context, helping students learn and understand religious vocabulary through use rather than through 

isolated memorization. One teacher expressed this by saying: “In one of the books, the topic of ablution 

is presented within the Arabic language textbook itself, so students learn religious terms such as rinsing 

the mouth and inhaling water into the nose within a living linguistic context, not through a fiqh textbook 

only.” 

Other testimonies indicate that the educational value of the content is not limited to presenting religious 

information, but extends to linking language with behavior. One teacher explained that the curriculum 

presents everyday life situations that carry Islamic values and legitimate religious understandings, 

enabling students to connect what they learn in class with what they practice in daily life. This meaning 

was reinforced by another statement: “The curriculum does not merely teach language in a vacuum; 

rather, it presents daily life situations that carry Islamic values and legitimate understandings, which 

students can apply in their daily lives.” 

These testimonies show that the achievement of this dimension is linked to embedding Islamic values in 

linguistic content in an educationally appropriate way that suits students’ levels and contexts. This does 

not mean that all aspects of values-based understanding have been fully completed, but it does indicate 

that the content contributed to bringing Islamic values closer to learners and connecting them to their 

daily learning experience. 

2. Increased engagement with educational content and platforms 

The dimension of increased engagement with educational content and platforms recorded the highest 

achievement rate among individual beneficiary dimensions, at 98.7%. Students’ statements help explain 

this result. One student in a non-Arabic-speaking environment reported that, at the beginning, they 

viewed learning Arabic as difficult, but continued practice and engagement with lessons and activities 

helped them understand the language better and master several skills. This testimony shows that 

engagement with the content was not simply the use of a textbook or platform, but a gradual pathway for 

building confidence in learning. The result also indicates that beneficiaries did not merely receive 

content passively; rather, they showed a positive orientation toward using and interacting with it, 

whether through textbooks and activities or through available educational tools and platforms. 

Interviews further support this dimension by confirming that the new books, with their images, 

activities, exercises, and communicative situations, made students more connected to the content and 
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more able to understand lessons through context. One teacher noted that “as soon as the student looks at 

the pictures, they can understand the lesson topic before the teacher begins explaining.” This reflects a 

shift from a traditional content format based on direct instruction to a more interactive format built 

around visuals, context, and applied activities. 

Another teacher explained that the presence of a student book and an activity book helped teachers 

manage learning in a more organized way and enabled students to practice what they learned both inside 

and outside the classroom. The importance of this effect is evident in a statement indicating that 

homework does not benefit the student alone; parents may also participate by sitting with their children 

to solve and engage with it. This suggests that educational content began to perform a function beyond 

the classroom lesson by strengthening family engagement with learning. 

The testimonies also indicate that engagement with content was linked to its clarity, organization, and 

progression. One teacher stated that the books are “comprehensive and appropriate; they combine 

gradual progression in concepts, simplified language, and applied activities.” Another teacher noted that 

vocabulary is presented in clear life contexts, accompanied by pictures and activities, which reduces 

students’ continuous need to refer to dictionaries and makes learning closer to practical use. 

Accordingly, engagement with content does not appear as a passing use of a textbook or platform, but as 

a change in the student’s relationship with educational material: the content became more present in the 

classroom and at home, and more amenable to practice and repetition. 

3. Improved language skills 

The dimension of improved language skills reached an achievement rate of 97.5% among individual 

beneficiaries, reflecting a strong perception of the programs’ contribution to developing Arabic language 

skills, particularly listening, speaking, reading, and writing. This result is closely aligned with the nature 

of the organization’s work, given that teaching Arabic to non-native speakers is one of the core areas of 

its interventions. 

Qualitative interviews reveal a clear shift in the way Arabic is learned: from a focus on theoretical 

knowledge about the language to using it as a tool for communication. One teacher described this 

transformation as follows: “Before these curricula, we were teaching about the language more than we 

were teaching the language itself; we taught grammar and syntax and had students memorize 

grammatical rules, but they did not speak Arabic fluently. Now we teach the language itself, not merely 

talking about it.” 

The testimonies indicate that this shift was particularly reflected in listening and speaking skills. One 

teacher noted that a number of students became able to understand what they heard, absorb spoken 

Arabic, and then gradually begin to speak. This should not be interpreted as evidence of complete 

fluency among all students, but it does indicate a noticeable improvement in receptive and 

communicative skills compared with the previous situation. 

Students’ testimonies also support this direction. One student expressed her love of studying Arabic and 

enjoyment of the lesson, while another explained that they benefited from Arabic and Qur’an lessons 

and tried to understand what they read and memorized. In another testimony from a student in a non-

Arabic-speaking educational environment, the student explained that before joining the program, they 

knew only a limited amount of Arabic and considered learning it difficult. They then noted that 

continued practice and engagement with lessons and activities helped them master many skills and 

understand the language better, adding: “Now I can speak Arabic much better than before, express 

myself, and understand what the teacher says in class.” This testimony highlights improvement in oral 
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comprehension, expression, and confidence in using the language, elements directly related to listening 

and speaking skills and extending to the understanding of written and spoken content. 

These testimonies show that the programs’ impact on language skills is not limited to improved reading 

or memorization, but includes some students’ movement toward higher levels of understanding, 

expression, and communication. They also show that gradual content progression, the use of images, 

activities, and everyday contexts helped make the language closer to daily use, explaining the high 

achievement rate for this dimension in the quantitative results. 

4. Strengthened Islamic and linguistic identity 

The dimension of strengthened Islamic and linguistic identity achieved 96.2%, which is high, although 

slightly lower than the other individual beneficiary dimensions. This can be read as an indication that 

this dimension is deeper and more layered than others: it is not only about acquiring direct knowledge or 

a specific skill, but about the formation of linguistic and religious belonging in multilingual and 

multicultural environments. 

Interviews support this dimension by highlighting the relationship between Arabic language and Islamic 

identity. One teacher noted that students began to realize that Arabic and the Qur’an are closely 

connected, and that understanding the Qur’an cannot be complete without learning Arabic. This 

relationship is also reflected in a statement indicating that the curriculum helps students who memorize 

the Qur’an understand the meanings, thereby combining memorization and comprehension. 

The identity dimension also appears in the movement of content from classroom to home. One teacher 

noted that students take the book home, read it, and apply exercises linked to their own reality; family 

members may also participate in following up on homework. This family extension does not by itself 

prove full achievement of identity formation, but it provides a supporting indicator that linguistic and 

religious content has begun to move beyond the classroom into the student’s immediate social 

environment. 

Some testimonies indicate that the presence of a unified Arabic and Islamic curriculum in schools 

helped strengthen the status of Arabic and Islamic education among families. One teacher explained that 

the existence of a clear curriculum for teaching Arabic and Islamic education in schools made parents 

more eager to enroll their children, because students could study their religious knowledge alongside 

other subjects. This supports the identity dimension through the connection between families, 

educational institutions, and the content. 

Because this dimension was relatively lower than the others, the qualitative interpretation requires 

treating it as an extended and cumulative change, not a final completed outcome. Strengthening Islamic 

and linguistic identity requires continued exposure to content, repeated language practice, and a 

supportive educational and social environment. Nevertheless, the current evidence indicates a clear 

beginning of this pathway through linking Arabic with the Qur’an, transferring some learning practices 

into the family, and increasing students’ acceptance of linguistic and religious content. 

Analysis of Results at the Partner Level 
 This section examines the reality of cooperation with the International Curricula Organization as 

perceived by the partner entities, in terms of the level of contribution of this cooperation to improving 

the performance of beneficiaries, the nature of the aspects of improvement that have appeared to them, 

and the extent of the partners’ satisfaction with the adequacy, quality, and strategic importance of the 

support for their programs. 
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Assessment of the Impact Context from the Perspective of Partners 

This section analyzes partnership outcomes from the perspective of the partners examining the level of 

benefit achieved and satisfaction with the programs offered. The following tables provide both 

quantitative and qualitative insights into the current state of support and the extent of improvements 

achieved. 

▪ Partnership Contribution to Beneficiary Improvement 

Table (29): Partners’ Assessment of Partnership Contribution to Beneficiary Performance 

Question No 
To 

Some 

Extent 
Yes Mean SD 

RW 

(%) 
Achievement 

Level 

Has your collaboration with the International 

Curricula Organization (ICO) contributed to 

improving and developing the performance of 

beneficiaries (organizations, individuals)? 

n 0 2 2 

2.50 0.577 83.3 Very High 

% 0 50 % 50 % 

Key aspects of improvement n % 

Improvement in our students' Arabic language skills 1 50% 

Equipping teachers with modern methods of teaching Arabic to non-Arabic-speaking students. 1 50% 

The table shows that the assessment of the current state of support from the perspective of partner 

organizations was characterized by a very high level of achievement. The results indicate that half of the 

partners (50%) believe that cooperation with the International Curricula Organization has clearly 

contributed to improving and developing beneficiaries’ performance, while the other half (50%) 

assessed that the impact had been achieved “to some extent.” No cases of non-achievement were 

recorded. The mean reached 2.5 out of 3, which represents a positive indicator reflecting partner 

satisfaction. The standard deviation was low (0.577), indicating convergence of opinions and limited 

variation among responses. 

When analyzing the nature of the improvements reported by partners, they identified two main areas of 

improvement: 

▪ Improved Arabic language skills among students (50%), reflecting a direct impact on 

beneficiaries of the educational programs, 

▪ Teachers’ acquisition of modern approaches to teaching Arabic to non-native speakers (50%), 

indicating an institutional-level impact on educational staff that enhances teaching quality and 

ensures the sustainability of impact. 

Accordingly, it can be concluded that the support provided by the International Curricula Organization 

achieved a dual impact, positively affecting students on the one hand and teachers on the other, thereby 

reinforcing integration between curriculum development and human capacity building. 

▪ Aspects of Improvement Among Beneficiaries  

Table (30): Key Aspects of Improvement for Beneficiaries from the Partners’ Perspective 

Key improvements for beneficiaries resulting from cooperation with the 

organization n % 

Improving Arabic language skills for learners 3 18.75% 
Improving the quality of curricula and educational content for beneficiaries 3 18.75% 
Enhancing the understanding and awareness of Islamic values among learners 1 6.25% 
Enabling individuals to access reliable Arabic and Islamic content 2 12.5% 
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Key improvements for beneficiaries resulting from cooperation with the 

organization n % 

Improving the efficiency of teachers and teaching staff and the use of technology 

for beneficiaries 3 18.75% 

Enhancing the learning experience through e-learning platforms for beneficiaries 2 12.5% 
Expanding access to Arabic and Islamic education globally 2 12.5% 
Total 16 100% 

The results show that the most prominent improvements observed by partners as a result of cooperation 

with the International Curricula Organization were diverse, yet more strongly concentrated in three main 

areas: improvement of learners’ Arabic language skills, enhancement of curriculum quality and 

educational content, and strengthening the capacity of teachers and instructional staff in teaching and the 

use of technology. Collectively, these areas accounted for approximately 56% of the total improvements 

recorded. 

Other improvements with qualitative impact also emerged, including enabling individuals to access 

reliable Arabic and Islamic content, enhancing learning experiences through electronic educational 

platforms, and expanding access to Arabic and Islamic education globally, each accounting for 

approximately 12.5%. This reflects the role of the partnership in strengthening digital infrastructure and 

widening the reach of education. In addition, some partners highlighted enhanced understanding and 

awareness of Islamic values (6.25%), representing a values-based outcome that reflects the cognitive 

and religious dimension of the cooperation. 

Overall, the improvements were not limited to a single aspect; rather, they encompassed learners, 

teachers, curricula, and technology, with the impact extending to include values-based dimensions and 

global reach. This reflects the comprehensive nature of the partnership and its ability to generate multi-

level impact. 

▪ Level of Improvement Achieved Through the Partnership 

Table (31): Percentage of Improvement among Beneficiaries Resulting from the Partnership 

Question Low 
(1–3.33) 

Medium 
(3.34–6.66) 

High 
(6.67–10) 

Mean SD RW (%) 
Achievement 

Level 

What level of improvement or 

development do you believe 

has been achieved for 

beneficiaries thanks to the 

partnership or the use of the 

organization's services? 

n 0 0 4 

7.50 0.577 75 High 

% 0 0 100 % 

The findings indicate that partners rated the level of improvement or development achieved by 

beneficiaries as high across all responses. All responses (100%) fell within the highest category (6.67–

10), with no responses recorded in the low or moderate categories. The mean reached 7.50 out of 10, 

which is a positive indicator reflecting a high level of satisfaction with the impact of the partnership with 

the International Curricula Organization. The low standard deviation (0.577) indicates a high degree of 

agreement among partners. 

Accordingly, it can be concluded that the partnership clearly contributed to generating tangible impact 

for beneficiaries—whether institutions or individuals—and that this impact achieved a high level of 

realization, with a relative weight of 75.0%, reinforcing confidence in the effectiveness of the programs 

and services provided. 
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▪ Importance of improvement from the partners' perspective 

Table (32): Importance of the Improvement Achieved among Beneficiaries from the Perspective of Partners 

Question Low 
(1–3.33) 

Medium 
(3.34–6.66) 

High 
(6.67–10) 

Mean SD RW (%) 
Achievement 

Level 

How important is this 

improvement or development 

from your point of view? 

n 0 0 4 
9.00 0.816 90 Very High 

% 0 0 100% 

The results show unanimous agreement among partners regarding the high importance of the 

improvement or development resulting from the partnership with the International Curricula 

Organization. All responses (100%) fell within the highest importance category (6.67–10), with no 

responses in the low or moderate categories. The mean reached 9.00 out of 10, representing a strong 

indicator of partners’ recognition of the value of this improvement. The standard deviation was 0.816, 

indicating limited dispersion and reasonable convergence of opinions. The relative weight reached 

90.0%, reinforcing the perception of this improvement as strategically significant—not only for direct 

beneficiaries, but also for partner organizations themselves—demonstrating the partnership’s 

contribution to achieving clear and tangible educational and developmental objectives. 

▪ Description of Impact on beneficiaries from the partners' perspective 

Table (33): Description of the Impact Achieved on Beneficiaries from the Partners’ Perspective 

From your point of view, what was the greatest impact of the collaboration on the beneficiaries? % n 

Arabic language (learning it, paying attention to it, curricula, spreading awareness of it) 60% 3 times 

Teachers (motivation to keep up with new developments) 20% 1 time 

Learning Islamic sciences and Islamic values 20% 1 time 

The results indicate that the most significant impact of the cooperation on beneficiaries, from the 

perspective of partners, was primarily related to the Arabic language, accounting for 60% of the total 

ideas mentioned and appearing three times. This reflects partners’ perception of clear added value in 

learning Arabic, promoting interest in it, developing curricula, and raising awareness of its importance. 

The second most prominent impact related to teachers (20%, mentioned once), where partners noted that 

the cooperation motivated teachers to adopt modern approaches and renew their teaching methods. The 

third impact related to learning Islamic sciences and values (20%, mentioned once), indicating that the 

cooperation contributed to strengthening the values-based and religious dimension among beneficiaries. 

Accordingly, Arabic language outcomes emerged as the most prominent area of impact, while impacts 

on teachers and Islamic values appeared at relatively lower levels yet remain important as 

complementary dimensions that support the integration of content, human resources, and values within 

the educational process. 

▪ Unintended Outcomes for beneficiaries from the partners' perspective 

Table (34): Partner Observations of Unintended Outcomes Among Beneficiaries 

Question No Yes Mean SD 
RW 

(%) 
Achievement 

Level 

Have you noticed any unintended outcomes on 

beneficiaries as a result of collaborating with the 

organization? 

n 3 1 
0.25 0.500 25 Low 

% 75 25 

The most prominent unintended impact 

Several beneficiaries experienced a positive improvement in their understanding of religious concepts and in their clarity 

regarding Islamic rulings, which in turn enhanced their positive and informed engagement. 
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The results show that the majority of partners (75%) did not observe unintended outcomes resulting 

from cooperation with the International Curricula Organization, while a limited proportion (25%) 

reported the existence of such outcomes. The mean reached 0.25 with a low standard deviation (0.5), 

indicating a low level of realization (25%) and suggesting that these unintended outcomes were not 

widespread. 

Regarding the nature of the unintended outcomes identified, some beneficiaries demonstrated a deeper 

and more accurate understanding of religion and clearer awareness of Islamic rulings, which positively 

influenced their behavior and engagement with religious matters. This indicates that the cooperation 

extended beyond improving educational or linguistic skills to generate an unanticipated values-based 

and cognitive impact that enhances overall benefit and adds a new dimension to partnership outcomes. 

Thus, although unintended outcomes were limited in scope, they hold significant qualitative value as 

they reveal deeper religious and moral impacts among some beneficiaries, reflecting the strength of the 

educational programs in producing positive changes beyond stated objectives. 

▪ Beneficiaries’ Ability to Sustain Outcomes in the Absence of Partnership  

Table (35): Beneficiaries’ Ability to Sustain Outcomes in the Absence of Partnership Support 

Question 10%–

29% 
30%–

60% 
More 

than 60% 
Mean SD RW (%) 

Achievement 

Level 

If ICO support or the 

partnership ended, what 

percentage of beneficiaries do 

you believe would be able to 

sustain the outcomes 

achieved? 

n 2 2 0 

1.50 0.577 50 Moderate 

% 50 50 0 

This table shows that partners perceive beneficiaries’ ability to continue at the same level in the event 

that support from the International Curricula Organization ceases as moderate. Responses were evenly 

distributed between the (10–29%) and (30–60%) categories, each accounting for 50%, with no responses 

recorded in the “more than 60%” category. The mean reached 1.5, with a low standard deviation 

(0.577), indicating convergence of views. 

The relative weight reached 50.0%, suggesting that beneficiaries’ ability to sustain outcomes without 

support is relatively limited and that maintaining positive impact requires continued institutional 

support. Accordingly, the findings reveal a clear dependence on the support provided, as its absence 

would likely lead to a noticeable decline in performance. This underscores the importance of sustaining 

partnerships and programs to ensure long-term benefits and impact. 

▪ Key challenges 

This section addresses the most prominent challenges that emerged following the use of the 

organization’s services, with the aim of diagnosing obstacles that may affect the sustainability or scaling 

of impact 

Table (36): Key Challenges from the Partners’ Perspective 

Key challenges n % 

Difficulty in measuring the impact using accurate standard methods 4 27% 

Limited available financial resources 3 20% 

Gaps in coordination and planning with stakeholders 2 13% 

Limited available technical resources 1 7% 
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Key challenges n % 

Weakness in specialized skills in education or technology 1 7% 

Shortcomings in curricula based on reliable Arabic or Islamic content 1 7% 

Difficulty in effectively employing educational technology 1 7% 

Difficulty in reaching some target groups 1 7% 

Weak digital infrastructure in some entities 1 7% 

Total 15 100% 

Partners identified a range of challenges reflecting the nature of educational and technological work 

across diverse contexts. The most significant challenge was the difficulty of measuring impact using 

precise standardized methods, as several partners indicated that available evaluation tools were 

insufficient to provide a clear scientific picture of the magnitude of improvement, making it difficult to 

produce integrated quantitative and qualitative reports. 

In addition, limited financial resources emerged as a major constraint affecting the sustainability or 

expansion of programs, limiting institutions’ ability to invest in curriculum development or continuous 

staff training. Partners also faced gaps in coordination and planning with Institutional Beneficiaries, 

sometimes resulting in weak integration or duplication of efforts, highlighting the need for clearer 

partnership mechanisms and joint planning. 

On the technical front, challenges included limited technological resources, weak digital infrastructure 

among some entities, and difficulties in effectively deploying educational technology, reducing the 

optimal utilization of digital support. Furthermore, some partners noted limited specialized capacities in 

education or technology, constraining the effective absorption and implementation of new programs. 

Concerns were also raised regarding shortcomings in curricula based on reliable Arabic or Islamic 

content, which affected educational quality in certain cases. Finally, difficulties in reaching some target 

groups—particularly in remote or special-context communities—limited the inclusiveness of impact. 

Assessment of Impact Indicators from the Perspective of Partners 
This section evaluates the impact of support provided by the International Curricula Organization and 

partner entities through a set of quantitative indicators measuring levels of improvement, the importance 

of that improvement, and realized impacts. It provides an integrated picture of the value and 

effectiveness of the support as perceived by partners. 

Table (37): Evaluating the Partnership Impact Indicators on Beneficiaries from the Partners' Perspective 
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1 

Cooperation with the 

organization has 

contributed to improving 

the educational or 

institutional performance 

of beneficiaries. 

n 0 0 0 2 2 

4.50 0.577 90 Very 

High 2 

% 0 0 0 50 50 

2 

Cooperation with ICO has 

enhanced the quality of the 

educational or knowledge 

environment for 

beneficiaries. 

n 0 0 0 1 3 

4.75 0.500 95 Very 

High 1 

% 0 0 0 25 75 
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The evaluation results show that cooperation with the International Curricula Organization had a very 

high overall impact on beneficiaries, with an overall mean score of 4.29 across all indicators. The 

highest means were recorded for improving the educational or knowledge environment and expanding 

curriculum reach through digital platforms (Mean = 4.75; Relative Weight = 95.0%). Improvements in 

educational or institutional performance and teacher capacity also received high ratings (Mean = 4.50; 

Relative Weight = 90.0%). 

Indicators related to strengthening ICO’s standing as a trusted educational reference and strengthening 

Islamic identity and the Arabic language in multilingual environments recorded means of 4.00 and 

relative weights of 80.0%. Enabling Muslim communities in the diaspora recorded the lowest mean in 

the table (3.50; Relative Weight = 70.0%), while remaining within the high agreement category and 

showing greater variation in partner perspectives. 
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3 

Collaborating with the 

organization helped 

improve teachers' teaching 

skills and technology 

utilization. 

n 0 0 0 2 2 

4.50 0.577 90 Very 

High 2 

% 0 0 0 50 50 

4 

Cooperation with ICO has 

contributed to the 

expansion of the 

curriculum's reach both 

regionally and globally 

through online educational 

platforms. 

n 0 0 0 1 3 

4.75 0.500 95 Very 

High 1 

% 0 0 0 25 75 

5 

Cooperation with ICO has 

contributed to 

strengthening ICO’s 

standing as a reliable 

educational authority in 

teaching Arabic language 

and Islamic education. 

n 0 0 1 2 1 

4.00 0.816 80 High 3 

% 0 0 25 50 25 

6 

Cooperation with ICO has 

contributed to enabling 

Muslim communities—

especially in the 

diaspora—to learn the 

Arabic language and 

receive Islamic education. 

n 0 1 1 1 1 

3.50 1.291 70 High 4 

% 0 25 25 25 25 

7 

Collaboration with the 

organization has 

contributed to 

strengthening Islamic 

identity and the Arabic 

language in multilingual 

environments. 

n 0 0 1 2 1 

4.00 0.816 80 High 3 

% 0 0 25 50 25 

Overall Average 4.29 
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Overall, agreement was very high. Improving the educational environment and expanding curriculum 

reach through digital platforms were the strongest aspects. Enabling Muslim communities in diaspora 

contexts recorded the lowest mean but remained high. 

Partners’ views indicate that cooperation with the International Curricula Organization generated broad, 

multi-dimensional impact, improving educational and institutional performance, enhancing learning 

environments, developing teacher capacity, expanding curriculum reach through digital platforms, 

strengthening the organization’s credibility, empowering Muslim communities—particularly in diaspora 

contexts—and reinforcing Islamic identity and the Arabic language in multilingual environments. Thus, 

the cooperation extended beyond technical or educational support to constitute a comprehensive 

initiative with long-term strategic impact on beneficiaries and partner entities. 

Analysis and Interpretation of Results by Theory of Change Dimensions 
This section examines Theory of Change results from the perspective of partners by tracking the 

achievement of dimensions associated with their role in supporting the implementation of ICO projects: 

creating an enabling environment for implementing educational and training projects, facilitating 

students’ access to and use of educational platforms, and expanding Arabic and Islamic education 

projects in target environments. This reading helps clarify the role of partnership as a mechanism for 

preparing the implementation context, facilitating students’ access to content and platforms, and 

expanding the reach of Arabic and Islamic education projects in the target environments, while 

recognizing that partner roles differ across funding, implementation, facilitation, and field follow-up. 

Table (38): Theory of Change Outcome Achievement Level from the Perspective of Partners 

No. Dimension 
n % 

Yes No Yes No 

1 Created an enabling environment for implementing 

educational and training projects 4 0 100% 0% 

2 Facilitated students’ access to and use of educational 

platforms 4 0 100% 0% 

3 Expanded Arabic and Islamic education projects in 

target environments 3 1 75% 25% 

Mean 91.7% 

The results of the table on Theory of Change outcome achievement from the partners’ perspective 

indicate a high level of achievement, with an overall average of 91.7%. The dimensions of creating an 

enabling environment for implementing educational and training projects and facilitating students’ 

access to and use of educational platforms both achieved 100%. The dimension of expanding Arabic and 

Islamic education projects in target environments achieved 75%. This result should be read in light of 

differences in partner roles across funding, implementation, facilitation, and field follow-up. 

Responses showing lower levels of achievement among partners should be read in light of the different 

roles they played within the value chain. Some partners had roles closer to funding, facilitation, or 

providing the operational environment, while others were more directly associated with implementation, 

expansion, or field follow-up. Therefore, not all partners may experience the same outcome to the same 

degree, particularly for outcomes related to expanding projects into new environments. These outcomes 

are influenced by external factors such as the readiness of educational entities, local coordination, 

teacher availability, and the ability to continue after direct support ends. 
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1. Created an enabling environment for implementing educational and training projects 

Quantitative results indicate that the dimension of creating an enabling environment for implementing 

educational and training projects achieved 100% from the partners’ perspective. Interviews support this 

direction. Partners’ testimonies show that their role was not limited to funding or general support; it 

extended to preparing the operational environment required to receive the programs, organizing 

relationships with educational entities, training teachers, and following up implementation inside 

schools and centers. 

This meaning is clearly reflected in one partner’s statement describing the relationship with ICO as “a 

partnership for development and implementation, not merely the supply of books.” The partner 

explained that their role included “preparing the appropriate educational environment to receive the 

program,” “conducting field training for teachers on how to use the books,” and “submitting reports on 

strengths and weaknesses in curriculum implementation.” This testimony shows that change at the 

partner level lies in building the conditions for field implementation, not merely providing an 

educational resource or funding a project. 

Testimonies also indicate that program implementation passed through organized stages, beginning with 

reception and preparation, followed by training and qualification, classroom application, monitoring and 

observation, and finally expansion and generalization. One partner noted that after receiving the books 

and curricula, “a suitable classroom environment was prepared to receive the new content,” followed by 

training workshops for teachers on curriculum philosophy, lesson implementation, activity use, and 

assessment. This demonstrates that environmental preparation was a multi-component process involving 

place, content, teacher preparation, and follow-up mechanisms. 

In another context, one partner stated that the shared vision with ICO was based on “unifying 

educational efforts” and developing unified educational content in the region, while preparing teachers 

academically and pedagogically to implement the curricula and achieve their objectives. These 

statements support reading the first dimension as a direct outcome of partnership: partner entities 

became more able to organize educational and training environments around a clear project, defined 

content, and training and follow-up pathways. 

Accordingly, the full achievement of this dimension appears consistent with the qualitative evidence 

confirming that partnership contributed to preparing the conditions for implementation in target 

environments. However, some statements indicate that maintaining this environment requires addressing 

challenges such as the scarcity of qualified teachers, variation in student levels, and limited financial 

capacity in some institutions. These factors should be considered when interpreting the sustainability of 

this dimension. 

2. Facilitated students’ access to and use of educational platforms 

The dimension of facilitating students’ access to and use of educational platforms achieved 100% from 

the partners’ perspective. This reflects partners’ recognition of the role played by partnerships in making 

educational content available through digital or interactive channels and broadening its use by students, 

teachers, and parents. 

Interviews support this dimension by indicating that the use of technology was not a marginal addition, 

but became part of partners’ understanding of program development. One partner explained that the use 

of technology included “preparing short videos to explain lessons in Russian,” “developing an audio 

library for texts and adhkar,” and establishing an electronic platform that included “interactive tests, 
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student progress tracking, and educational cards,” in addition to designing a mobile application that 

facilitates self-learning. This testimony shows that the platform was not understood merely as a display 

tool, but as a supporting environment for learning, follow-up, and motivation, consistent with the 

partners’ role in facilitating access and use. 

Another partner noted that the proposed or used platform responds to the reality of the new generation 

and connects traditional education with modern tools through digital materials, interactive activities, and 

supporting resources for students and teachers. This indicates that facilitating access is not only about 

technical availability; it is also connected to the extent to which the medium fits beneficiaries’ 

characteristics and learning behavior. 

The importance of this dimension also appears in statements about providing electronic versions that 

facilitate continuity of implementation after direct support ends and reduce barriers related to cost or the 

availability of printed copies. One partner mentioned that among the manifestations of program 

sustainability was “providing electronic versions that make continuity possible without cost,” linking 

digital access with the sustained use of content by institutions and students. 

Accordingly, the full achievement of this dimension appears to be supported by qualitative evidence 

confirming that partners contributed to facilitating students’ access to content and platforms, whether 

through digital availability, preparing teachers to use tools, or thinking about applications and interactive 

means that support self-learning. However, this dimension remains linked to the need for continuous 

development of platforms and digital materials so that they remain attractive and usable across different 

environments. 

3. Expanded Arabic and Islamic education projects in target environments 

This dimension achieved 75%, a high rate although lower than the two preceding dimensions. This 

indicates that expansion was tangible in several environments, but remains more affected by contextual 

factors such as institutional readiness, teacher availability, licensing requirements, financial resources, 

and the nature of each partner’s role. 

Interviews confirm that expansion resulted from a gradual pathway rather than a single event. One 

partner indicated that the experience began in selected institutions and then, “after the success of the 

experience in the first schools, the application of the curricula expanded to additional schools and 

centers,” with the curriculum becoming a fixed part of the educational plan in a number of institutions. 

This testimony indicates that the partnership helped move the project from limited implementation to 

broader generalization within the target environment. 

One partner also noted that the experience is transferable to other contexts because the need for 

“educational Islamic content in Russian, disciplined and of high educational quality” exists in a number 

of Russian-speaking communities. This statement highlights that expansion should not be understood 

only as an increase in the number of current schools, but also as the transferability of the model to 

similar environments in terms of language and educational and cultural need. 

At the same time, the relatively lower score of 75% can be explained by the fact that expansion remains 

conditioned by implementation and contextual factors, including the need for qualified teachers, 

variation in financial resources, sensitivity among some entities toward religious education, and 

licensing or local adaptation requirements. One partner pointed to challenges such as “the scarcity of 

teachers who are proficient in both Arabic and Russian,” “different student levels within the same 

class,” “weak financial capacity in some institutions,” and sensitivities toward religious education 

among some entities. These factors explain why expansion does not appear at the same level as the 

dimensions of enabling environment and facilitation. 
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Some statements also indicate that future expansion requires additional development in content, 

platforms, and training. Suggested opportunities included adding interactive online versions, creating a 

teacher training platform, and developing books for higher or lower grades according to contextual 

needs. This confirms that expansion exists and is possible, but requires continued investment if it is to 

move from experimental or partial expansion to a stable and widely disseminated model. 

Accordingly, the 75% achievement rate for this dimension provides a more cautious and realistic 

reading of the partners’ role. It confirms the existence of actual expansion in Arabic and Islamic 

education projects, but does not assume that this expansion has reached its full extent in all 

environments. The qualitative evidence supports this interpretation, showing that the partnership 

contributed to building a scalable model, while resources, training, digital development, and local 

adaptation remain necessary to ensure the sustainability of expansion. 

Analysis of Results at the Institutional Beneficiary Level 

This section analyzes the impact of the programs and services of the International Curricula 

Organization from the perspective of the institutional beneficiaries themselves, based on quantitative 

survey data and qualitative interview evidence. The analysis aims to understand how these organizations 

assessed the nature and adequacy of the support provided, the depth of improvement in their institutional 

and educational performance, and the resulting intended and unintended impacts. It also seeks to identify 

ongoing challenges and the limits of sustainability if support is discontinued, within the framework of 

the Theory of Change adopted in this study. 

Assessment of the Impact Context from the Perspective of Institutional Beneficiaries 

This subsection examines how Institutional Beneficiaries evaluate the adequacy of the support and 

services provided by the International Curricula Organization, the extent of change generated in their 

institutional and educational performance, and their level of reliance on this support for continuity. The 

following tables provide quantitative and qualitative entry points for understanding the reality of support 

and the level of improvements achieved. 

▪ Adequacy of the Support Provided 

Table (39): Evaluating the Adequacy of Support from the Perspective of Institutional Beneficiaries 

Question 
Years of benefit 

More than 2 years 1–2 years 

Were the support and services provided by the organization 

sufficient to meet your institutional or educational needs? 
Yes Yes 

Did you have to seek help from other entities to complete the 

support and services that the International Curricula 

Organization started? 
Yes No 

Has the organization’s support and services brought about a 

change or improvement in your activities and performance? 
Yes Yes 

Analysis of responses from the two Institutional Beneficiaries indicates that both—whether benefiting 

for more than two years or for one to two years—agreed that the support and services provided were 

sufficient to meet their institutional and educational needs. This agreement suggests that the organization 

succeeded in delivering a level of support that met the core expectations of Institutional Beneficiaries 

regardless of the duration of engagement. 

With respect to seeking support from other entities, a clear difference emerges between the two 

organizations. The organization benefiting for more than two years indicated that it needed to engage 

additional partners to complement the support provided, whereas the organization benefiting for a 

shorter period did not perceive such a need. This divergence may be explained by the fact that longer 
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periods of engagement reveal additional or evolving needs that require integration with other actors, 

while shorter-term engagement may address immediate core needs without external supplementation. 

Regarding the impact of support on activities and performance, both organizations agreed that the 

services provided led to change and improvement in their performance and activities. This consensus 

reflects a direct positive impact of the support provided and confirms that the organization’s intervention 

played a tangible role in enhancing institutional and educational performance. 

▪ Key areas for improvement 

Table (40): Key Aspects of Improvement from the Perspective of Institutional Beneficiaries 

The most significant improvements are a result of the 

organization's support and services. 

Years of benefit 

n 1–2 years More than 2 

years 

Organization 

2 
Organization 

1 

Improving the quality of curricula and educational content ✓ ✓ 2 

Strengthening Islamic identity and the Arabic language ✓ ✓ 2 

Improving teacher efficiency and using technology ✓ ✓ 2 

Expanding global reach ✓ X 1 

Strengthening partnerships and cooperation ✓ ✓ 2 

Improving organizational performance and material quality ✓ X 1 

Enhancing the learning experience through online educational 

platforms ✓ ✓ 2 

Survey results indicate a set of shared improvements identified by both Institutional Beneficiaries, 

regardless of whether they benefited for more than two years or for one to two years. Both organizations 

agreed that the support contributed to improving curriculum quality and educational content, 

strengthening Islamic identity and the Arabic language, enhancing teacher capacity and the use of 

technology, strengthening partnerships and collaboration, and improving the learning experience 

through electronic educational platforms. This consensus reflects a broad institutional impact, 

contributing simultaneously to educational quality, digital development, and the reinforcement of shared 

educational values. 

At the same time, some qualitative differences appear between the two organizations. The organization 

benefiting for one to two years reported additional improvements in expanding global reach and 

improving institutional performance and the quality of produced or published materials—improvements 

not mentioned by the organization benefiting for more than two years. This variation may indicate that 

shorter-term engagement focused more on immediate expansion and institutional effectiveness, while 

longer-term engagement emphasized consolidating identity and educational content. 

▪ Estimating the level of improvement  

Table (41): Estimated Level and Importance of Improvement from the Perspective of Institutional Beneficiaries 

Question 
Years of benefit 

More than 2 years 1–2 years 
What is the percentage of improvement/change 

in the performance and services of the 

beneficiary entity? 
7 (High score: 6.67–10) 8 (High score) (6.67 – 10) 

How important is this improvement for the 

beneficiary organization? 
10 (High score: 6.67–10) 10 (High score: 6.67–10) 
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Survey results show that both Institutional Beneficiaries assessed the level of improvement in their 

performance and services as high, within the range (6.67–10). The first organization rated improvement 

at level (7), while the second rated it at level (8). This slight variation suggests that positive impact was 

present for both organizations, with the organization benefiting for a shorter period perceiving a 

somewhat higher level of improvement—possibly due to the recency of the experience or the immediacy 

of perceived benefits. 

Regarding the importance of this improvement, both organizations assigned the highest possible score 

(10), indicating that the impact was not viewed merely as an enhancement of performance, but as a 

critical and decisive factor in achieving institutional and educational objectives. This agreement reflects 

a shared recognition of the value of the support provided and highlights the strategic importance of the 

improvements achieved, regardless of the duration of benefit. 

Overall, the support provided by the International Curricula Organization generated a tangible and 

highly significant impact for both Institutional Beneficiaries. Despite differences in duration of 

engagement, assessments converged on the importance of the improvement achieved, underscoring the 

organization’s ability to deliver high-value institutional and educational impact. Continued or diversified 

support could further enhance this impact in the future. 

▪ Unintended Impacts 

Table (42): Unintended Impacts from the Perspective of Institutional Beneficiaries 

Question Years of benefit 
More than 2 years 1–2 years 

Have you noticed an unexpected positive 

impact from the support and services 

provided? 
Yes Yes 

What is the most significant positive impact? 
Improving the capacity 

of students and 

teachers 

The impact of the books 

extended beyond the 

targeted students to the 

family and parents. 

The survey results indicate that both Institutional Beneficiaries observed positive impacts that were not 

anticipated as a result of the support and services provided. This agreement suggests that the programs 

generated additional institutional and educational value beyond initial expectations. 

The organization benefiting for more than two years reported that the support contributed to enhancing 

the capacity of both students and teachers—an impact that goes beyond the immediate objectives of 

curriculum improvement or staff training to strengthen overall educational performance within the 

organization. This indicates that longer-term engagement is associated with cumulative effects that 

reinforce the quality of the educational process as a whole. 

In contrast, the organization benefiting for one to two years noted that the impact of educational 

textbooks extended beyond the targeted students to families and parents. This unintended outcome 

demonstrates that the educational materials not only improved student learning experiences, but also 

influenced the family environment, reinforcing the organization’s role in disseminating educational and 

pedagogical culture beyond institutional boundaries. 

Overall, the support provided by the International Curricula Organization generated additional 

unintended impacts that reflect the depth of its institutional and educational influence. Longer-term 

engagement yielded internal capacity-building effects, while shorter-term engagement revealed broader 

social spillover effects at the family and community level. This diversity of impacts confirms the 

organization’s capacity to generate multi-level social value. 
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▪ Overall Impact Description  

Table (43): Description of the Overall Impact of Support (Institutional Beneficiaries) 

How would you describe the overall 

impact of the support and services 

provided? 

Years of benefit 
More than 2 years 1–2 years 

positive impact positive impact 

Describe the positive effect 

Learning Arabic among students  

increases the efficiency of 

teacher training and 

qualification. 

Providing a comprehensive 

curriculum for Islamic education from 

grades 7 to 9 in Russian and Kyrgyz 

languages for students in government 

schools and other schools. 

Survey results indicate that both Institutional Beneficiaries described the overall impact of the support 

and services provided as positive. This consensus suggests that the organization succeeded in generating 

clear and direct benefits for Institutional Beneficiaries regardless of the duration of engagement. 

The organization benefiting for more than two years emphasized the impact on students’ acquisition of 

the Arabic language and the increased efficiency of teacher training and qualification, indicating that 

longer-term engagement is associated with fundamental improvements in core student and teacher 

competencies and sustained educational quality. 

The organization benefiting for one to two years focused on a different impact, namely the provision of 

an integrated Islamic education curriculum for grades seven through nine in Russian and Kyrgyz for 

students in public and other schools. This highlights the organization’s ability to meet specific 

contextual needs and expand its impact across multilingual educational environments, enhancing 

inclusivity and contextual relevance. 

In summary, while the overall impact was consistently positive, it manifested differently depending on 

the duration of engagement: 

● Longer-term engagement: Direct improvements in core student and teacher competencies, 

reflecting sustained internal educational impact. 

● Shorter-term engagement: Provision of integrated, multilingual curricula, reflecting external 

impact through expanded access and inclusivity. 

▪ Capacity for Continuity 

Table (44): Capacity of Institutional Beneficiaries to Continue in the Event that Support Ceases  

Question 
Years of benefit 

More than 2 

years 1–2 years 

If the organization's support were to cease, what percentage of your ability 

would you be able to continue providing the same level of performance or 

services? 

From 10% to 

29% 
From 30% to 

60% 

What percentage of partnerships or collaborations with other entities were 

developed as a result of the organization's support and services? 
From 10% to 

29% 
From 30% to 

60% 

Survey results indicate that both Institutional Beneficiaries face challenges in sustaining performance if 

support were to cease. The organization benefiting for more than two years reported a relatively low 

capacity for continuity (10%–29%), while the organization benefiting for one to two years estimated a 

higher capacity (30%–60%). This variation suggests that longer-term engagement may have created 

greater reliance on the organization’s services, whereas shorter-term engagement may be associated with 

a relatively higher degree of independence. 
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A similar pattern appears with respect to partnerships and collaborations developed as a result of the 

organization’s support. The organization benefiting for more than two years reported a lower level of 

partnership development, while the organization benefiting for a shorter period reported higher levels. 

This suggests that shorter-term support may have more explicitly facilitated external collaboration, 

while longer-term engagement focused more on direct service provision. 

Overall, while the support provided generated clear positive impacts on institutional performance, it also 

resulted in varying levels of dependency. Longer-term engagement was associated with lower continuity 

capacity in the absence of support, whereas shorter-term engagement demonstrated relatively higher 

independence and partnership development. This underscores the importance of designing future support 

strategies that enhance sustainability by strengthening internal capacities and external collaboration 

networks. 

▪ Key challenges 

This subsection outlines the challenges that persisted among Institutional Beneficiaries following their 

engagement with the organization’s programs. The following table presents the most prominent 

challenges by frequency and duration of benefit. 

Table (45): Key Challenges from the Perspective of Institutional Beneficiaries 

Key challenges 

Duration of benefit from ICO support and services 
1–2 years More than 2 years 

- Teachers' poor use of educational 

technology 

- Weakness in educational or 

administrative competencies 

- Difficulty in measuring the impact 

- Limited resources 
- Difficulty in effectively employing 

educational technology 
- Limitations of interactive or digital tools 
- Difficulty in accessing reliable Arabic and 

Islamic content 

Survey results indicate that challenges varied according to the duration of engagement. The organization 

benefiting for more than two years highlighted challenges related to sustainability and resources, 

including limited resources, difficulties in effectively utilizing educational technology, limited 

interactive or digital tools, and difficulty accessing reliable Arabic and Islamic content. These challenges 

suggest that longer-term engagement reveals deeper structural needs related to resources, technological 

infrastructure, and high-quality content. 

In contrast, the organization benefiting for one to two years focused on challenges related primarily to 

human and administrative capacities, such as limited teacher competence in using educational 

technology, weak pedagogical or administrative capacities, and difficulty measuring impact. These 

challenges indicate that shorter-term engagement reveals gaps in human capital and management 

systems rather than resource constraints. 

Overall, challenges faced by Institutional Beneficiaries can be categorized as structural (resources, tools, 

content) for longer-term beneficiaries, and human or administrative (teacher competence, pedagogical 

capacity, impact measurement) for shorter-term beneficiaries. This variation highlights the importance 

of tailoring future strategies to address both dimensions: strengthening resources and tools in the long 

term, while building human and administrative capacities in the short term. 

Assessment of Impact Indicators from the Perspective of Institutional Beneficiaries 

This subsection addresses Institutional Beneficiaries’ assessment of the level of impact generated by the 

services and products of the International Curricula Organization on their institutional, educational, and 
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digital capacities, as well as their ability to deliver reliable Arabic and Islamic content and strengthen 

Islamic identity in multilingual environments. This assessment is reflected through quantitative 

indicators and interpretive analysis aligned with the Theory of Change dimensions. 

Table (46): Assessment of Impact Indicators from the Perspective of Institutional Beneficiaries  

Statement  n Mean SD RW (%) 

The services and products of the International Curricula 

Organization (ICO) have contributed to the development of 

your organization's institutional capabilities (administrative, 

educational, technical). 

2 4 0 80 

The organization's services and products have enabled you to 

provide reliable and comprehensive Arabic and Islamic 

content. 
2 4 0 80 

The organization's services and products have helped to 

align this content with the needs of target groups in 

multilingual and multicultural environments. 
2 4 0 80 

The organization's services and products have contributed to 

the global expansion of curricula. 
2 4 0 80 

ICO services and products have contributed to the increased 

use of e-learning platforms in education both within and 

outside the Arab world. 
2 4 0 80 

The organization's services and products have contributed to 

improving the quality of your educational projects and 

practices (curricula, programs, teaching methods). 
2 4 0 80 

ICO services and products have contributed to empowering 

Muslim communities, especially in the diaspora, to learn the 

Arabic language and receive Islamic education. 
2 4 0 80 

The organization's services and products have contributed to 

strengthening Islamic identity in multilingual environments. 
2 4 0 80 

Overall Average 2 4.00 0.000 80 

Note: All responses were at the "agree" level on a five-point Likert scale, with no responses recorded in 

the other categories (disagree, neutral, strongly agree). This reflects consistency in impact assessment 

between the two beneficiaries. 

Results indicate complete consistency in responses, with a mean score of (4) across all indicators and a 

standard deviation of (0), reflecting full agreement between Institutional Beneficiaries regarding the 

impact of the support provided. 

At the institutional level, both organizations agreed that the organization’s services contributed to 

developing administrative, educational, and technological capacities; enabled them to provide reliable 

and integrated Arabic and Islamic content aligned with the needs of target groups in multilingual and 

multicultural environments; expanded the global reach of curricula; increased the use of electronic 

educational platforms; and improved the quality of educational projects and practices. They also agreed 

that the support enabled Muslim communities—particularly in diaspora contexts—to learn the Arabic 

language and receive Islamic education and contributed to strengthening Islamic identity in multilingual 

environments. 

Overall, beneficiary assessments demonstrate unanimous agreement on the positive, multi-dimensional 

impact of the support provided. The perceived impact spans institutional, educational, cultural, and 

technological dimensions, underscoring the organization’s capacity to deliver comprehensive and 

integrated social value. 
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Analysis and Interpretation of Results by Theory of Change Dimensions 
This section assesses the achievement of Theory of Change outcomes from the perspective of 

Institutional Beneficiaries, based on the responses of the two beneficiary organizations and linked to 

qualitative evidence drawn from interviews. These results should be read in light of the limited sample, 

as only two organizations responded, which makes the supporting qualitative reading necessary for 

understanding the nature, limits, and practical manifestations of the change. 

Table (47): Theory of Change Outcome Achievement Level from the Perspective of Institutional Beneficiaries 

No. Dimension n % 
Yes No Yes No 

1 Enhanced teacher readiness to apply curricula and 

educational platforms 2 0 100% 0 

2 Supported active learning among target groups 2 0 100% 0 
3 Improved teachers’ instructional effectiveness and 

use of educational technologies 2 0 100% 0 

4 Enhanced institutional capacity to provide effective 

Arabic and Islamic education 2 0 100% 0 

Mean 100% 

The results indicate complete agreement among the two Institutional Beneficiaries on the achievement 

of all Theory of Change dimensions at 100%. Interviews with representatives of Institutional 

Beneficiaries provide field-based and qualitative evidence to interpret the nature and boundaries of the 

change. 

Although both Institutional Beneficiaries agreed that the Theory of Change dimensions had been 

achieved, this does not mean that the depth of change, or the speed with which it was translated into 

institutional practice, was the same across all educational environments. The achievement of outcomes 

may be influenced by the readiness of the educational environment, the level of teacher qualification, 

and the organization’s ability to activate curricula and platforms within its day-to-day practices. Benefit 

from content or training does not always translate into full institutional change at the same pace; some 

outcomes, such as improving teaching effectiveness or embedding active learning, may require 

continuous implementation follow-up and adaptation of content to the realities of classrooms, teachers, 

and students. Therefore, the complete agreement rate should be read as a strong indicator from within 

the Institutional Beneficiaries, while being interpreted in light of the limited number of organizations, 

the qualitative evidence, and the operational context of each organization. 

1. Enhanced teacher readiness to apply curricula and educational platforms 

Quantitative results indicate that the dimension of enhanced teacher readiness to apply curricula and 

educational platforms was achieved at 100% from the perspective of Institutional Beneficiaries. 

Interviews support this finding, as participants repeatedly noted that ICO interventions were not limited 

to providing books or content; rather, they included the implementation components necessary for 

application, such as teacher training, providing the student book, activity book, and teacher guide, and 

linking content to supporting platforms and digital tools. 

In the Tanzania experience, one representative of an Institutional Beneficiary stated that the project 

began by providing the book and training together, which gave schools the practical capacity to adopt 

the curricula: “We started in 2016 with the book and training together... this was reflected in the speed 

with which schools adopted the initiative and in community trust.” The same representative noted that 

“the supply of 70,000 books through ICESCO and the training of 100 teachers through an intermediate 
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diploma gave schools their academic material and gave teachers the tools for implementation.” This 

shows that readiness was not merely formal; it was linked to the availability of classroom application 

tools, educational materials, and the training required for teachers. 

In the Kyrgyzstan experience, readiness was evident in the training of teachers who would teach the 

Islamic education textbook, whether in person or remotely. One representative of an Institutional 

Beneficiary indicated that the courses “had a positive effect in preparing them to teach a disciplined 

Islamic education curriculum,” and that all teachers benefited from the training, either through direct 

attendance or online. The representative also noted that the digital platform served not only students, but 

also helped teachers monitor student levels and provide appropriate exercises. 

These testimonies show that readiness was formed through three interrelated elements: a clear 

curriculum, supporting materials for the teacher, and training that qualifies teachers to implement it. 

Thus, the organization’s contribution appears in helping Institutional Beneficiaries move from scattered 

references and individual efforts toward a more organized application of curricula and platforms. 

2. Supported active learning among target groups 

The dimension of supported active learning among target groups achieved 100% from the perspective of 

the two Institutional Beneficiaries. This dimension is not read here from the standpoint of student 

improvement itself, but from the standpoint of the beneficiary organization’s ability to manage a more 

interactive learning experience inside the classroom through books, activities, exercises, homework, and 

digital tools where used. 

In Tanzania, one representative of an Institutional Beneficiary explained that the presence of a student 

book, activity book, and teacher guide helped provide classroom activities and homework, and that the 

effect of homework extended to families: “These assignments do not benefit the student alone; parents 

also participate in them, sitting with their children to solve and interact with them.” This indicates that 

the educational content contributed to activating the role of the student and the family, not only the 

teacher, in the learning process. 

In Kyrgyzstan, support for active learning was linked to the digital platform accompanying the book. 

One representative of an Institutional Beneficiary noted that the current generation needs tools that 

speak its language, and that the platform “combines traditional education with modern tools: digitally 

available books, educational games, and many diverse interactive tools.” The representative also 

explained that the platform provides services for students, parents, and teachers, allowing each group to 

find clear value in it. 

Some testimonies also indicate increased student motivation to learn in a number of schools, including 

requests for additional classes or faster progression through some content areas. These testimonies 

should be read as supporting qualitative indicators, not as general quantitative evidence for all schools. 

Therefore, the achievement of this dimension is linked to the ability of ICO products to provide a more 

interactive learning environment that combines the book, activities, and platform, giving students, 

teachers, and families wider space for participation. However, the effectiveness of this dimension 

remains linked to continued platform development and strengthening its attractiveness to beneficiaries. 

3. Improved teachers’ instructional effectiveness and use of educational technologies 

The survey results show that the dimension of improved teachers’ instructional effectiveness and use of 

educational technologies achieved 100% from the perspective of Institutional Beneficiaries. Interviews 

provide direct evidence of this change, particularly in the teacher’s movement from improvised or 
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traditional instruction toward a more organized educational practice based on a clear curriculum, 

activities, assessment tools, and professional training. 

In the Tanzania experience, one representative of an Institutional Beneficiary noted that training 

transformed the teacher’s role: “Training moved the teacher from being a transmitter to being an 

enabler; the teacher now plans, assesses, and improves based on strong academic material and modern 

teaching practices.” The representative also stated that the team did not rely only on impressions, but 

used “questionnaires, tests, and applied activities to measure change in teaching effectiveness and 

student learning.” This supports reading the dimension as a change in professional practice, not merely 

general satisfaction with training. 

In Kyrgyzstan, this dimension appeared through addressing the gap in teacher qualification for teaching 

Islamic education. One representative of an Institutional Beneficiary explained that teachers had 

previously not been specialized in religion, and that the courses provided to those who would teach the 

book “qualified them well, and this was reflected in students.” The representative also noted that this 

drew the attention of official authorities to the need to qualify a sufficient number of teachers before 

establishing religious education as a formal subject in the curriculum. 

The technological dimension also emerged in the Kyrgyzstan experience. One representative of an 

Institutional Beneficiary stated that the platform “made it easier for the teacher to monitor the student’s 

level and provide suitable exercises, and teachers were also trained to use it in specialized courses.” This 

means that improved effectiveness was not limited to traditional teaching, but also included the ability to 

use digital tools in follow-up and training. 

Accordingly, the achievement of this dimension appears supported by multiple qualitative testimonies, 

while remaining linked to the continuity of training and follow-up, especially in contexts that began 

from a clear gap in teacher qualification and the availability of organized educational materials. 

4. Enhanced institutional capacity to provide effective Arabic and Islamic education 

The dimension of enhanced institutional capacity to provide effective Arabic and Islamic education 

achieved 100% from the perspective of Institutional Beneficiaries. This dimension is broader than 

merely providing content; it relates to the educational organization’s capacity to deliver trustworthy, 

organized, and contextually appropriate education, while taking into account the language, culture, and 

level of learners. 

In Tanzania, the curricula supported Institutional Beneficiaries by providing integrated educational 

packages suitable for the local environment. One representative of an Institutional Beneficiary explained 

that Islamic education books were translated into Swahili because students are speakers of the local 

language, adding: “We chose translation into Swahili because it is the students’ mother tongue and is 

already rich in Islamic vocabulary that facilitates understanding and engagement.” This testimony 

indicates that effective education depended not only on the correctness of the content, but also on its 

linguistic and cultural suitability for the target groups. 

In Kyrgyzstan, this dimension appeared in the need for a trusted systematic textbook in Islamic 

education in a context where no widely accepted organized Islamic education model was available. One 

representative of an Institutional Beneficiary stated that ICO’s book received approvals from religious 

and official bodies because it does not conflict with the prevailing madhhab or the accepted creed in the 

local environment and does not raise religious or social issues. The representative also noted that the 

ICO book became trusted by parents, saying: “The ICO book strengthened parents’ confidence because 
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it is accurate in presentation, consistent with the Hanafi creed, moderate in approach, and unifying rather 

than divisive.” 

Testimonies also reveal that the content did not serve the student alone, but extended to the family and 

community. One representative of an Institutional Beneficiary indicated that in some cases the book 

changed from being a school textbook into a family book, stating: “The book shifted from being a 

school textbook to becoming a family book that the father and mother sit with and read carefully.” This 

effect is understood here as an extended outcome supporting Institutional Beneficiaries’ capacity to 

provide effective education, not as a substitute for measuring final impact. 

Accordingly, the capacity of Institutional Beneficiaries to provide effective Arabic and Islamic 

education was strengthened through three interrelated elements: trusted content, alignment of the content 

with the language and culture of target groups, and the provision of implementation tools, training, and 

platforms that support application. At the same time, interviews indicate that this pathway requires 

sustained updating, licensing, and training, particularly in environments affected by education 

regulations, official accreditation requirements, or weak technical and institutional readiness. 

Analysis of Results at the ICO Leadership and Staff Level 

This section examines the impact of the programs and services of the International Curricula 

Organization from the perspective of the organization’s leadership and staff, drawing on comprehensive 

survey data and in-depth qualitative interviews. It aims to clarify how those responsible for 

implementation perceive the scale and nature of the impact achieved among institutional beneficiaries 

and direct beneficiaries, and the extent to which this impact aligns with ICO’s strategic objectives and 

the Theory of Change model adopted in the study. 

Assessment of the Impact Context from the Perspective of ICO Leadership and Staff 

This subsection focuses on how ICO’s leadership and staff assess the support provided by the 

International Curricula Organization, in terms of the level of improvement achieved, its perceived 

importance to beneficiaries, beneficiaries’ ability to continue in the event that support ceases, and the 

partnerships and collaborations that have resulted from this support. The findings presented here provide 

both quantitative and qualitative entry points for understanding the level of reliance on this support, as 

well as its strength and sustainability. 

▪ Estimated Level of Improvement and Its Importance  

Table (48): Improvement Level and Importance (Leadership and Staff Perspective) 

Question 
Moderate 

Level 
High 

Level 
Mean SD 

RW 

(%) 
Achievement 

Level 

How would you estimate the percentage of 

improvement or change resulting from the 

support provided by the organization? 

(From 1 to 10) 

n 0 8 

9.50 0.926 95.0 Very High 

% 0 100 

Question Moderate 

Level 
High 

Level Mean SD RW 

(%) 
Achievement 

Level 
How important is this improvement for the 

beneficiaries? 

(From 1 to 10) 

n 0 8 
9.63 0.518 96.3 Very High 

% 0 100 

Survey data indicate that the average perceived level of improvement resulting from waqf-funded 

support implemented through the International Curricula Organization (ICO) reached 9.50 out of 10, 



 

72 

 

reflecting a very high level of recognition of the effectiveness of the waqf-based interventions. This 

assessment is reinforced by a relative weight of 95.0% and a low standard deviation (0.926), indicating a 

high degree of convergence in participants’ views. This suggests that the perceived improvement was 

not confined to a specific subgroup but was collective and broadly shared. 

Such an evaluation pattern is indicative of a tangible impact that exceeds conventional expectations and 

reflects success in the design and implementation of waqf programs in alignment with beneficiaries’ 

needs. 

Regarding the perceived importance of this improvement, results showed an even higher average of 

9.63, accompanied by a very low standard deviation (0.518) and a relative weight of 96.3%, pointing to 

near consensus that the improvement achieved is not merely functional or temporary, but carries 

substantive value in beneficiaries’ lives. This high level of perceived importance indicates that waqf-

funded support delivered through ICO addressed genuine needs and contributed to improving quality of 

life, enhancing educational opportunities, or strengthening empowerment—key indicators of sustainable 

impact. 

Taken together, these two dimensions—level of improvement and its importance—form an integrated 

framework for understanding impact. When high perceived improvement converges with deep 

recognition of importance, this signals a dual impact: quantitative and qualitative, functional and value-

based, explicit and embedded. Such impact typically emerges only within mature institutional contexts 

capable of aligning strategic planning with field-level implementation, and societal vision with 

individual empowerment. 

Accordingly, these results should not be viewed merely as numerical indicators, but rather as implicit 

testimony to the success of the waqf-funded intervention model implemented through ICO. They 

reinforce ICO’s institutional credibility as an implementing entity and open pathways for scaling and 

deepening impact. Moreover, they provide leadership with an analytical tool to inform policy 

formulation, resource allocation, and partnership development in ways that ensure impact sustainability 

and maximize social return. 

▪ The ability to persevere 

Table (49): Beneficiaries’ Ability to Continue if Support Ceases (Leadership and Staff Perspective) 

Question From 10% 

to 29% 
From 30% 

to 60% 
More than 

60% Mean SD RW (%) 
Achievement 

Level 

If support were to stop, what 

percentage of beneficiaries 

would be able to continue at 

the same current level? 

n 3 4 1 
1.75 0.707 58.3 Moderate 

% 37.5 50 12.5 

Data relating to beneficiaries’ capacity to continue operating at the same level in the absence of support 

reveal a moderate average score (1.75 on a three-point scale). Responses were distributed as follows: 

37.5% estimated their capacity at less than 30%, 50% between 30% and 60%, and only 12.5% above 

60%. This distribution reflects a degree of structural fragility among beneficiaries and indicates a 

notable reliance on the support provided—raising a cautionary signal regarding impact sustainability. 

The standard deviation (0.707) suggests moderate variation in views, while the relative weight (58.3%) 

places this indicator within the “moderate” category. From an academic perspective, this finding 

underscores the need to revisit institutional capacity-building strategies, diversify funding sources, and 



 

73 

 

enhance beneficiaries’ operational independence to ensure continuity of impact beyond the period of 

direct support. 

▪ Achievement of Direct Impact on Beneficiaries 

Table (50): Beneficiary Improvements (Leadership and Staff Perspective) 

Achievement 

Level 
RW (%) SD Mean Yes No 

To 

Some 

Extent 
Question 

Very High 100 0 3 
8 0 0 n 

Has the organization's support 

contributed to achieving 

noticeable improvements or 

changes among the 

beneficiaries? 
100 0 0 % 

Results show complete consensus among respondents regarding the achievement of direct improvements 

among beneficiaries. All participants answered “Yes,” yielding the maximum possible mean score (3 on 

a three-point scale) and a standard deviation of zero, indicating absolute agreement. The relative weight 

reached 100.0%, representing the highest level of endorsement among all instrument items. 

This unanimity goes beyond general satisfaction and reflects a shared cognitive alignment among 

respondents, highlighting the clarity and visibility of the impact achieved for beneficiaries—both 

individuals and organizations. The absence of any “No” or “To some extent” responses indicates that 

improvements were unequivocal and widely perceived as tangible and direct. 

From a leadership perspective, this indicator is strategically significant, as it demonstrates the 

effectiveness of institutional policies in translating waqf resources into concrete developmental and 

social outcomes—an essential priority for senior leadership in any development-oriented or charitable 

organization. 

▪ Key areas for improvement 

Table (51): Key Improvement Areas (Leadership and Staff Perspective) 

Key improvements or changes resulting from the support provided n % 

Improving the efficiency of teachers and teaching staff and the use of technology for beneficiaries  6 14% 

Improving Arabic language skills for learners 6 14% 

Improving institutional performance and raising the quality of materials published or produced for 

beneficiaries. 
4 9% 

Enhancing the understanding and awareness of Islamic values among learners 4 9% 

Strengthening partnerships and cooperation with other educational institutions 4 9% 

Improving the quality of curricula and educational content for beneficiaries 4 9% 

Enabling individuals to access reliable Arabic and Islamic content 5 12% 

Expanding access to Arabic and Islamic education globally 5 12% 

Providing opportunities for individuals to participate in educational or community activities 5 12% 

Total 43 100% 

Survey results indicate that improvements resulting from International Curricula Organization’s (ICO) 

support span a range of educational, institutional, and community-level dimensions, reflecting the 

diversity and breadth of impact. 

The highest-rated areas (14%) were enhancing teachers’ capacity and use of educational technology, and 

improving learners’ Arabic language skills, demonstrating ICO’s tangible contribution to human capital 

development and language competency—both critical indicators of educational quality. 
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Several other improvement areas received equal proportions (9%), including: improving institutional 

performance and the quality of published or produced materials; strengthening awareness of Islamic 

values; enhancing partnerships and collaboration with other educational entities; and improving 

curriculum and educational content quality. This distribution reflects a balanced institutional, cultural, 

and pedagogical impact extending beyond a single intervention domain. 

Three additional indicators (12%)—expanding access to reliable Arabic and Islamic content, widening 

global access to Arabic and Islamic education, and enabling participation in educational or community 

activities—highlight ICO’s contribution to inclusivity and access, reinforcing its orientation toward 

scale and broader societal reach. 

Overall, these findings indicate that observed improvements are diverse and integrated, encompassing 

capacity development, content enhancement, value reinforcement, and access expansion, thereby 

reflecting relative success in achieving ICO’s objectives in supporting Institutional Beneficiaries. 

▪ Overall Impact Description  

Table (52): Overall Impact Description (Leadership and Staff Perspective) 

Achievement 

Level 
RW 

(%) 
SD Mean 

Positive 

Impact 
Negative 

Impact 
Question 

Very High 100 0 1 
8 0 n 

How would you describe the overall 

impact of waqf-funded support 

delivered through ICO on the 

beneficiaries? 
100 0 % 

% n Describe the positive effect 
25% 1 Improving the economic or social situation of beneficiaries 

25% 1 
Raising the efficiency of teachers and learners in teaching and using educational technology, 

which has directly impacted the quality and sustainability of the educational process. 

25% 1 Responding to and requesting more curriculum products 

25% 1 Providing books in poor countries for students in need 

100% 4 Total 

All leadership participants unanimously described the overall impact of the support provided as positive, 

with no negative assessments recorded. This complete agreement—reflected in a mean score of 1.00 and 

a zero-standard deviation—indicates not only general satisfaction but a shared leadership vision 

regarding the value and effectiveness of the interventions. The significance of this finding is heightened 

by the fact that respondents occupy supervisory positions, enabling system-level observation rather than 

localized or individual perspectives. 

Open-ended responses reveal that positive impacts extended across multiple dimensions. One participant 

emphasized improvements in teachers’ and learners’ capacity to teach and learn using educational 

technology, directly enhancing educational quality and sustainability—signaling a qualitative shift in 

pedagogical practice. Another highlighted improvement in beneficiaries’ economic or social conditions, 

representing an indirect impact extending beyond the educational sphere into broader community 

development. 

Additional responses noted beneficiaries’ proactive engagement and demand for more ICO products, 

indicating strong acceptance and readiness for expansion. References to the provision of books to needy 

students in impoverished countries represent an unplanned humanitarian extension, reflecting ethical and 

social responsiveness in resource utilization. 
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This diversity of impact patterns underscores the importance of capturing indirect and unintended effects 

in institutional evaluations and supports the development of more comprehensive and sustainable 

strategies that leverage unplanned successes to broaden and deepen qualitative impact. 

▪ Unintended Impacts 

Table (53): Unintended Positive Effects (Leadership and Staff Perspective) 

Achievement 

Level 
RW 

(%) 
SD Mean No Yes Question 

High 75 0.463 0.75 
2 6 n 

Have you noticed an unexpected or 

unplanned positive impact resulting 

from the support and services provided 

by the organization? 
25 75 % 

% n Describe the positive effect 

50% 1 
Increased enthusiasm among learners, enhanced cooperation between educational institutions, 

and the spread of benefits to wider segments of beneficiaries. 

50% 1 Providing printed books to needy students in poor countries 

100% 2 Total 

A clear majority of participants reported observing positive unintended or unplanned impacts. The mean 

score (0.75 out of 1) and standard deviation (0.463) indicate a clear majority response with reasonable 

homogeneity across participants. 

Given that respondents are educational and administrative leaders, their assessments reflect a systemic 

perspective rather than isolated impressions. Identified unintended impacts clustered around two main 

themes: 

1. Educational and motivational impact, manifested in increased learner enthusiasm, enhanced 

cooperation among educational entities, and diffusion of benefits to wider beneficiary groups. 

2. Social and humanitarian impact, exemplified by the provision of printed books to students in 

impoverished contexts. 

These findings illustrate ICO’s capacity to generate qualitative transformations that exceed operational 

objectives and highlight horizontal scalability of impact, as well as flexibility in redirecting resources 

toward broader humanitarian goals. They further reinforce the importance of monitoring indirect 

outcomes and incorporating them into strategic planning for sustained and inclusive impact. 

▪ Impact of Support on Institutional Standing 

Table (54): Evaluating the Impact of Waqf Support on Enhancing the Institution's Standing 

Achievement 

Level 
RW 

(%) 
SD Mean Yes No 

To Some 

Extent 
Question 

Very High 100 0 3 

8 0 0 n 
Has waqf support contributed to enhancing the 

position of the International Curricula Organization as 

a reference institution in the field of Arabic language 

education and Islamic education? 100 0 0 % 

All respondents unanimously confirmed that waqf support contributed to enhancing ICO’s standing as a 

reference institution in Arabic language education and Islamic education. The mean score reached the 

maximum (3 on a three-point scale), with zero standard deviation and a relative weight of 100.0%, 

reflecting absolute agreement. 

From a leadership perspective, this represents a collective endorsement of the achievement of a core 

strategic objective: establishing ICO’s identity as a reference organization in its field. Such impact 
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reflects not only effective support, but also coherent institutional vision, consistent performance, and 

specialization excellence. Methodologically, the zero-standard deviation—rare in social research—

indicates a clear and unequivocal impact, lending additional credibility to this finding. 

▪ Key challenges 

This section addresses the most significant challenges facing the International Curricula Organization 

(ICO) and its beneficiaries in planning and implementing support programs. The aim is to identify 

obstacles that may limit maximizing, sustaining, or expanding the impact geographically and 

institutionally. The following table presents the distribution of these challenges according to their 

frequency and associated percentages: 

Table (55): Key Challenges (Leadership and Staff Perspective)  

Key challenges n % 

Limited available financial resources 5 29% 

Gaps in coordination and planning with stakeholders 1 6% 

Shortcomings in curricula based on reliable Arabic or Islamic content 2 12% 

Weak digital infrastructure in some entities 4 24% 

Difficulty in effectively employing educational technology 1 6% 

Difficulty in reaching some target groups 1 6% 

Difficulty in measuring the impact using accurate standard methods 3 18% 

Total 17 100% 

Identified challenges cluster around financial, technical, methodological, and coordination-related 

dimensions. The most frequently cited challenge was limited financial resources (29%), highlighting 

funding pressures that affect the ability to implement and scale initiatives. This was followed by weak 

digital infrastructure among some beneficiaries (24%), indicating disparities in technical readiness that 

constrain program effectiveness. 

Methodological challenges related to difficulty in measuring impact using standardized tools (18%), 

underscoring the need for more context-appropriate and reliable evaluation instruments. Challenges 

related to content gaps in reliable Arabic or Islamic materials (12%) point to cultural and knowledge-

based needs for continuous curriculum development. 

Lower-frequency challenges (6% each), such as coordination gaps, difficulty in deploying educational 

technology effectively, and reaching certain target groups, nevertheless reflect operational issues that 

can influence implementation efficiency and require organizational and technical solutions. 

Overall, financial, technical, and methodological challenges emerge as the most pressing, necessitating 

strategic interventions in funding, digital infrastructure, measurement tools, and content development, 

alongside improved coordination mechanisms with Institutional Beneficiaries. 

▪ Key lessons learned 

Table (56): Key Lessons Learned from the Perspective of the Organization’s Leadership and Staff  

Key lessons learned from the organization's experience n % 

Improving the economic or social situation of beneficiaries 1 20.0% 

Using beneficiary feedback as an input for continuous 

improvement 
1 20.0% 

Strengthening digital infrastructure 1 20.0% 

Building specialized competencies to ensure a sustainable and 

tangible impact 
1 20.0% 
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Key lessons learned from the organization's experience n % 

Providing printed books meets the needs of students who are 

unable to purchase educational materials and contributes to 

expanding access to educational products. 
1 20.0% 

Total 5 100% 

The survey results indicate that the lessons learned were distributed across five main themes, each 

receiving an equal percentage (20%) of the total number of ideas observed (number = 5), not of the total 

number of participants. This distribution reflects the diversity of experiences and perspectives expressed 

by the participants, rather than indicating an objective balance in the impact or relative importance of 

each lesson learned. 

The lessons learned encompassed a range of developmental and operational dimensions, most notably 

improving the economic and social status of beneficiaries, demonstrating that the support extended 

beyond its educational scope to impact quality of life. The importance of using beneficiary feedback as a 

driver for continuous improvement was also highlighted, reflecting an institutional approach towards 

participatory engagement and leveraging feedback to enhance performance. 

In the same vein, it was noted that strengthening digital infrastructure is a key lesson, demonstrating a 

growing awareness of the importance of the technological environment in supporting the educational 

process. The need to build specialized competencies to ensure a sustainable and tangible impact was also 

emphasized, reflecting a strategic focus on investing in human capital. 

Among the lessons learned was the idea that "providing printed books effectively contributes to meeting 

the needs of students who are unable to purchase educational materials, thereby expanding access to 

educational products." Given the equal proportions, statistical analysis requires caution in interpreting 

the results, as each idea represents a significant percentage of the total, limiting the possibility of 

drawing general trends or clear priorities. Therefore, it is recommended to broaden the participant base 

in future studies and employ qualitative analysis tools that enable the classification of ideas according to 

their themes, determine their frequency among participants, and link them to implementation contexts 

and support mechanisms. This will contribute to enhancing the effectiveness of interventions and 

directing them towards the areas with the greatest impact and sustainability. 

Assessment of Impact Indicators from the Perspective of ICO Leadership and Staff 

This section examines the impact of the support (products and services) provided by the International 

Curricula Organization (ICO) from an internal perspective, by analyzing the views of the organization’s 

leadership and staff regarding two main levels of impact: 

▪ Impact of the Organization’s Support on Institutional Beneficiaries: 

This dimension explores the extent to which the organization’s products and services—such as curricula, 

interactive content, teacher training programs, digital platforms, and related interventions—have 

contributed to strengthening the capacities of educational institutions and improving their institutional 

and operational performance. 

▪ Impact of the Organization’s Support on Direct Beneficiaries: 

This dimension focuses on students and teachers, by assessing improvements in their skills, educational 

experiences, reinforcement of Islamic values, and the promotion of modern, technology-enabled 

education within the targeted environments. 
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This internal assessment represents an important analytical entry point for understanding how those 

responsible for designing and implementing programs and projects perceive the scale and nature of 

impact achieved on the ground, as well as the degree to which this impact aligns with the organization’s 

strategic objectives and the Theory of Change model adopted in this study. 

Table (57): Assessment of the Impact of Support on Institutional Beneficiaries (Leadership and Staff Perspective) 
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ICO products (curricula, 

stories, interactive content) 

have contributed to 

improving the quality of 

education in the 

Institutional Beneficiaries. 

n 0 0 0 3 5 

4.63 0.518 92.5 3 
Very 

High 

% 0 0 0 37.5 62.5 

2 

 

Teacher training programs 

have led to an improvement 

in their educational and 

pedagogical competence in 

partner organizations. 

n 0 0 0 2 6 

4.75 0.463 95 2 
Very 

High 

% 0 0 0 25 75 

3 

 

The digital platforms 

developed by ICO have 

enabled educational 

institutions to expand their 

reach to learners globally. 

n 0 0 0 1 7 

4.88 0.354 97.5 1 
Very 

High 

% 0 0 0 12.5 87.5 

4 

 

The organization helped 

integrate educational 

technology into the 

curriculum, which enhanced 

the effectiveness of 

education in the 

Institutional Beneficiaries. 

n 0 0 0 3 5 

4.63 0.518 92.5 3 
Very 

High 

% 0 0 0 37.5 62.5 

5 

 

ICO’s support contributed 

to the development of 

integrated educational 

curricula that are suitable 

for the diverse educational 

environment of the 

institutions. 

n 0 0 0 4 4 

4.50 0.535 90 4 
Very 

High 

% 0 0 0 50 50 

6 

 

The organization's services 

have enabled educational 

institutions to improve their 

readiness to keep pace with 

digital transformation. 

n 0 0 0 4 4 

4.50 0.535 90 4 
Very 

High 

% 0 0 0 50 50 

7 

 

The organization's products 

have contributed to 

facilitating the adoption by 

n 0 0 0 4 4 4.50 0.535 90 4 
Very 

High 
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entities of reliable and 

applicable scientific 

content. 
% 0 0 0 50 50 

8 

 

ICO supported the 

beneficiaries in preparing 

content that complies with 

international standards for 

teaching Arabic language 

and Islamic education. 

n 0 0 0 3 5 

4.63 0.518 92.5 3 
Very 

High 

% 0 0 0 37.5 62.5 

9 

 

Engagement with ICO 

helped to enhance the 

standing of the educational 

institutions benefiting from 

it and the confidence of 

parents. 

n 0 0 0 5 3 

4.38 0.518 87.5 5 
Very 

High 

% 0 0 0 62.5 37.5 

Overall Average 4.60 

The results presented in the table indicate a consistently high positive trend across all items. Mean 

scores ranged between 4.38 and 4.88, with relatively low standard deviations (0.354–0.535), reflecting 

an acceptable level of response consistency. This demonstrates a strong positive assessment by 

respondents of the effectiveness of ICO’s interventions and their external impact, particularly in relation 

to improving educational quality, institutional capacity-building, and digital empowerment among 

Institutional Beneficiaries. 

Key findings include: 

▪ Improving educational quality through ICO products: educational products (such as 

curricula and stories) contributed significantly to improving the quality of education, with a 

mean score of 4.63 and a standard deviation of 0.518, indicating strong agreement with some 

variation in perceptions. 

▪ Teacher training: Training programs had a positive impact on improving teachers’ educational 

and pedagogical competencies, with a mean of 4.75 and a low standard deviation (0.463), 

reflecting strong consensus among respondents. 

▪ Digital platforms and expanded access: Digital platforms emerged as the most influential 

intervention, achieving a mean of 4.88 and a standard deviation of 0.354, indicating near-

unanimous agreement regarding their effectiveness in expanding global access. 

▪ Integration of educational technology: The integration of technology into curricula enhanced 

teaching effectiveness, with a mean of 4.63 and a standard deviation of 0.518, reflecting strong 

impact and good agreement. 
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▪ Development of integrated curricula: ICO’s support contributed to the development of 

curricula suitable for diverse educational environments, with a mean of 4.5 and a standard 

deviation of 0.535, demonstrating coherent positive impact. 

▪ Digital transformation readiness: Services provided improved the readiness of educational 

institutions to engage in digital transformation, with a mean of 4.5 and a standard deviation of 

0.535, indicating shared agreement on impact. 

▪ Reliance on credible scientific content: Products facilitated Institutional Beneficiaries’ reliance 

on credible and applicable educational content, with a mean of 4.5 and a standard deviation of 

0.535, reflecting high confidence in content quality. 

▪ Alignment with international standards: ICO supported Institutional Beneficiaries in 

developing content aligned with international standards for teaching Arabic and Islamic 

education, with a mean of 4.63 and a standard deviation of 0.518, indicating positive impact with 

some variation. 

▪ Enhancing institutional reputation and parental trust: Engagement with ICO strengthened 

the standing of beneficiary institutions and increased parental trust, with a mean of 4.38 and a 

standard deviation of 0.518, indicating tangible institutional impact. 

Table (58): Assessment of the Impact of Support on Direct Beneficiaries (Leadership and Staff Perspective) 
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1 

ICO programs have 

helped improve students' 

language skills in the 

beneficiary educational 

institutions. 

n 0 0 1 2 5 

4.50 0.756 90 2 
Very 

High 

% 0 0 12.5 25 62.5 

2 

ICO provided reliable 

scientific content in 

Arabic language and 

Islamic education for 

students and researchers. 

n 0 0 0 4 4 

4.50 0.535 90 2 
Very 

High 

% 0 0 0 50 50 

3 

The organization's tools 

and platforms have 

improved the learning 

experience for students 

and teachers. 

n 0 0 1 5 2 

4.13 0.641 82.5 3 
Very 

High 

% 0 0 12.5 62.5 25 

4 

The support enabled the 

strengthening of Islamic 

values and cultural 

identity among students 

and targeted 

communities. 

n 0 0 0 3 5 

4.63 0.518 92.5 1 
Very 

High 

% 0 0 0 37.5 62.5 
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5 

ICO has contributed to 

enabling teachers to 

provide modern 

education based on solid 

scientific foundations. 

n 0 0 0 3 5 

4.63 0.518 92.5 1 
Very 

High 

% 0 0 0 37.5 62.5 

6 

The students benefited 

from the educational 

stories and prophetic 

biographies produced by 

the institution in 

consolidating Islamic 

principles. 

n 0 0 0 4 4 

4.50 0.535 90 2 
Very 

High 

% 0 0 0 50 50 

7 

The interactive materials 

provided effective tools 

that supported students 

from diverse linguistic 

and cultural 

backgrounds. 

n 0 0 1 5 2 

4.13 0.641 82.5 3 
Very 

High 

% 0 0 12.5 62.5 25 

8 

ICO products have 

enhanced access to 

Islamic education and the 

Arabic language 

worldwide. 

n 0 0 1 2 5 

4.50 0.756 90 2 
Very 

High 

% 0 0 12.5 25 62.5 

Overall Average 4.44 

The results indicate a consistently high and positive trend across all items, with mean scores ranging 

between 4.13 and 4.63 and relatively low standard deviations ranging from 0.518 to 0.756. The overall 

mean reached 4.44, with a relative weight of 88.8%, indicating a very high level of agreement. These 

results reflect a strong positive evaluation of the direct impact of ICO’s interventions on students’ skills, 

teacher empowerment, expanded educational access, and the reinforcement of Islamic values. 

Key findings include: 

▪ Improvement of students’ language skills: Programs effectively enhanced students’ linguistic 

competencies, with a mean score of 4.50 and a standard deviation of 0.756, indicating positive 

impact with some variation in perceived improvement levels. 

▪ Provision of credible educational content: High satisfaction was recorded regarding the 

credibility of Arabic language and Islamic education content, with a mean of 4.5 and a standard 

deviation of 0.535, reflecting strong agreement on quality. 

▪ Enhanced learning experience: Educational tools and platforms contributed to improving 

learning experiences for students and teachers, with a mean of 4.13 and a standard deviation of 

0.641, indicating positive evaluations with some variation. 
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▪ Reinforcement of Islamic values and cultural identity: This item received one of the highest 

ratings, with a mean of 4.63 and a low standard deviation of 0.518, indicating strong conviction 

in the role of content in reinforcing Islamic values and identity. 

▪ Empowering teachers to deliver modern education: This item achieved the same high mean 

score of 4.63 and a standard deviation of 0.518, highlighting ICO’s role in strengthening modern, 

evidence-based teaching practices. 

▪ Educational stories and prophetic biographies: Respondents perceived a strong impact of 

educational stories and prophetic biographies in reinforcing Islamic principles, with a mean of 

4.5 and a standard deviation of 0.535. 

▪ Supporting learners from diverse linguistic and cultural backgrounds: Interactive materials 

supported learners from diverse backgrounds, with a mean of 4.13 and a standard deviation of 

0.641, reflecting positive impact alongside some variation. 

▪ Expanding global access to Islamic and Arabic education: This item achieved a high mean 

score of 4.5 with a relatively higher standard deviation (0.756), indicating strong recognition of 

global reach with some variation in perceived inclusivity. 

Analysis and Interpretation of Results by Theory of Change Dimensions 
Based on survey results directed to ICO leadership and staff, and by linking the evaluation items to the 

institutional outcomes adopted in the Theory of Change, the results were analyzed according to four 

main dimensions: providing trusted and suitable educational content for target groups; expanding access 

to curricula and content through digital platforms; enabling Arabic language and Islamic education 

globally; and improving teacher capacity and the use of educational technologies. 

Table (59): Theory of Change Outcome Achievement Level from the Perspective of ICO Leadership and Staff 

No. Dimension 
n % 

Yes No Yes No 

1 Provided trusted and suitable educational content for target groups 8 0 100% 0 
2 Expanded access to curricula and content through digital platforms 8 0 100% 0 
3 Enabled Arabic language and Islamic education globally 8 0 100% 0 
4 Improved teacher capacity and use of educational technologies 8 0 100% 0 

Mean 100% 

The results show full agreement among ICO leadership and staff regarding the achievement of the 

institutional dimensions of the Theory of Change. This result should be read as a strong internal 

perception of the organization’s role in development, implementation, and follow-up, while balancing it 

with the results of other stakeholder groups and external qualitative evidence. 

Although all participants from ICO leadership and staff agreed that these dimensions had been achieved, 

this does not mean that change is observed in the same way across all functional roles. Perspectives may 

differ between leadership, content development, supervision, implementation, and follow-up. For 

example, outcomes related to trusted educational content and expanded digital access may be more 

visible to those involved in content and platform development, while outcomes related to teacher 

capacity and the use of educational technologies may be more evident to those involved in field 

implementation and training follow-up. Therefore, the finding should be interpreted as a strong internal 

indicator, alongside evidence from other stakeholder groups, qualitative interviews, and operational 

documents. 
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1. Provided trusted and suitable educational content for target groups 

Quantitative results indicate that the dimension of providing trusted and suitable educational content for 

target groups achieved 100% from the perspective of ICO leadership and staff. This dimension is 

understood from the angle of the organization’s capacity to produce scientifically and educationally 

disciplined content, not from the angle of the content’s effect on students directly. Student-level effects 

were addressed in the individual beneficiaries section, whereas this section focuses on the system of 

development, review, validation, and linguistic and cultural adaptation behind content production. 

Interviews support this interpretation, as they repeatedly emphasized that the strength of the organization 

does not lie merely in producing educational materials, but in building a content system that passes 

through stages of authorship, review, validation, and linguistic and cultural adaptation according to the 

target environments. 

One member of ICO leadership noted that what distinguishes the ICO model is that it has a “robust 

educational methodology extending over more than 20 years,” including pedagogical and linguistic 

authorship, multiple scientific reviews, modern instructional design, and specialized linguistic 

consultations. This testimony indicates that content reliability is not a later attribute; rather, it is 

embedded in the development process itself. 

Another member of leadership explained that curriculum development passes through sequential stages: 

needs assessment, document development, authorship, review, piloting, and final approval, stressing that 

the organization “does not move to a later stage before meeting the criteria of the previous one.” This 

reflects internal governance of content development, reducing the likelihood of randomness or reliance 

on undocumented impressions. 

Content suitability also appears in the multiple languages and environments for which curricula were 

developed. Interviews indicated that Islamic education and Arabic language curricula were developed in 

several languages, including English, French, Swahili, Russian, Kyrgyz, Spanish, and others, allowing 

content to be provided in a language that learners understand in their local environment. In this context, 

one member of leadership noted that the Kyrgyzstan project contributed to “providing trusted content in 

the local language,” because teaching Islamic education in a language other than the student’s local 

language makes explanation and clarification more difficult. 

Institutional evidence further supports this dimension. One leadership respondent referred to the 

approval of ICO content, or commendation of it, by educational and religious entities in several 

countries, including official entities in Turkey, Kyrgyzstan, Sweden, and elsewhere. This does not mean 

that the content does not require ongoing review; rather, it shows that the organization has succeeded in 

building a degree of trust among multiple educational entities in different environments. 

2. Expanded access to curricula and content through digital platforms 

The dimension of expanded access to curricula and content through digital platforms achieved 100% 

from the perspective of ICO leadership and staff. Interviews show that digital transformation was not 

merely the conversion of books into electronic copies, but a pathway for expanding access, improving 

the learning experience, and reducing certain barriers related to distance, cost, and weak educational 

infrastructure. 

One member of ICO leadership indicated that since 2017 the organization has begun “converting paper-

based and theoretical content into interactive technical content that motivates students to study Arabic,” 

and that this experience has proven successful in a number of environments, including Turkey, Britain, 
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and Africa. This testimony shows that digital access was linked to improving the attractiveness of 

content, not merely making it available in electronic form. 

Interviews also indicate that digital platforms contributed to expanding the reach of content. It was 

reported that the organization reached more than 166 countries, that digital platform users exceeded 

120,000 school and family accounts, and that total beneficiaries exceeded 11 million. These figures 

should be understood as indicators of wider access and dissemination, while distinguishing between 

access to the platform, actual use levels, and the depth of learning resulting from such use. 

Another statement indicated that free or low-cost access through platforms helped reach a larger number 

of beneficiaries. One member of leadership noted that “digital platforms and free access to them” 

enabled the organization to reach larger numbers than expected. This shows that digital expansion 

served not only schools, but also families whose children are not enrolled in schools that directly apply 

the curricula. 

At the same time, interviews reveal awareness of the challenges associated with digital access, 

particularly in environments with weaker infrastructure. One leadership respondent noted that some 

African countries do not have adequate internet service, so the organization is working to develop an 

offline application containing educational products that can be browsed without the need for a 

continuous internet connection. This testimony shows that digital access at ICO is linked to the idea of 

equitable access, not merely the creation of an electronic platform. 

3. Enabled Arabic language and Islamic education globally 

Survey results indicate that the dimension of enabling Arabic language and Islamic education globally 

achieved 100% from the perspective of ICO leadership and staff. Interviews show that this dimension is 

understood by the organization as the capacity to transfer Arabic and Islamic education into non-Arabic 

and multilingual environments through approved curricula, educational partnerships, digital platforms, 

and scalable models. 

One member of leadership indicated that the organization’s field of work is linked to disseminating 

Arabic and facilitating its learning and teaching, connecting this to broader objectives related to Arabic 

language dissemination and human development through digital platforms. The respondent also noted 

that the organization works through multiple pathways, including Arabic language and Islamic 

education, and that platforms are now available in several languages, with ongoing expansion into 

additional languages and target environments. 

Interviews show that global enablement is not achieved only through numerical spread, but through the 

acceptance, approval, or use of curricula in diverse educational environments. One member of 

leadership noted that ICO curricula are taught in multiple countries and even in some non-Islamic 

schools that chose to teach Arabic after internally assessing the content. This reflects the ability of the 

content to operate beyond the traditional Islamic school environment as high-quality linguistic and 

educational content. 

Global enablement is also visible in multiple applied models. In Turkey, one member of leadership 

noted that students who studied ICO curricula achieved advanced positions in a national Arabic 

language competition, receiving appreciation from an official educational entity. In Tanzania, a 

leadership respondent indicated that the experience of teaching Arabic in a number of schools helped 

draw the attention of official bodies to the importance of introducing Arabic into education. These 

testimonies are read as supporting indicators of the organization’s capacity to enable Arabic and Islamic 
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education in diverse environments, while recognizing that such results are also affected by partnership 

factors, educational context, and community demand. 

Therefore, the achievement of this dimension reflects the perception among ICO leadership that its 

interventions have contributed to building an educational model transferable across countries and 

languages, combining content, training, partnerships, and digital platforms. This does not mean that 

global enablement has been achieved to the same degree in all environments; rather, it indicates that the 

organization has developed a scalable and continuously improvable model based on content, training, 

partnerships, and digital platforms. 

4. Improved teacher capacity and use of educational technologies 

Survey results show that the dimension of improved teacher capacity and use of educational 

technologies achieved 100% from the perspective of ICO leadership and staff. Interviews confirm that 

teacher training is viewed by the organization as a necessary condition for ensuring high-quality 

curriculum implementation, and that good content does not fully achieve its effect unless accompanied 

by a teacher capable of understanding, implementing, and using its tools. 

One member of leadership expressed this clearly, stating that training is the “cornerstone” and that the 

organization’s mission is not merely to deliver the curriculum, but to achieve its purpose. This testimony 

indicates that the organization views the teacher as the decisive intermediary between content quality 

and change among students. Good content may lose part of its effect if it is not delivered by a teacher 

capable of understanding its philosophy, applying its activities, and using its technical tools. It was also 

noted that a teacher may need to be retrained more than once to ensure mastery, because “a teacher who 

does not master the curriculum will harm the content and the curriculum and will not be able to deliver 

the required information.” 

Interviews also indicate that training programs covered thousands of teachers in different countries and 

focused on applying curricula correctly and using technical programs effectively. One member of 

leadership noted that teachers receive attendance and accreditation certificates linked to teaching the 

“Learning Arabic” curriculum, and that these certificates enhanced their professional opportunities in 

some environments. This shows that training was not limited to improving classroom practice, but also 

contributed to raising the professional value of the teacher. 

The importance of this dimension appears in qualitative stories showing the movement of some teachers 

from traditional methods to using digital content and interactive activities. One leadership respondent 

referred to the story of a teacher in an African environment who used to teach Arabic traditionally, then 

after participating in the organization’s courses learned to use digital platforms and manage interactive 

activities. The teacher wrote after training: “I never imagined that I would one day be able to use digital 

content, but this training opened a new door for me, and students became more engaged with me than 

ever before.” 

These testimonies indicate that improving teacher capacity is linked to three overlapping pathways: 

understanding the curriculum, improving classroom practice, and using educational technology in 

teaching and follow-up. However, interviews indicate that sustaining this effect requires continued 

training and follow-up, particularly in environments with weak technical infrastructure or uneven 

teacher preparation. 
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Materiality Assessment of Outcomes across Stakeholders 

The analysis of outcomes in this study was not limited to recording the level of change achieved among 

stakeholders. It also included an assessment of the materiality of the outcomes included in the Impact 

Map and accounted for within the Social Return on Investment calculation. In this context, materiality 

refers to identifying the outcomes that are expected to influence the understanding of the social value 

generated by the International Curricula Organization’s programs, decisions related to program 

development, or the interpretation of stakeholders’ experiences. 

 

The materiality assessment was based on a set of interrelated criteria: the outcome’s direct relevance to 

the scope of the programs under study, its appearance in stakeholder accounts or data, its level of 

importance from the perspective of the relevant stakeholder group, its ability to be measured and valued 

within the study period, its distinctiveness from other outcomes in a way that reduces the risk of double 

counting value, and the extent to which it can be reasonably attributed to ICO interventions after 

considering deadweight, displacement, attribution, and drop-off. 

Accordingly, outcomes that demonstrated a sufficient level of relevance, importance, and supporting 

evidence were included in the analysis, whether they appeared among individual beneficiaries, 

institutional beneficiaries, partners, or ICO leadership and staff. By contrast, outcomes that were found 

to be too general, overlapping with other outcomes, representative of a broader final impact generated 

by the combined measured outcomes, or unsupported by sufficient evidence for reasonable estimation, 

were not financially valued. This does not mean that these outcomes are unimportant; rather, it means 

that they did not meet the criteria for independent financial valuation within the scope of this study. 

This section presents the stakeholder-rated relative importance of the outcomes experienced by 

stakeholder groups, with the aim of identifying the outcomes that are most material and valuable from 

their perspective, rather than merely recording the number of outcomes or their quantitative scale. This 

is consistent with the Social Return on Investment (SROI) methodology, which emphasizes that the 

value of impact is not measured only by the changes achieved, but also by how important those changes 

are to the stakeholders who directly experienced them. 

Stakeholders were engaged in this stage through the measurement tools directed to each group. Each 

stakeholder group was asked to rate the importance of the outcomes it experienced on a scale from 1 to 

10, where a higher score indicates greater importance of the change in stakeholders’ lives or in their 

professional context. Accordingly, the stakeholder-rated relative importance score reflects the non-

financial value that stakeholders assign to each outcome, based on their direct perception of the nature of 

the change and its effect on them. 

This analysis is linked to several principles of the SROI methodology, particularly Involve Stakeholders, 

Value What Matters, and Only Include What Is Material. Through this assessment, it was possible to 

distinguish outcomes of high material value from outcomes of lower importance, thereby helping the 

analysis focus on changes that represent real and tangible impact for stakeholders. 

The stakeholder-rated relative importance score is not used in isolation from other measurement 

indicators. Rather, it is read alongside the number of stakeholders who experienced the outcome, the 

percentage of change achieved, and the depth of change for each group. This connection between 

quantitative indicators and value-based assessment helps build a more balanced picture of impact in 

terms of its reach among stakeholders, its level of achievement, and its importance to them. 
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Table (60) presents the materiality assessment results for each stakeholder group by showing the Theory 

of Change outcomes, the number of stakeholders who experienced each outcome, the percentage of 

change achieved, and the average importance score assigned by stakeholders to each outcome. In this 

presentation, the results are intended to reflect the direct changes experienced by each group, while 

broader or overlapping outcomes are used in the qualitative analysis or in the discussion of overall 

impact where appropriate. 

Table (60): Materiality and Stakeholder-Rated Relative Importance of Outcomes 

Stakeholders 

How much? 
What is the value of 

the changes? 

Indicator and Source 
Quantity / Scale 

of Change 

Depth of 

Change 

Relative Importance 

(Stakeholder 

Valuation) 

Describe how the outcome is measured 
Stakeholder 

Base Assessed 

(N) 

Depth of 

change per 

stakeholder 

(%) 

How important is the 

outcome to 

stakeholders on a 

scale of 1–10? 

Individual 

Beneficiaries 

Strengthened understanding of Islamic 

values 
79 97.5% 9 

Increased engagement with educational 

content and platforms 
79 98.7% 9 

Improved language skills 79 97.5% 9 

Strengthened Islamic and linguistic 

identity 
79 96.2% 10 

Institutional 

Beneficiaries 

Enhanced teacher readiness to apply 

curricula and educational platforms 
2 100% 9 

Supported active learning among target 

groups 
2 100% 10 

Improved teachers’ instructional 

effectiveness and use of educational 

technologies 
2 100% 10 

Enhanced institutional capacity to 

provide effective Arabic and Islamic 

education 
2 100% 10 

Partners 

Created an enabling environment for 

implementing educational and training 

projects 
4 100% 10 

Facilitated students’ access to and use of 

educational platforms 
4 100% 9 

Expanded Arabic and Islamic education 

projects in target environments 
4 75% 9 

ICO Leadership 

and Staff 

Provided trusted and suitable educational 

content for target groups 
8 100% 9 

Expanded access to curricula and content 

through digital platforms 
8 100% 9 

Enabled Arabic language and Islamic 

education globally 
8 100% 10 

Improved teacher capacity and use of 

educational technologies 
8 100% 10 

The materiality table shows that the outcomes included in the analysis were not based solely on their 

quantitative level of achievement. Rather, they reflect the intersection of several considerations, 

including the importance of the outcome to stakeholders, the strength of the available evidence, its link 

to the change chain, and the ability to measure and value it without double counting. The materiality 

assessment was therefore used as a tool for defining the boundaries of the Impact Map, ensuring that the 
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calculation focuses on outcomes that provide a fair and credible picture of the social value generated, 

while avoiding over-claiming impact through the inclusion of broad, repeated, or insufficiently 

attributable outcomes. 

Results of Change Indicators 

This section provides a focused synthesis of change indicator results as they appeared across the 

different stakeholder groups, in light of the approved Theory of Change outcomes for each group. The 

following table presents the final achievement percentages for each outcome, enabling a reading of the 

degree of change among individual beneficiaries, institutional beneficiaries, partners, and ICO 

leadership and staff, without mixing the outcomes specific to each group or including broad outcomes 

and ultimate impact within the direct calculation. 

Table (61): Results of Change Indicators 

Stakeholders Change Indicators Result 

Individual Beneficiaries 

Strengthened understanding of Islamic values 97.5% 

Increased engagement with educational content and platforms 98.7% 

Improved language skills 97.5% 

Strengthened Islamic and linguistic identity 96.2% 

Institutional Beneficiaries 

Enhanced teacher readiness to apply curricula and educational 

platforms 
100% 

Supported active learning among target groups 100% 

Improved teachers’ instructional effectiveness and use of educational 

technologies 
100% 

Enhanced institutional capacity to provide effective Arabic and 

Islamic education 
100% 

Partners 

Created an enabling environment for implementing educational and 

training projects 
100% 

Facilitated students’ access to and use of educational platforms 100% 

Expanded Arabic and Islamic education projects in target 

environments 
75% 

ICO Leadership and Staff 

Provided trusted and suitable educational content for target groups 100% 

Expanded access to curricula and content through digital platforms 100% 

Enabled Arabic language and Islamic education globally 100% 

Improved teacher capacity and use of educational technologies 100% 

Unintended and Potential Negative Outcomes 

Social impact is not limited to the intended outcomes included in the Theory of Change. It may also 

include unintended outcomes that emerge during implementation, whether positive or negative. 

Therefore, the study sought to explore these outcomes through surveys, qualitative interviews, open-

ended responses, and available operational records, with the aim of presenting a more balanced picture 

of the nature of change experienced by stakeholders. 

The analysis identified a number of positive unintended outcomes, such as the extension of some 

learning effects to the family and surrounding social environment, increased parental trust in educational 

programs, greater clarity among partners regarding the needs of educational environments, and 

strengthened cooperation among educational entities. The analysis also identified a number of potential 
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negative outcomes or burdens, such as difficulty or additional pressure experienced by some students 

when transitioning to new Arabic or Islamic content, the allocation of some partner resources to these 

programs at the expense of other initiatives, and the increased operational burden on ICO in updating 

content and platforms and following up on quality. 

These outcomes were treated according to their analytical status in the SROI model: included in the core 

valuation only where they were material, independently evidenced, measurable, and not double counted; 

reflected through impact assumptions where they affected the net value of an existing outcome; reported 

qualitatively where they were important but not sufficiently measurable for separate valuation; or 

excluded from valuation where they were not material or lacked sufficient evidence. 

Table (62): Unintended and Potential Negative Outcomes  

Stakeholders 
Unintended or Potential 

Negative Outcome 
Positive 

Negative / 

Potential 

Burden 

Treatment in the Analysis 

Individual 

Beneficiaries 
Increased self-confidence. ✓ — 

Presented qualitatively unless sufficient 

independent evidence is available to value it. 

Individual 

Beneficiaries 
Increased motivation to 

learn. ✓ — 
Presented qualitatively unless sufficient 

independent evidence is available to value it. 

Individual 

Beneficiaries 

Some learning effects 

extended to the family and 

surrounding social 

environment. 

✓ — 
Not financially valued as an independent 

outcome in order to avoid double counting 

with learning and identity outcomes. 

Individual 

Beneficiaries 

Difficulty or additional 

pressure experienced by 

some learners when 

transitioning to content 

above their previous level. 

— ✓ 

Treated as an implementation challenge and 

improvement opportunity, and may be tested 

as a negative effect in the sensitivity analysis 

or addressed as a negative value where 

sufficient data are available. 

Institutional 

Beneficiaries 
Increased parental trust in 

educational programs. ✓ — 
Reported as a supporting extended effect and 

not financially valued as an independent 

outcome. 

Institutional 

Beneficiaries 

The effect of books and 

content extended to the 

family beyond the direct 

student. 

✓ — 
Treated as an unintended extended effect and 

not financially valued as an independent 

outcome. 

Partners 

Greater clarity among 

partners regarding the needs 

of target educational 

environments. 

✓ — 
Taken into account in interpreting the value 

of partnership and improving future planning. 

Partners 

Some resources were 

directed to these programs at 

the expense of other potential 

initiatives. 

— ✓ 
Treated within displacement or as a potential 

negative value, while avoiding counting it in 

both ways. 

ICO 

Leadership and 

Staff 

Strengthened cooperation 

among educational entities in 

a way that supports the 

spread of benefits to wider 

segments. 

✓ — 

Reported as a supporting extended effect and 

not financially valued as an independent 

outcome. 

ICO 

Leadership and 

Staff 

Increased operational burden 

associated with updating 

content and platforms and 

following up on quality. 

— ✓ 

Reported qualitatively as an operational 

burden and improvement opportunity. It was 

not separately valued in the current base case, 

and is recommended for future operational 

tracking if sufficient evidence becomes 

available. 
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Treatment of Unintended and Potential Negative Outcomes in the SROI Analysis 

The identification of an unintended or potential negative outcome does not automatically mean that it is 

included in the base-case SROI calculation. Each outcome was tested against five criteria: materiality to 

stakeholders, independence from already valued outcomes, strength of evidence, feasibility of valuation, 

and the risk of double counting. Where an outcome represented an important aspect of the broader value 

chain but overlapped with outcomes already included in the Impact Map, it was reported qualitatively. 

Where evidence was limited or the outcome was not sufficiently independent to be valued, it was not 

included in the base-case valuation. Where a negative or unintended outcome was relevant to the 

interpretation of the result, it was reflected through existing impact assumptions where appropriate, or 

reported qualitatively and recommended for future measurement where additional evidence is required. 

This explains why the identification of additional unintended and potential negative outcomes did not 

automatically change the base-case SROI ratio. 

Table (63): Treatment of Unintended and Potential Negative Outcomes in the SROI Analysis 

Unintended or 

potential negative 

outcome 

Positive / 

negative 
Evidence available Materiality decision 

Treatment in the SROI 

analysis 

Effect on base-

case SROI ratio 

Transfer of some 

learning effects to 

the family 

Positive Reported through 

stakeholder feedback 

and qualitative 

evidence 

Relevant, but partly 

overlaps with 

learning, values, and 

identity outcomes 

already captured 

Reported qualitatively 

and recommended for 

deeper measurement in 

future cycles; not valued 

separately to avoid 

double counting 

No direct change 

to the base-case 

ratio 

Increased clarity 

among partners 

regarding the 

needs of 

educational 

environments 

Positive Reported by partners 

and reflected in 

implementation 

feedback 

Relevant, but 

connected to the 

partner outcome on 

enabling 

implementation 

environments 

Reported qualitatively as 

part of the interpretation 

of partner outcomes 

No direct change 

to the base-case 

ratio 

Learning pressure 

among some 

students 

Potential 

negative 

Appeared in a limited 

way through 

stakeholder feedback 

Potentially relevant, 

but not sufficiently 

evidenced or 

quantified for 

independent valuation 

Reported qualitatively 

and recommended for 

future measurement; not 

included in the base-case 

valuation due to limited 

independent valuation 

evidence 

No direct change 

to the base-case 

ratio 

Diversion of some 

partner resources 

away from other 

initiatives 

Potential 

negative / 

displacement-

related 

Reflected in partner 

feedback and 

implementation 

context 

Relevant to over-

claiming and 

displacement 

considerations 

Not separately 

monetised; considered in 

displacement 

assumptions where 

relevant; otherwise 

reported qualitatively. 

No direct change 

to the base-case 

ratio 

Increased 

operational burden 

on ICO 

Potential 

negative 

Reflected in internal 

feedback from ICO 

leadership and staff 

Relevant as an 

implementation and 

sustainability issue, 

but not treated as an 

independent 

stakeholder outcome 

for valuation 

Reported qualitatively 

under sustainability and 

improvement 

opportunities; 

recommended for future 

operational tracking 

No direct change 

to the base-case 

ratio 

Based on this assessment, the base-case SROI ratio represents only the outcomes that passed the 

materiality, evidence, independence, valuation feasibility, and double-counting tests and were included 

in the core Impact Map. The additional unintended and potential negative outcomes strengthen the 

interpretation of social value and identify areas for future improvement. They do not alter the base-case 

ratio unless they are independently measurable, material, and suitable for valuation without double 

counting. 
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Stage 4: Valuing Outcomes  

In this step, the material outcomes that were confirmed among stakeholders are translated into 

approximate monetary values using financial proxies that are appropriate to the nature of each outcome. 

This stage represents a link between measuring change as experienced by stakeholders and calculating 

the net social value in the Impact Map. 

Determining Outcome Values and Selecting Financial Proxies 

This step aims to translate the material outcomes experienced by stakeholders into approximate 

monetary values, allowing social value to be expressed in comparable monetary terms within the Social 

Return on Investment methodology. These values are not used as final prices for outcomes or as direct 

financial returns, but rather as financial proxies that help estimate the relative importance of the change 

experienced by stakeholders. 

The selection of financial proxies was based on three main considerations: the relevance of the proxy to 

the nature of the outcome being valued; its ability to reflect the value expressed by stakeholders in 

surveys and interviews; and the availability of reference data or comparable costs in similar educational, 

training, or digital services. Accordingly, the study used conservative approaches such as the cost-based 

approach, replacement cost, and conservative market comparison based on comparable educational 

services or products. 

To strengthen the reasonableness of the financial proxies used, the valuation approaches, the Impact 

Map, and the averages adopted in the valuation were reviewed against the logic of the Impact Map, 

available operational records and estimates, and the nature of each outcome. This review was used as an 

internal consistency and reasonableness check, rather than as a separate formal financial or technical 

audit. 

Other alternatives were considered when selecting financial proxies, such as using the full market value 

of some educational or technical services, using the cost of alternative educational programs in different 

contexts, or using broader estimates linked to general wellbeing or quality of life. However, these 

alternatives were not adopted in this report because they could overstate the value, measure an effect 

broader than the direct outcome being measured, or fail to accurately reflect the educational, linguistic, 

and waqf context of ICO programs. 

Value anchoring or wellbeing valuation approaches were also not used as the main approach in this 

report. This is because the study does not include sufficient longitudinal or benchmark data on wellbeing 

across the different countries and educational environments, and stable reference values are not available 

to link outcomes such as Islamic and linguistic identity or improved values-based understanding to 

comparable monetary wellbeing measures. Therefore, cost-based proxies, replacement cost, and 

conservative market comparison were preferred, while wellbeing was considered within the measured 

outcomes rather than as an independent monetary valuation. 

The consistency of each financial proxy with the outcome duration and drop-off assumptions over time 

was also taken into account. Outcomes related to the acquisition of a skill or educational capacity that 

can continue over time, such as improved language skills or improved teacher capacity, were treated 

with a relatively longer duration than outcomes linked to direct use of content or platforms, whose effect 

may decline if access, engagement, or updating does not continue. Drop-off rates were subsequently 
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applied over time so that the value is not treated as if it continues at the same level throughout the 

outcome duration. 

Unintended and potential negative outcomes were also taken into account when reviewing the financial 

approaches. No unintended or negative outcome was included in the financial calculation unless its 

materiality, the affected stakeholder group, and its ability to be measured and attributed independently 

were established. Outcomes or challenges that appeared in a limited way, or that were embedded within 

intended outcomes, were used to interpret the findings and improvement opportunities without 

independent financial valuation, in order to avoid double counting or over-claiming impact. 

Given the international and diverse contexts in which ICO programs are implemented, financial proxies 

were not intended to represent exact country-specific market prices. Instead, they were selected as 

conservative replacement-cost or comparable-cost estimates that reasonably represent the type of value 

experienced by stakeholders. The proxy values were based on available market observations from target 

or comparable environments, ICO operational records where available, project-related estimates, and 

internal consistency checks against the Impact Map and the nature of each outcome. Where precise 

country-level market data were not available, conservative proxy values were retained to reduce the risk 

of over-claiming. The proxy values should therefore be read as transparent and conservative estimates 

for SROI valuation purposes, not as exact market prices for all target countries. 

Table (64): Financial Proxies for Outcomes Generated by ICO Programs 

Stakeholders 

How much? How long? What is the value of the changes? 

Indicator and 

Source 

Stakeholder 

Base 

Assessed (N) 

Depth 

of 

Change 

(%) 

Duration 

of 

Outcome 

(years) 

Outcome Start 

(During 

implementation / 

post-

implementation) 

Relative Importance (Stakeholder 

Valuation) 

Importance 

Score 

 (1-10) 

Valuation 

Approach / 

Proxy 

Rationale 

Financial 

Proxy 

Value 

(SAR) 

Individual 

Beneficiaries 

Strengthened 

understanding 

of Islamic 

values 

79 97.5% 3 
After completing 

the activity 
9 

Average 

cost of 

educating a 

student in a 

private 

school 

450 

Increased 

engagement 

with 

educational 

content and 

platforms 

79 98.7% 2 
After completing 

the activity 
9 

Average 

cost of 

printing a 

curriculum 

plus the 

average cost 

of 

developing 

a digital 

platform 

508,282 

Improved 

language skills 
79 97.5% 3 

After completing 

the activity 
9 

Average 

cost of 

educating a 

student in a 

private 

school 

450 
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Stakeholders 

How much? How long? What is the value of the changes? 

Indicator and 

Source 

Stakeholder 

Base 

Assessed (N) 

Depth 

of 

Change 

(%) 

Duration 

of 

Outcome 

(years) 

Outcome Start 

(During 

implementation / 

post-

implementation) 

Relative Importance (Stakeholder 

Valuation) 

Importance 

Score 

 (1-10) 

Valuation 

Approach / 

Proxy 

Rationale 

Financial 

Proxy 

Value 

(SAR) 

Strengthened 

Islamic and 

linguistic 

identity 

79 96.2% 3 
After completing 

the activity 
10 

Average 

cost of 

developing 

an 

educational 

curriculum 

75,000 

Institutional 

Beneficiaries 

Enhanced 

teacher 

readiness to 

apply curricula 

and 

educational 

platforms 

2 100% 5 
After completing 

the activity 
9 

Average 

cost of 

training a 

teacher in 

the target 

countries 

included in 

the study 

22,110 

Supported 

active learning 

among target 

groups 

2 100% 3 
After completing 

the activity 
10 

Average 

cost of 

developing 

an 

educational 

curriculum 

75,000 

Improved 

teachers’ 

instructional 

effectiveness 

and use of 

educational 

technologies 

2 100% 5 
After completing 

the activity 
10 

Average 

cost of 

training a 

teacher in 

the target 

countries 

included in 

the study 

22,110 

Enhanced 

institutional 

capacity to 

provide 

effective 

Arabic and 

Islamic 

education 

2 100% 3 
After completing 

the activity 
10 

Average 

cost of 

educating a 

student in a 

private 

school 

450 

Partners 

Created an 

enabling 

environment 

for 

implementing 

educational 

and training 

projects 

4 100% 3 
After completing 

the activity 
10 

Average 

cost of 

developing 

an 

educational 

curriculum 

75,000 
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Stakeholders 

How much? How long? What is the value of the changes? 

Indicator and 

Source 

Stakeholder 

Base 

Assessed (N) 

Depth 

of 

Change 

(%) 

Duration 

of 

Outcome 

(years) 

Outcome Start 

(During 

implementation / 

post-

implementation) 

Relative Importance (Stakeholder 

Valuation) 

Importance 

Score 

 (1-10) 

Valuation 

Approach / 

Proxy 

Rationale 

Financial 

Proxy 

Value 

(SAR) 

Facilitated 

students’ 

access to and 

use of 

educational 

platforms 

4 100% 2 
After completing 

the activity 
9 

Average 

cost of 

printing a 

curriculum 

plus the 

average cost 

of 

developing 

a digital 

platform 

508,282 

Expanded 

Arabic and 

Islamic 

education 

projects in 

target 

environments 

4 75% 3 
After completing 

the activity 
9 

Average 

cost of 

educating a 

student in a 

private 

school 

450 

ICO 

Leadership 

and Staff 

Provided 

trusted and 

suitable 

educational 

content for 

target groups 

8 100% 3 
After completing 

the activity 
9 

Average 

cost of 

developing 

an 

educational 

curriculum 

75,000 

Expanded 

access to 

curricula and 

content 

through digital 

platforms 

8 100% 2 
After completing 

the activity 
9 

Average 

cost of 

printing a 

curriculum 

plus the 

average cost 

of 

developing 

a digital 

platform 

508,282 

Enabled 

Arabic 

language and 

Islamic 

education 

globally 

8 100% 3 
After completing 

the activity 
10 

Average 

cost of 

educating a 

student in a 

private 

school 

450 

Improved 

teacher 

capacity and 

use of 

educational 

technologies 

8 100% 5 
After completing 

the activity 
10 

Average 

cost of 

training a 

teacher in 

the target 

countries 

included in 

the study 

22,110 



 

95 

 

To increase the transparency of financial valuation, the following table explains the rationale for 

selecting the financial proxies used in the Impact Map, why they are appropriate for the outcomes being 

valued, and the alternatives that were considered but not used. This table should be read as a 

methodological explanation of the financial proxies presented in Table (64), not as an independent 

calculation table. 

Table (65): Rationale for Selecting the Financial Proxies Used  

Financial 

proxy used 

Outcomes 

represented 
Source of proxy 

Basis of 

calculation 

Rationale for 

selection 
Alternatives considered 

and reason for not using 

Average cost 

of educating 

a student in a 

private school 

Strengthened 

understanding of 

Islamic values, 

improved language 

skills, and structured 

learning outcomes 

among individual 

beneficiaries. 

Comparable private-

school cost 

observations from 

target or similar non-

Saudi educational 

environments, 

supported by available 

market observations 

and consistency checks 

against the outcome. 

Conservative 

replacement-

cost estimate 

based on 

comparable 

structured 

learning costs. 

Reflects a 

structured 

educational 

alternative through 

which a beneficiary 

or family could 

obtain similar 

language-based and 

values-based 

learning. 

Private tutoring and short 

courses were considered 

but not used because 

they do not capture the 

integrated educational 

and values-based 

dimension of the 

outcome. 

Average cost 

of printing a 

curriculum 

plus average 

cost of 

developing a 

digital 

platform 

Increased 

engagement with 

educational content 

and platforms, and 

expanded access to 

Arabic and Islamic 

content through 

digital channels. 

ICO operational 

records and project-

related estimates for 

curriculum printing, 

content preparation, 

and digital platform 

development or 

activation. 

Combined 

replacement-

cost estimate 

reflecting the 

linked printed 

and digital 

components of 

the intervention. 

Reflects the 

combined nature of 

the outcome: value 

arises from 

interaction with 

content and access 

channels, not from 

the printed book or 

digital platform 

alone. 

Printing cost alone and 

platform cost alone were 

considered but not used 

independently because 

neither captures the 

combined access-and-

engagement pathway. 

Average cost 

of developing 

an 

educational 

curriculum 

Provision of trusted 

and suitable 

educational content, 

and enhanced 

institutional capacity 

to provide effective 

Arabic and Islamic 

education. 

Project-related 

estimates and 

comparable 

curriculum-

development cost 

observations, checked 

against the scope and 

complexity of ICO 

curriculum 

development activities. 

Cost-based 

replacement 

estimate for 

developing 

curriculum and 

adapted 

educational 

content. 

Appropriate for 

outcomes related to 

content quality, 

suitability, and 

usability across 

diverse educational 

environments. 

Ready-made books or 

general educational 

materials were 

considered but not used 

because they do not 

reflect linguistic, 

cultural, and pedagogical 

adaptation for non-

Arabic speakers. 

Average cost 

of 

comparable 

teacher 

training in 

target or 

similar 

contexts 

Enhanced teacher 

readiness, improved 

instructional 

effectiveness, use of 

educational 

technologies, and 

institutional capacity 

to apply curricula 

and platforms. 

Available teacher-

training cost 

observations from 

target or comparable 

environments, 

supported by project-

related estimates and 

conservative 

averaging. 

Average cost of 

comparable 

teacher training 

or professional 

development in 

relevant 

contexts. 

Represents a direct 

and conservative 

alternative for 

building similar 

teacher capacity 

among institutional 

beneficiaries or 

partners. 

High-cost international 

programs and formal 

certifications were not 

used because they may 

overstate value and may 

not be comparable to the 

target contexts. 

Average cost 

of developing 

or activating 

a digital 

educational 

platform 

Expanded access to 

curricula and content 

through digital 

platforms, and 

improved access and 

engagement with 

educational content. 

Technical and 

operational estimates, 

supported by 

conservative market 

observations for 

comparable digital 

educational platforms 

or services. 

Replacement-

cost estimate for 

developing or 

activating a 

specialized 

digital learning 

platform. 

Reflects the digital 

access and 

engagement 

pathway more 

closely than a 

generic application 

or one-off digital 

subscription. 

General apps and 

individual digital 

subscriptions were 

considered but not used 

because they do not 

reflect the specialized 

multilingual educational 

platform function. 

Note: Financial proxies represent conservative estimates for SROI valuation purposes only. They are not 

exact market prices across all countries or environments served by ICO, nor are they direct financial 

returns. Each proxy was selected based on its relevance to the outcome, its closeness to the stakeholder 

experience, and the availability of comparable cost data. Broader or higher-value alternatives were 
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excluded where they could inflate impact or create double counting. The sources of the averages and the 

basis for their calculation are documented in the Impact Map or supporting valuation notes so that they 

can be traced and reviewed if required.  

Stage 5: Calculating the Value of Social Impact 

Deadweight, Displacement, Attribution, and Drop-off Assumptions 

The Social Return on Investment methodology represents an outcomes-based evaluation framework. Its 

application requires developing a clear map of intervention outcomes and assigning quantitative and 

monetary values to them in order to link the value of the achieved social change to the amount of 

investment made. After identifying the values associated with the outcomes, the process of calculating 

net social impact begins by taking four key factors into account: Deadweight, Displacement, Attribution, 

and Drop-off. 

At this stage of preparing the SROI report for the educational programs under study, the value of social 

impact was calculated by determining the deadweight, displacement, attribution, and drop-off rates for 

each outcome approved in the Theory of Change. This step aims to estimate the net portion of impact 

that can reasonably be attributed to the interventions of the International Curricula Organization, after 

excluding what may have occurred without the intervention, what may have resulted from the 

contribution of other actors, what may have come at the expense of other outcomes, or what may decline 

over time. 

To avoid over-claiming the impact of the programs under study, the achieved outcomes were not treated 

as being entirely caused by ICO’s intervention. Instead, the net impact was estimated by discussing the 

four factors with stakeholders and linking them to the nature of each outcome. Stakeholder responses 

and qualitative feedback were used to estimate what could have happened without the intervention, 

which entities or other factors contributed to the change, whether the intervention displaced other 

opportunities or outcomes, and the likelihood that the impact would decrease over time. Accordingly, 

the deadweight, displacement, attribution, and drop-off rates were developed as professional 

assumptions grounded in the available evidence, rather than abstract or uniform calculation percentages 

without explanation. 

Deadweight was estimated by considering the likelihood that each outcome could have been achieved 

through other sources, such as schools, families, alternative educational programs, or prior experience 

among institutions and teachers. Attribution was estimated based on the contribution of other actors to 

achieving the outcome, such as partners, educational institutions, teachers, and the local environment. 

Displacement was estimated by examining whether the use of ICO curricula or platforms replaced other 

educational resources or opportunities; this probability appeared limited for most outcomes. Drop-off 

was estimated based on the expected continuation of the outcome in subsequent years, noting that some 

outcomes - such as engagement with platforms or teacher effectiveness - may decline if ongoing follow-

up, updating, or practice is not available. This approach helps calculate a more conservative impact 

value in line with the SROI principle of not over-claiming. 

Deadweight refers to the amount of change that would likely have happened anyway in the absence of 

the intervention; in other words, part of the change leading to the outcome may be attributable to parallel 

factors rather than to the programs under study alone. Displacement addresses whether the change 

generated by the intervention came at the expense of other outcomes or replaced them. In this study, 

displacement was estimated at a low rate of 5% for all outcomes, given the limited likelihood that the 
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programs under study displaced other outcomes, based on stakeholder feedback and the nature of the 

educational programs being measured. 

Attribution refers to acknowledging that part of the change in outcomes is due to entities, initiatives, or 

programs other than the intervention under study, such as partners, educational institutions, teachers, 

families, and the local environment. Drop-off reflects the assumption that the value of the generated 

impact may gradually decline over time, particularly for outcomes that require continued practice or 

follow-up. The drop-off period refers to the number of years during which the intervention’s effect is 

expected to continue after implementation ends, together with an estimated annual decline in the value 

of that effect. 

Table (66) presents the deadweight, displacement, attribution, and drop-off rates for the Theory of 

Change outcomes by stakeholder group. In presenting these rates, care was taken to link each rate to a 

direct outcome that had been measured and valued, while excluding overlapping, broad, or funder-

related outcomes as an independent category, in order to avoid double counting in the calculation of 

impact. 

• Deadweight: Discussions with stakeholders showed that deadweight rates generally ranged 

between 15% and 20% for most outcomes, reflecting the possibility that part of the change could 

have occurred through other sources or pre-existing factors. 

• Displacement: Displacement was estimated at 5% for all outcomes, reflecting the limited 

likelihood that the outcomes were achieved at the expense of other outcomes or opportunities. 

• Attribution: Stakeholder feedback indicated that attribution rates for some outcomes ranged 

between 15% and 30%, depending on the nature of the outcome and the extent to which other 

programs or entities contributed to achieving it. 

• Drop-off: Drop-off rates were estimated according to the nature of each outcome and the 

likelihood of its continuation in subsequent years, with the assumption that outcomes related to 

continuous use, training, or platforms may be more likely to decline if follow-up, updating, or 

continued practice is not available. 

These assumptions should be read in connection with the survey and interview questions included in 

the appendices, particularly the questions relating to what would have happened without ICO’s 

intervention, the contribution of other parties, the possibility of displacement, and the continuation or 

decline of outcomes over time. The final column in Table (66) summarizes the main basis and 

evidence used to inform the assumptions for each stakeholder group. 

Table (66): Deadweight, Displacement, Attribution, and Drop-off Assumptions 

Stakeholders 
Outcome 

Indicators 
Deadweight 

(%) 

Displacement 

(%) 

Attribution 

(%) 

Drop-off 

(%) 

Impact 

Calculation 

(SAR) 

Basis / Evidence 

Used 

Individual 

Beneficiaries 

Strengthened 

understanding of 

Islamic values 

15% 5% 15% 20% 23,790.62 

Beneficiary 

surveys, 

interviews, 

Theory of 

Change 

indicators, and 

conservative 

judgement. 

 

 

 

Increased 

engagement with 

educational content 

and platforms 

20% 5% 15% 25% 25,602,447.96 

Improved language 

skills 
15% 5% 15% 20% 23,790.62 

Strengthened 

Islamic and 

linguistic identity 

15% 5% 30% 30% 3,221,840.21 
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Stakeholders 
Outcome 

Indicators 
Deadweight 

(%) 

Displacement 

(%) 

Attribution 

(%) 

Drop-off 

(%) 

Impact 

Calculation 

(SAR) 

Basis / Evidence 

Used 

Institutional 

Beneficiaries 

Enhanced teacher 

readiness to apply 

curricula and 

educational 

platforms 

15% 5% 20% 20% 28,566.12 

Full 

enumeration 

responses, 

interviews, 

documents, and 

implementation 

context. 

 

 

 

Supported active 

learning among 

target groups 

15% 5% 30% 30% 84,787.50 

Improved teachers’ 

instructional 

effectiveness and 

use of educational 

technologies 

15% 5% 20% 20% 28,566.12 

Enhanced 

institutional 

capacity to provide 

effective Arabic and 

Islamic education 

20% 5% 15% 25% 581.40 

Partners Created an enabling 

environment for 

implementing 

educational and 

training projects 

15% 5% 30% 20% 169,575.00 

Partner full 

enumeration, 

interviews, 

project 

evidence, and 

attribution/disp

lacement 

checks. 

 

 

Facilitated students’ 

access to and use of 

educational 

platforms 

15% 5% 15% 25% 1,395,488.23 

Expanded Arabic 

and Islamic 

education projects 

in target 

environments 

15% 5% 15% 20% 926.61 

ICO 

Leadership 

and Staff 

Provided trusted and 

suitable educational 

content for target 

groups 

20% 5% 30% 20% 319,200.00 

ICO 

leadership/staff 

full 

enumeration, 

internal 

discussions, 

operational 

data, and 

consistency 

checks. 

 

 

 

Expanded access to 

curricula and 

content through 

digital platforms 

15% 5% 15% 20% 2,790,976.46 

Enabled Arabic 

language and 

Islamic education 

globally 

20% 5% 15% 20% 2,325.60 

Improved teacher 

capacity and use of 

educational 

technologies 

15% 5% 15% 25% 121,406.01 

Stage 6: Calculating the Social Return on Investment (SROI) 

To calculate the Social Return on Investment (SROI) ratio, it is first necessary to calculate the value of 

change in a way that reflects the present value of outcomes expected to arise in the future. However, 

calculating present value alone is not sufficient. For this value to be reliable and equivalent to its current 

value, a discount rate must be applied to account for the changing value of money over time. 
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A discount rate of 4.25% was applied, based on the Saudi Central Bank’s repo rate as a local reference. 

This was considered more appropriate than using a discount rate derived from another geographic 

context, particularly since the investment and monetary values in this report are calculated in Saudi 

Riyals (Saudi Central Bank, 2025). The use of 4.25% should not be understood as a definitive social 

discount rate for all contexts in which the programs were implemented, but rather as an appropriate local 

reference for calculating present values within this report. 

Accordingly, the social return generated for every Saudi Riyal invested can be determined, providing a 

clear indicator of the estimated social value generated by the interventions within the scope and 

assumptions of this report. 

Table (67): Calculation of the Net Present Value of Social Return on Investment 

Stakeholders Outcomes for stakeholders 
Change Value (SAR) 

Year 1 Year 2 Year 3 Year 4 Year 5 

Individual 

Beneficiaries 

Strengthened understanding of 

Islamic values 
23,790.62 19,032.49 15,225.99 0.00 0.00 

Increased engagement with 

educational content and 

platforms 
25,602,447.96 19,201,835.97 0.00 0.00 0.00 

Improved language skills 23,790.62 19,032.49 15,225.99 0.00 0.00 

Strengthened Islamic and 

linguistic identity 
3,221,840.21 2,255,288.15 1,578,701.70 0.00 0.00 

Institutional 

Beneficiaries 

Enhanced teacher readiness to 

apply curricula and 

educational platforms 
28,566.12 22,852.90 18,282.32 14,625.85 11,700.68 

Supported active learning 

among target groups 
84,787.50 59,351.25 41,545.87 0.00 0.00 

Improved teachers’ 

instructional effectiveness and 

use of educational 

technologies 

28,566.12 22,852.90 18,282.32 14,625.85 11,700.68 

Enhanced institutional 

capacity to provide effective 

Arabic and Islamic education 
581.40 436.05 327.04 0.00 0.00 

Partners 

Created an enabling 

environment for implementing 

educational and training 

projects 

169,575.00 135,660.00 108,528.00 0.00 0.00 

Facilitated students’ access to 

and use of educational 

platforms 
1,395,488.23 1,046,616.17 0.00 0.00 0.00 

Expanded Arabic and Islamic 

education projects in target 

environments 
926.61 741.28 593.03 0.00 0.00 

ICO 

Leadership 

and Staff 

Provided trusted and suitable 

educational content for target 

groups 
319,200.00 255,360.00 204,288.00 0.00 0.00 

Expanded access to curricula 

and content through digital 

platforms 
2,790,976.46 2,232,781.17 0.00 0.00 0.00 

Enabled Arabic language and 

Islamic education globally 
2,325.60 1,860.48 1,488.38 0.00 0.00 
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Stakeholders Outcomes for stakeholders 
Change Value (SAR) 

Year 1 Year 2 Year 3 Year 4 Year 5 

Improved teacher capacity and 

use of educational 

technologies 
121,406.01 91,054.51 68,290.88 51,218.16 38,413.62 

Total before 

discount 
Total before discount 33,814,268.45 25,364,755.81 2,070,779.53 80,469.87 61,814.99 

Present value 

after 

applying the 

discount rate 

Present value after applying 

the discount rate 
32,435,749.12 23,338,801.94 1,827,703.20 68,128.53 50,201.13 

Total Present 

Value 
Total Present Value 57,720,583.91 

Table (67) shows that the Total Present Value of the outcomes generated by ICO programs amounted to 

SAR 57,720,583.91, based on the core Impact Map, the discount rate of 4.25%, and the SROI impact 

assumptions applied in the analysis. The total investment amounted to SAR 6,794,788. Accordingly, the 

Social Return on Investment (SROI) ratio reached SAR 8.49 for every Saudi Riyal invested. 

Calculation of the Social Return on Investment (SROI) 

Social Return on Investment (SROI) Ratio = 
Present value of social return  

Total investment value 

Social Return on Investment (SROI) Ratio = 57,720,583.91 = SAR 8.49 

6,794,788 

This means that every SAR 1 invested in ICO programs generated an estimated social value of SAR 

8.49, based on the total present value of the outcomes and the total investment value. 

The base-case SROI ratio represents the value of the material outcomes included in the core Impact Map 

after applying the required SROI adjustment tests. Additional unintended and potential negative 

outcomes were reviewed separately and reported according to their evidence, materiality, independence, 

and valuation feasibility. Where these outcomes did not meet the criteria for separate valuation without 

double counting, they were reported qualitatively or considered in the interpretation of assumptions. 

Accordingly, their identification did not, in itself, change the base-case SROI ratio. 

 Sensitivity Analysis 

Sensitivity analysis is a core tool in the Social Return on Investment (SROI) methodology, as it enables 

assessment of how changes in key assumptions and variables affect the final SROI ratio. This 

methodological process helps identify the data and assumptions that have the greatest influence on 

results, thereby enhancing understanding of the consistency, robustness, and reliability of the analysis. 

The importance of sensitivity analysis lies in showing the degree of stability—or variability—of the 

SROI ratio when alternative assumptions are applied in comparison with the baseline assumptions 

approved for the program or project under study. The more stable the ratio remains across these 

alternative scenarios, the greater the confidence in the soundness of the original estimate. 

This discussion presents an analysis of the sensitivity of the SROI ratio under a set of tested alternative 

assumptions. In line with the fifth principle of SROI, Do not over-claim, sensitivity analysis serves as a 

supporting tool to test the reasonableness of the assumptions and financial proxy values used. It also 
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helps identify and prioritize the most influential factors, thereby strengthening the quality and reliability 

of decision-making. The following table presents sensitivity analysis results under alternative 

assumptions applied to the key impact factors within the model: Deadweight, Displacement, Attribution, 

and Drop-off, with the baseline calculation applying a discount rate of 4.25%. 

Table (68): Sensitivity Analysis According to Assumptions 

No. 
Impact 

Factor 
Alternative 

Assumption 

Baseline 

SROI 

Ratio 

Adjusted 

SROI 

Ratio 
Difference Interpretation 

1 Deadweight Applying a 25% 

assumption to all 

outcomes 

8.49 7.84 -0.65 The conservative assumption 

results in a limited decrease in 

the SROI ratio; however, the 

adjusted ratio remains high and 

this difference does not 

materially affect the overall 

conclusion on the generation of 

positive social value. 

2 Displacement Applying a 10% 

assumption to all 

outcomes 

8.49 8.05 -0.44 The limited change indicates that 

displacement is relatively weak 

and that the benefits generated 

did not materially come at the 

expense of other outcomes; 

therefore, this assumption does 

not change the overall 

conclusion. 

3 Attribution Applying a 30% 

assumption to all 

outcomes 

8.49 7.20 -1.29 Attribution is the most influential 

factor, confirming the 

importance of cautiously 

estimating the contribution of 

other actors. Nevertheless, the 

adjusted ratio remains positive 

and high and does not change the 

overall conclusion on the 

generation of positive social 

value. 

4 Drop-off Applying a 25% 

assumption to all 

outcomes 

8.49 8.52 +0.03 Drop-off has a limited effect, 

indicating that changing this 

assumption does not materially 

affect the final result or the 

overall conclusion. 

The sensitivity analysis presented in Table (68) shows the extent to which the SROI ratio is affected by 

changes in the main impact assumptions, in line with the SROI principle of not over-claiming. The 

analysis tested the robustness of the results by applying alternative assumptions to the key impact 

factors: deadweight, displacement, attribution, and drop-off over time. 

The results indicate that attribution is the most sensitive and influential factor. Applying a 30% 

attribution assumption to all outcomes reduced the SROI ratio from 8.49 to 7.20, a decrease of 1.29 

points. This reflects that estimating the contribution of other actors to achieving the outcomes is one of 

the most influential assumptions in calculating the social return. Nevertheless, the adjusted ratio remains 

positive and high, and this decrease does not materially change the overall conclusion regarding the 

generation of positive social value by ICO interventions. 

Applying a 25% deadweight assumption to all outcomes reduced the ratio from 8.49 to 7.84, a decrease 

of 0.65 points, indicating that some outcomes may have partially occurred even in the absence of the 



 

102 

 

intervention. However, the adjusted ratio remains high, confirming that the programs continue to 

generate clear additional value. 

Increasing displacement to 10% for all outcomes reduced the ratio from 8.49 to 8.05, a decrease of 0.44 

points. This is a relatively limited effect compared with attribution and deadweight, and it does not 

change the overall conclusion regarding the feasibility and value of the intervention. 

By contrast, the drop-off factor had a very limited effect on the SROI ratio. The ratio changed from 8.49 

to 8.52 when the drop-off assumption was standardized at 25% for all outcomes. This indicates that this 

assumption does not materially affect the final result or the overall conclusion. 

Additional Qualitative Sensitivity Considerations for Future Valuation 

In addition to the quantitative scenarios presented above, three additional qualitative sensitivity 

considerations were reviewed to explain how future SROI cycles could test valuation choices and the 

treatment of unintended or potential negative outcomes. These considerations were not recalculated as 

additional numerical SROI scenarios in the current report because the unintended and potential negative 

outcomes did not yet have sufficient independent evidence, valuation basis, and double-counting 

safeguards for inclusion in the core Impact Map. They are therefore treated as qualitative sensitivity 

considerations and recommended for testing in future SROI cycles where stronger country-level, 

program-level, or outcome-level cost data become available. 

Table (69): Additional Qualitative Sensitivity Considerations for Future Valuation 

Additional qualitative 

sensitivity issue 
Treatment in this report 

Potential direction of 

effect in future valuation 
Reason for treatment 

Alternative financial 

proxies 
Conservative and directly 

comparable proxy estimates 

were retained; future cycles may 

test low, medium, and high 

proxy values if stronger country-

level or program-level data 

become available. 

Higher-value proxies could 

increase the ratio; lower-

value proxies could reduce 

it. 

To avoid overstating value 

or using proxies broader 

than the measured outcome 

in the current valuation. 

Shorter outcome 

duration 
Duration and drop-off 

assumptions were applied 

conservatively in the current 

valuation. 

Shorter duration may reduce 

present value; longer 

duration may increase it if 

supported by evidence. 

To avoid assuming that 

outcomes continue 

unchanged without follow-

up or renewed access to 

content, platforms, or 

training. 

Material unintended 

or potential negative 

outcomes 

Assessed against materiality, 

independent evidence, 

measurability, and double-

counting tests; not separately 

valued in the base case where 

these criteria were not met, and 

recommended for future 

measurement. 

Positive outcomes may 

increase value; negative 

outcomes may reduce value 

if independently valued in 

future cycles. 

To maintain consistency 

with materiality, avoid 

double counting, and reduce 

the risk of over-claiming in 

the current base-case 

calculation. 

Overall, the quantitative sensitivity analysis shows that the SROI ratio remained positive across the 

tested numerical scenarios. Based on the scenarios recalculated in Table (68), the ratio ranged between 

7.20 and 8.52 for every SAR 1 invested, compared with the baseline ratio of 8.49. The additional 

qualitative considerations in Table (69) do not represent recalculated SROI ratios; rather, they identify 

areas that should be tested numerically in future SROI cycles if stronger proxy, duration, or unintended-

outcome valuation evidence becomes available. 



 

103 

 

Discussion of Findings 

The discussion of findings in this report is based on an integrated reading of the change pathways 

revealed by the quantitative data, qualitative evidence, and supporting documents, in light of the Theory 

of Change adopted for the International Curricula Organization. This discussion does not aim to restate 

the tables or repeat the results of each stakeholder group separately. Rather, it seeks to explain how the 

results of individual beneficiaries, institutional beneficiaries, partners, and ICO leadership and staff 

interacted to produce an interconnected pathway leading to the study’s ultimate impact: enabling 

Muslim communities in diaspora contexts to learn the Arabic language and receive Islamic education, 

and strengthening Islamic identity and the Arabic language in multilingual environments. 

In interpreting the findings, the base-case SROI ratio should be read alongside the treatment decisions 

applied throughout the analysis. Outcomes included in the core Impact Map passed the materiality, 

evidence, independence, and valuation tests, while additional unintended or potential negative outcomes 

were used to enrich interpretation, refine assumptions, support sensitivity considerations, or inform 

future measurement. This approach supports the principles of Only Include What Is Material, Do Not 

Overclaim, and Be Transparent. 

Overall, the findings indicate that ICO’s impact did not arise from a single intervention or one output. 

Instead, it emerged from an interconnected sequence beginning with the development of trusted and 

suitable educational content and the expansion of access to it through books and digital platforms. This 

sequence then passes through partners who prepare the implementation environment and open access 

channels, institutional beneficiaries that apply the curricula and platforms within schools and 

educational centers, and finally individual beneficiaries who experience change in the form of deeper 

understanding of Islamic values, greater engagement with content, improved language skills, and 

stronger connections to Arabic and Islamic identity. 

The core value of the findings therefore lies not only in the high achievement rates within each 

stakeholder group, but also in the consistency of these results with one another. When ICO leadership 

and staff point to the availability of a system of content, training, and platforms; partners confirm their 

role in facilitating access and preparing the environment; institutional beneficiaries report improved 

teacher readiness and active learning; and individual beneficiaries describe tangible changes in learning, 

understanding, and engagement, this provides a stronger reading of the impact pathway. It shows that 

change was not an isolated individual perception, but the result of interaction within a multi-actor 

educational and values-based system. 

Integration of Stakeholder Results in Producing Impact 

The study’s findings show that each stakeholder group played a different role within the impact chain. 

ICO leadership and staff represented the institutional starting point by developing curricula, content, 

digital resources, and teacher training programs. The effect of this group does not appear only in direct 

change among students, but also in building the internal capacity that enables the organization to 

produce trusted content, update it, adapt it linguistically and culturally, and make it available through 

multiple channels. 

Partners represented the external enabling link. They contributed to creating a suitable environment for 

implementing educational and training projects, facilitating students’ access to curricula and platforms, 

and expanding projects in target environments. This link is important because high-quality content does 

not produce impact unless it finds an implementation environment that allows it to reach schools, 
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centers, and families, and unless there are partnerships capable of dealing with differences in regulatory, 

linguistic, and financial contexts across target countries. 

Institutional beneficiaries constitute the applied link closest to the field. They introduce the curricula and 

platforms into the educational environment, activate training, and enable teachers to use them in the 

classroom. Therefore, outcomes related to teacher readiness, active learning, instructional effectiveness, 

and institutional capacity to provide effective Arabic and Islamic education are key indicators that ICO 

interventions moved from the level of educational product to the level of educational practice. 

At the end of this chain, individual beneficiaries appear as the group that directly experiences change. 

Their results showed that the programs and services contributed to strengthening understanding of 

Islamic values, increasing engagement with educational content and platforms, improving language 

skills, and strengthening Islamic and linguistic identity. The importance of these results lies in the fact 

that they provide the closest evidence that the impact chain reached the learner, and that what was built 

at the levels of the organization, partners, and institutional beneficiaries was reflected in educational, 

values-based, and linguistic changes among final beneficiaries. 

Contribution to Arabic Language Learning and Islamic Education in Non-Arabic-

Speaking Contexts 

Enabling Muslim communities in diaspora contexts to learn the Arabic language and receive Islamic 

education represents the first dimension of the ultimate impact. The findings show that this dimension 

was not formed through the provision of books or platforms alone, but through the integration of several 

intermediate outcomes that together made learning Arabic and Islamic education more accessible, 

organized, and effective in the target environments. 

The provision of trusted and suitable educational content for target groups helped build an educational 

foundation that could be relied upon, especially in environments characterized by fragmented references 

or limited availability of organized Arabic and Islamic content suitable for non-Arabic-speaking 

learners. Expanding access to curricula and content through digital platforms also helped reduce some 

access barriers, whether geographic, material, or linked to the scarcity of appropriate educational 

resources. 

However, access alone is not sufficient to produce learning. This is why the results of institutional 

beneficiaries and partners are important. Partnerships helped introduce the content into specific 

educational environments, facilitate student access, and prepare schools and centers to implement it. 

Institutional beneficiaries enabled teachers to use curricula and platforms in classrooms and supported a 

shift from direct reception to interaction with images, activities, exercises, and digital materials. In this 

sense, the curricula were transformed from an educational product into a more organized and practiced 

learning experience. 

The contribution of this chain is clearly visible in the results of individual beneficiaries. The change they 

experienced was not limited to receiving new content; it appeared in improved foundational language 

skills: listening, speaking, reading, and writing. Learning Arabic was also linked to a deeper 

understanding of Islamic education through themes, vocabulary, and religious values presented in 

linguistically and pedagogically appropriate contexts. Therefore, enabling Muslim communities in 

diaspora contexts to learn the Arabic language and receive Islamic education does not simply mean 

increasing the number of people reached by books or platforms. It means building an integrated pathway 

that helps students learn, teachers apply, educational institutions organize, partners expand, and the 

organization develop and follow up. 
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The findings indicate strong achievement of the pathway for enabling Arabic and Islamic education, 

with natural variation in readiness, maturity, and sustainability across target environments. The evidence 

revealed an ongoing need for teacher training, platform development, content adaptation to local 

languages and contexts, and stronger capacity among educational institutions to continue 

implementation after direct support ends. This means that what has been achieved represents a strong 

foundation that can be built upon in future intervention cycles. 

Contribution to Islamic Identity and the Arabic Language in Multilingual 

Environments 

Strengthening Islamic identity and the Arabic language in multilingual environments represents the 

second dimension of the ultimate impact. This dimension is deeper and more cumulative than simply 

acquiring a language skill or using an educational platform. It concerns the learner’s relationship with 

language, religion, and belonging, and the way Arabic and Islamic education are present in the family, 

school, and local community. 

The results of individual beneficiaries indicate that ICO programs contributed to strengthening 

understanding of Islamic values and linking them to daily life. They also strengthened the connection 

between Arabic, the Qur’an, and Islamic education. This meaning appeared in the evidence showing that 

some students no longer approached Arabic as a distant school subject, but as an entry point for 

understanding what they read and memorize, and for engaging with vocabulary and situations connected 

to their religious and daily conduct. 

This result becomes stronger when read together with the findings of institutional beneficiaries. The 

ability of schools and centers to provide effective Arabic and Islamic education means that identity is 

not supported through passing content, but through a more organized and trusted educational 

environment. A reliable curriculum, a qualified teacher, suitable activities, and language that learners 

can understand all help make Arabic and Islamic education more present in students’ daily experience. 

The role of partners in expanding Arabic and Islamic education projects in target environments also 

connects the identity dimension to a broader level of institutional work. When projects expand to 

different schools, centers, and environments, their impact is no longer confined to one student or one 

classroom, but becomes part of a wider pathway supporting the presence of Arabic and Islamic 

education in non-Arabic or multilingual communities. 

The findings indicate that strengthening Islamic and linguistic identity is a cumulative pathway whose 

indicators appear in increased engagement with Arabic, connecting Arabic to the Qur’an and Islamic 

values, the transfer of some learning effects to families, increased confidence among institutions and 

families in the content provided, and the expansion of projects across multilingual environments. The 

study therefore provides supporting evidence that ICO programs contributed to this pathway, while 

noting the continued need for ongoing exposure to content, repeated practice, and expansion of the 

educational and social environment that supports this impact. 

Challenges and Sustainability Requirements 

The findings reveal several challenges and sustainability requirements that should be taken into account 

when developing programs and expanding their impact in future cycles. The first challenge relates to 

variation in the readiness of educational environments. Some target environments do not have the 

technical infrastructure needed to fully benefit from digital platforms, or they face limited human and 

financial resources necessary for sustainable curriculum implementation. This helps explain why 
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expansion in some outcomes appears lower than access or readiness outcomes, as moving from a 

successful experience to a broad and stable model requires time, resources, and more established local 

partnerships. 

The second challenge concerns the sustainability of teacher training. The findings showed that 

improving teacher capacity is a decisive factor in achieving impact. However, this impact requires 

applied follow-up and continuous professional support so that it does not remain linked to initial training 

courses separated from daily practice. Therefore, the sustainability of educational impact is closely tied 

to turning training into a continuous professional pathway that includes follow-up, assessment, and 

feedback. 

The third challenge relates to distinguishing access, use, and depth of learning. Digital availability and 

the spread of accounts and platforms are important indicators of expanded access, but they are not 

sufficient on their own to prove depth of learning or sustainability of change. Therefore, future 

measurement cycles should move toward tracking actual use, regularity of engagement, and learning 

outcomes, rather than relying only on indicators of access, registration, or availability. 

Methodological limitations also emerge in relation to the size of some samples, particularly institutional 

beneficiaries and partners. The analysis relies on a comprehensive census of small groups, which makes 

the results interpretively valuable but not a basis for broad statistical generalization. For this reason, 

linking surveys, interviews, and documents was necessary to understand the results in context and 

interpret what the high percentages mean within the limits of the available data. 

Overall, these challenges indicate that the strength of the impact achieved does not eliminate the need to 

develop the monitoring and measurement system; rather, it makes it more important. As programs 

expand and contexts multiply, the need increases for more systematic data on actual use, learning 

continuity, teacher performance development, and the extent to which outcomes remain after direct 

interventions end. 

Developmental Implications Leading to the Recommendations 

The preceding discussion shows that the recommendations should start from an understanding of impact 

as an interconnected chain, not as a set of separate interventions. If the ultimate impact emerged through 

the integration of content, platforms, partnerships, teacher training, and student engagement, then 

deepening this impact requires strengthening every link in this chain in light of what the findings have 

shown. 

First, the findings indicate that content development must continue, but not in isolation from the needs 

of local environments, the languages used, and learners’ levels. Trusted content is the foundation of 

impact, but its value increases when it is combined with cultural, linguistic, and pedagogical relevance, 

as well as regular mechanisms for updating, review, and feedback from teachers, students, and 

institutional beneficiaries. 

Second, the findings confirm that teacher training is a central lever for impact sustainability. Therefore, 

developing the training and follow-up system is not an additional recommendation, but a practical 

necessity to ensure that content reaches students in the intended way and that curricula and platforms 

become effective educational practice in the classroom. 

Third, digital expansion emerges as a major opportunity to maximize impact, but it requires careful 

management so that it does not become an expansion of access without depth of use. This highlights the 
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need to develop platform functions, improve learner progress tracking, provide solutions for low-

connectivity environments, and involve families in learning wherever contextually appropriate. 

Partnerships also appear as a decisive factor in moving from limited initiatives to broader impact. A 

partner should not be only a funder or implementer, but a participant in impact design, results 

interpretation, identification of target-environment needs, and development of local sustainability 

pathways after direct support ends. 

Accordingly, the following recommendations should not be read as separate actions, but as a direct 

response to the logic of impact shown by the study: deepening impact in less-ready environments, 

developing training, maximizing platforms, expanding content, strengthening impact partnerships, 

institutionalizing periodic measurement, and supporting the sustainability of results after interventions 

end. In this way, the discussion of findings moves from merely interpreting what has been achieved to 

becoming a practical entry point for guiding developmental and investment decisions in future cycles of 

ICO’s work. 

Verification of Results and Stakeholder Review 

The validation process was conducted to test the reasonableness of the findings, assumptions, and 

conclusions using survey evidence, qualitative interviews, available project documentation, and review 

of the Impact Map logic. This process focused on whether the identified outcomes were recognizable in 

the evidence, whether the interpretation of change was consistent with stakeholder responses and 

operational reality, and whether the impact assumptions and financial proxy values were reasonable 

within the scope and limitations of the study. It should not be read as a separate independent financial 

audit or as a full post-analysis verification exercise with all respondents. 

Table (70): Stakeholder Validation and Reasonableness Checks 

Stakeholder group / 

evidence source 

Approx. number / 

evidence reviewed 
What was reviewed 

Validation / review 

method 

Effect on the 

analysis 

Individual 

beneficiaries 

Selected qualitative 

interview 

participants and 

survey evidence 

reviewed as part of 

outcome validation 

Outcome 

interpretation, 

perceived importance, 

unintended effects 

Review of survey 

evidence and selected 

qualitative interviews 

Supported the 

relevance of key 

outcomes and 

strengthened 

qualitative 

interpretation 

Institutional 

beneficiaries 

2 entities Institutional outcomes, 

teacher readiness, 

implementation 

capacity, sustainability 

issues 

Survey, interviews, 

and review of 

findings 

Confirmed 

institutional change 

pathways and helped 

clarify contextual 

limitations 

Partners 4 entities Partner outcomes, 

attribution, 

displacement, 

implementation 

environment, 

sustainability 

Survey, interviews, 

and review of 

interpretation 

Helped refine 

attribution and 

displacement 

assumptions and 

clarify partner 

contribution 

ICO leadership and 

staff 

8 participants Theory of Change, 

operational 

assumptions, financial 

proxy reasonableness, 

conclusions 

Internal review of the 

Impact Map logic, 

interviews, and 

discussion of findings 

Helped refine the 

interpretation of 

institutional 

outcomes, operational 

burden, and 

improvement 

opportunities 
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Financial proxy values and cost assumptions were reviewed against the Impact Map, available 

operational records, proxy averages, and the logic of the valuation approach. This review was used to 

test the reasonableness and internal consistency of the estimates, rather than as a separate formal 

financial or technical audit. 

This validation and reasonableness review helped confirm that the findings should not be read as 

standalone figures, but as estimates linked to the program context, stakeholder experience, and available 

evidence. It also contributed to clarifying assumptions, strengthening the explanation of unintended and 

potential negative outcomes, and identifying issues for future measurement. 

Recommendations and Opportunities for Improvement 

Despite the high impact indicators and the substantial achievement of Theory of Change outcomes 

across stakeholder groups, the quantitative and qualitative findings, together with the SROI indicators, 

reveal several areas where impact can be strengthened, deepened, and expanded. The opportunities for 

improvement and recommendations can be classified into the following areas: 

Deepening Impact in Less-Ready Environments 

The findings show that expansion in some environments is affected by the level of technical and 

institutional readiness, the availability of teachers, and the ability of local partners to follow up. 

Accordingly, the study recommends the following: 

• Design targeted support packages for environments with lower technical readiness or limited human 

capacity. These packages should include additional training support, adapted delivery mechanisms, and 

alternative solutions where connectivity is weak or devices are scarce. 

• Give priority in future expansion to areas where there is a clear gap between the scale of need and the 

current level of access, linking this to clear time-bound plans and performance indicators specific to 

those environments. 

Developing the Teacher Training and Follow-Up System 

The findings show that teacher effectiveness is an essential link in turning content into effective 

educational practice. Therefore, the study recommends the following: 

• Transition teacher training into a progressive professional development pathway that includes 

graduated levels (foundational, advanced, expert), with each level linked to a clear training package and 

achievement criteria. 

• Establish digital professional learning communities for teachers using the curricula, enabling them to 

exchange experiences, discuss challenges, and develop joint solutions, with academic and pedagogical 

supervision from ICO’s team. 

• Strengthen the follow-up and support component during implementation through virtual or in-person 

visits, or periodic pedagogical supervision sessions, transforming training from a separate event into a 

continuous process linked to actual classroom practice. 

Maximizing the Value of Digital Platforms and Expanding Their Functions 

The findings show that digital platforms are an important channel for expanding access to curricula and 

content and for increasing access by students, teachers, and families to educational resources. However, 
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they require continuous development so that they move from being an access channel to becoming a 

learning and follow-up environment: 

• Develop digital platform functions to include learner progress tracking tools and dashboards for 

teachers and administrators, enabling more accurate analysis of learning pathways and outcomes. 

• Provide supporting content for families, such as concise guides, short videos, and home-based 

activities, thereby strengthening the role of the family as a partner in the educational process and 

multiplying impact beyond the school. 

• Develop lightweight technical solutions suitable for low-connectivity environments, such as offline-

mode applications or content packages that can be pre-downloaded and used without continuous internet 

access. 

Expanding and Deepening Content to Support Identity Sustainability 

The findings indicate high satisfaction with the credibility and relevance of the content, with evidence of 

its effect in strengthening Islamic identity and the Arabic language. However, increasing demand and 

diversity of contexts require the following: 

• Enrich content with deeper levels of thinking and life skills—such as critical thinking, communication, 

collaboration, and problem-solving—within the framework of the Islamic worldview and the Arabic 

language, so that learning moves from receiving information to building an integrated personality. 

• Develop specialized content pathways for different groups, including early childhood, adolescents, 

youth, and family programs, taking into account cultural and linguistic differences across countries. 

• Launch periodic content review and updating programs in light of pedagogical and linguistic 

developments, while making use of systematic feedback from teachers, students, and institutional 

beneficiaries. 

Strengthening Impact Partnerships and Building “Identity and Language 

Alliances” 

The findings show that partners play a central role in preparing the environment, facilitating access, and 

expanding projects in target contexts. Therefore, the study recommends the following: 

• Move from implementation partnerships to impact partnerships, where partners are involved in 

program design, outcome indicator definition, and results review, rather than serving only as 

implementers or access channels. 

• Build strategic alliances with educational, da’wah, and media institutions in beneficiary countries that 

share a common vision for strengthening Islamic identity and the Arabic language, and that work to 

unify and integrate efforts rather than dispersing them. 

• Develop periodic communication and feedback mechanisms with partners, such as joint reports, annual 

forums, and working groups, strengthening their sense of shared ownership of the programs and their 

outcomes. 

Institutionalizing Impact Measurement and Developing the SROI Model 

This study demonstrated the value of using the SROI methodology in documenting impact and 

enhancing decision-making transparency. However, mainstreaming and sustaining this methodology 

require the following: 



 

110 

 

• Transform the SROI model used in this study into a fixed institutional tool that can be updated 

periodically with each program cycle, while building internal capacity within ICO to use it and analyze 

its results. 

• Review and improve financial proxies periodically by using broader databases, international 

comparisons, and cost-benefit studies, so that estimates of the social value of impact become 

increasingly accurate. 

• Integrate social and financial impact indicators into a single strategic dashboard presented to decision-

makers in the organization and the waqf, so that expansion, modification, or discontinuation decisions 

are based on reliable impact data rather than general impressions alone. 

• Develop the Theory of Change and its indicators in future report versions to track both intended and 

unintended outcomes, including positive and potential negative outcomes, through clearer outcome 

definitions, dedicated indicators, and data collection tools. Future cycles should test whether these 

outcomes become sufficiently evidenced, material, independent, and measurable to be included in 

valuation without double counting. 

Supporting Impact Sustainability After Interventions End 

Some data indicate that impact extends over several years. However, its sustainability remains 

dependent on the continuity of several factors, including funding, training, content, and platforms. To 

strengthen this sustainability, the following is recommended: 

• Design sustainability and gradual transition plans for each project or partnership, including knowledge 

transfer and capacity building for institutional beneficiaries, so that they can continue providing a 

minimum level of service at an acceptable quality after direct support ends. 

• Strengthen models that enable institutional beneficiaries to contribute partially to costs, where possible 

and appropriate to their capacity, thereby increasing their ownership of the project and reducing full 

dependence on external funding. 

• Invest success stories and qualitative evidence in building an inspiring impact narrative that can be 

used for advocacy, resource mobilization, attracting new partners, and reinforcing local communities’ 

belief in the importance of program continuity. 
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List of Appendices 

First: Survey 

Appendix A: Impact Assessment Survey - ICO Leadership and Staff 

Dear Esteemed Participants, 

Peace be upon you and God’s mercy and blessings, 

We are pleased to address you as part of the evaluative SROI study on “The Social Value of the 

International Curricula Organization (ICO) Programs: An Evaluative SROI Report (2025),” 

implemented by Saa'i Foundation for Waqf Development under the supervision of Sulaiman Al-Rajhi 

Waqf, covering the period 2016–2024. 

This survey aims to assess the impact generated by the International Curricula Organization (ICO) 

through its educational services and developmental programs, from the perspective of executive leaders 

and staff who participated in implementing or supervising the organization’s activities or interacting 

with its products. 

We kindly request that you answer the questions below accurately and objectively, as this will play an 

important role in providing an accurate and reliable analysis that reflects the organization’s actual 

impact and the impact of its support across different areas. 

Note: All information provided will be treated with strict confidentiality and used solely for scientific 

research purposes. 

Thank you for your cooperation and for dedicating your valuable time. 

Section I: General Information 

Job title: ________________________________ 

Department or unit: ________________________________ 

Section II: Assessment of the Impact of Waqf Support on Beneficiary Institutions 

(Institutional-level impact, such as improved performance and institutional capacities) 

No. Statement 
Strongly 

Disagree 
Disagree Neutral Agree 

Strongly 

Agree 

1 ICO products (curricula, stories, interactive 

content) have contributed to improving the 

quality of education in the Institutional 

Beneficiaries. 

☐ ☐ ☐ ☐ ☐ 

2 Teacher training programs have led to an 

improvement in their educational and 

pedagogical competence in partner 

organizations. 

☐ ☐ ☐ ☐ ☐ 

3 The digital platforms developed by ICO have 

enabled educational institutions to expand their 

reach to learners globally. 

☐ ☐ ☐ ☐ ☐ 

4 The organization helped integrate educational 

technology into the curriculum, which 

enhanced the effectiveness of education in the 

Institutional Beneficiaries. 

☐ ☐ ☐ ☐ ☐ 

5 ICO’s support contributed to the development 

of integrated educational curricula that are 

suitable for the diverse educational 

environment of the institutions. 

☐ ☐ ☐ ☐ ☐ 
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No. Statement 
Strongly 

Disagree 
Disagree Neutral Agree 

Strongly 

Agree 

6 The organization's services have enabled 

educational institutions to improve their 

readiness to keep pace with digital 

transformation. 

☐ ☐ ☐ ☐ ☐ 

7 The organization's products have contributed 

to facilitating the adoption by entities of 

reliable and applicable scientific content. 

☐ ☐ ☐ ☐ ☐ 

8 ICO supported the beneficiaries in preparing 

content that complies with international 

standards for teaching Arabic language and 

Islamic education. 

☐ ☐ ☐ ☐ ☐ 

9 Engagement with ICO helped to enhance the 

standing of the educational institutions 

benefiting from it and the confidence of 

parents. 

☐ ☐ ☐ ☐ ☐ 

 

Are there other areas or aspects in which waqf support through ICO generated impact for beneficiary 

institutions that were not addressed above? (Optional) 

Response: ___________________________ 

Section III: Assessment of the Impact of Waqf Support on Direct Beneficiaries 

(Individual-level impact, such as skills improvement and empowerment) 

No. Statement 
Strongly 

Disagree 
Disagree Neutral Agree 

Strongly 

Agree 

1 ICO programs have helped improve students' 

language skills in the beneficiary educational 

institutions. 

☐ ☐ ☐ ☐ ☐ 

2 ICO provided reliable scientific content in 

Arabic language and Islamic education for 

students and researchers. 

☐ ☐ ☐ ☐ ☐ 

3 The organization's tools and platforms have 

improved the learning experience for students 

and teachers. 

☐ ☐ ☐ ☐ ☐ 

4 The support enabled the strengthening of 

Islamic values and cultural identity among 

students and targeted communities. 

☐ ☐ ☐ ☐ ☐ 

5 ICO has contributed to enabling teachers to 

provide modern education based on solid 

scientific foundations. 

☐ ☐ ☐ ☐ ☐ 

6 The students benefited from the educational 

stories and prophetic biographies produced by 

the institution in consolidating Islamic 

principles. 

☐ ☐ ☐ ☐ ☐ 

7 The interactive materials provided effective 

tools that supported students from diverse 

linguistic and cultural backgrounds. 

☐ ☐ ☐ ☐ ☐ 

8 ICO products have enhanced access to Islamic 

education and the Arabic language worldwide. 
☐ ☐ ☐ ☐ ☐ 
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Are there other aspects or effects of waqf support for direct beneficiaries that were not addressed above? 

(Optional) 

Response: ___________________________ 

Section IV: Assessment of the Contribution of Waqf Support through ICO to Impact Creation 

Did waqf support through ICO contribute to clear improvements among beneficiaries? ☐ Yes ☐ No ☐ 

To some extent 

Key improvements or changes resulting from waqf support (select all that apply): 

☐ Improved Arabic language skills among learners. 

☐ Enhanced understanding and awareness of Islamic values among learners. 

☐ Improved individuals’ capacity to use educational technology. 

☐ Enabled individuals to access reliable Arabic and Islamic content. 

☐ Provided opportunities for individuals to participate in educational or community activities. 

☐ Improved the quality of curricula and educational content for beneficiary institutions. 

☐ Improved the capacity of teachers and teaching staff and their use of technology. 

☐ Enhanced the learning experience through digital platforms for beneficiary institutions. 

☐ Expanded access to Arabic and Islamic education globally. 

☐ Strengthened partnerships and collaboration with other educational entities. 

☐ Improved institutional performance and raised the quality of published or produced materials for 

beneficiary institutions. 

☐ Other: ___________________________ 

How do you estimate the level of improvement among beneficiaries as a result of the support? (1–10) 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

How important is this improvement/change from your perspective? 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

How important are the following outcomes from your perspective? (1 = very low importance; 10 = very 

high importance) 

• Provided trusted and suitable educational content for target groups 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Expanded access to curricula and content through digital platforms 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Enabled Arabic language and Islamic education globally 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Improved teacher capacity and use of educational technologies 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

Did you observe an unexpected or unplanned positive effect? ☐ Yes ☐ No 

If yes, please explain: ___________________________ 

How would you describe the overall impact of the support provided to beneficiaries? ☐ Positive impact 

☐ Negative impact 
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If the impact was positive, what was the greatest impact achieved? Response: 

___________________________ 

Did waqf support strengthen ICO’s position as a reference organization in Arabic language and Islamic 

education? ☐ Yes ☐ No 

If yes, please explain: ___________________________ 

If support were discontinued, what percentage of beneficiaries would be able to continue? ☐ 10%–29% 

☐ 30%–60% ☐ More than 60% 

What percentage of partnerships or collaborations were developed as a result of waqf support? ☐ 10%–

29% ☐ 30%–60% ☐ More than 60% 

Section V: Estimating Net Impact and Sustainability of Outcomes 

• Without waqf support through the International Curricula Organization, to what extent do you think 

the following outcomes would have happened anyway? 

Outcome 
Would not have 

happened 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 50% 

I don’t 

know 

Provided trusted and suitable 

educational content for target 

groups 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Expanded access to curricula and 

content through digital platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Enabled Arabic language and 

Islamic education globally 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved teacher capacity and use 

of educational technologies 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

What other factors, entities, or resources could have contributed to the achievement of these outcomes 

without ICO’s intervention? 

Response: ___________________________ 

• Did ICO’s focus on these programs redirect time, resources, or efforts away from other activities or 

opportunities? 

☐ No, this did not happen 

☐ Yes, to a very low extent 1%–5% 

☐ Yes, to a low extent 6%–10% 

☐ Yes, to a moderate extent 11%–20% 

☐ Yes, to a high extent more than 20% 

☐ I don’t know / Not applicable 

If yes, what activities, resources, or opportunities were affected or received less attention? 

Response: ___________________________ 

• What percentage of the following outcomes do you think was contributed by parties other than the 

International Curricula Organization? 

Examples may include partners, beneficiary institutions, teachers, supporting or facilitating entities, 

governmental entities, or the local educational environment. 

Outcome 
No other 

contribution 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 50% 

I don’t 

know 

Provided trusted and suitable 

educational content for target groups 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 



 

116 

 

Outcome 
No other 

contribution 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 50% 

I don’t 

know 

Expanded access to curricula and 

content through digital platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Enabled Arabic language and 

Islamic education globally 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved teacher capacity and use 

of educational technologies 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Who were the main other parties that contributed to these outcomes? What was the nature of their 

contribution? 

Response: ___________________________ 

• How long do you expect the following outcomes to continue if follow-up, updating, training, or 

operational support does not continue? 

Outcome 
Less than 

one year 

One 

year 

Two 

years 

Three 

years 

More than 

three years 

I don’t 

know 

Provided trusted and suitable educational 

content for target groups 
☐ ☐ ☐ ☐ ☐ ☐ 

Expanded access to curricula and content 

through digital platforms 
☐ ☐ ☐ ☐ ☐ ☐ 

Enabled Arabic language and Islamic 

education globally 
☐ ☐ ☐ ☐ ☐ ☐ 

Improved teacher capacity and use of 

educational technologies 
☐ ☐ ☐ ☐ ☐ ☐ 

• If these outcomes continue, what annual rate of decline would you expect in the absence of continued 

follow-up, updating, or training? 

Outcome 
No decline 

0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More than 

50% 

I don’t 

know 

Provided trusted and suitable 

educational content for target groups 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Expanded access to curricula and 

content through digital platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Enabled Arabic language and Islamic 

education globally 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved teacher capacity and use of 

educational technologies 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

What factors help sustain these outcomes? What factors may lead to their decline? 

Response: ___________________________ 

Section VI: Challenges and Inspirational Stories 

Key challenges encountered in delivering services or implementing projects (select all that apply): 

☐ Limited available financial resources 

☐ Limited available technical resources 

☐ Weakness in specialized educational or technical competencies 

☐ Difficulty in effectively using educational technology 

☐ Weak digital infrastructure among some institutions 

☐ Gaps in coordination and planning with beneficiary institutions 
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☐ Difficulty reaching some target groups 

☐ Difficulty measuring impact using accurate standard methods 

☐ Shortcomings in curricula based on reliable Arabic or Islamic content 

☐ Other: ___________________________ 

Key lessons learned from the waqf-supported experience through ICO’s support for beneficiaries: 

Response: ___________________________ 

Would you like to share a success story or positive experience achieved by ICO due to waqf support? 

(Optional) Response: ___________________________ 

Appendix B: Impact Assessment Survey - Institutional Beneficiaries 

Dear brothers and sisters, may God guide you, 

Peace be upon you and God’s mercy and blessings, 

We are pleased to contact you as part of the evaluative SROI study on “The Social Value of the 

International Curricula Organization (ICO) Programs: An Evaluative SROI Report (2025),” 

implemented by Saa'i Foundation for Waqf Development under the supervision of Sulaiman Al-Rajhi 

Waqf, covering the period 2016–2024. 

This survey aims to measure the impact of the programs and services provided by the International 

Curricula Organization (ICO), a leading organization in teaching Arabic and strengthening Islamic 

values, on beneficiary educational and academic institutions. 

We kindly ask you to answer accurately and transparently, as your responses will help provide a 

comprehensive and reliable picture of ICO’s impact on developing the educational environment, 

improving service quality, and supporting sustainability. 

Note: All responses will be treated with strict confidentiality and used only for scientific research and 

development purposes. 

Thank you for your time and cooperation. 

Section I: General Information 

Beneficiary category: 

☐ Educational institution (school - institute - center) 

☐ Academic/research institution 

☐ Scientific waqf 

☐ Nonprofit organization 

☐ Other: ___________________________ 

Number of years benefiting from support programs: 

☐ Less than one year 

☐ One to two years 

☐ More than two years 

Type of support received (select one or more): 

☐ Development of Arabic language or Islamic education curricula 

☐ Teacher training and qualification programs 

☐ Multilingual interactive content 

☐ E-learning platforms 
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☐ Educational stories and Prophetic biography materials 

☐ Digital tools and products 

☐ Other: ___________________________ 

Section II: Inputs 

Was the support sufficient to meet your institutional or educational needs? ☐ Yes ☐ No 

If “No,” please explain: ___________________________ 

Did you need to seek other entities to complete what ICO started? ☐ Yes ☐ No 

Section III: Outcome Assessment 

Did waqf support through ICO create a change or improvement in your activities and performance? ☐ 

Yes ☐ No ☐ To some extent 

What were the most prominent improvements you observed as a result of waqf support through ICO? 

(Select one or more): 

☐ Improved quality of curricula and educational content for beneficiary institutions 

☐ Strengthened Islamic identity and Arabic language within the institutional educational environment 

☐ Improved capacity of teachers and teaching staff in instruction and use of technology 

☐ Expanded global access to Arabic and Islamic education 

☐ Strengthened partnerships and collaboration with other educational entities 

☐ Improved institutional performance and raised the quality of published or produced materials 

☐ Enhanced the learning experience through digital platforms 

☐ Other: ___________________________ 

How do you estimate the level of improvement/change in your organization’s performance and services 

as a result of support and benefiting from ICO services? 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

How important is this improvement to your organization? 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

How important are the following outcomes from your perspective? (1 = very low importance; 10 = very 

high importance) 

• Enhanced teacher readiness to apply curricula and educational platforms 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Supported active learning among target groups 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Improved teachers’ instructional effectiveness and use of educational technologies 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Enhanced institutional capacity to provide effective Arabic and Islamic education 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

Did you notice a positive effect that was not expected from the support? ☐ Yes ☐ No 

If “Yes,” please explain: ___________________________ 

How would you describe the overall impact of the support on your activity and services? ☐ Positive 

impact ☐ Negative impact 
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If positive, please describe the greatest impact: ___________________________ 

If negative, please explain the reason: ___________________________ 

Did you receive similar support or services from another entity? ☐ Yes ☐ No 

If “Yes,” please state the percentage of this support compared with waqf support through ICO: 

___________________________ 

If waqf support programs through ICO stopped, what percentage of your capacity would remain to 

provide the same level of performance or services? ☐ 10%–29% ☐ 30%–60% ☐ More than 60% 

What percentage of partnerships or collaborations with other entities was developed as a result of waqf 

support and benefiting from ICO services? ☐ 10%–29% ☐ 30%–60% ☐ More than 60% 

Please rate the following statements according to your level of agreement: 

The services and products of the International Curricula Organization (ICO) have contributed to the 

development of your organization's institutional capabilities (administrative, educational, technical). 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization's services and products have enabled you to provide reliable and comprehensive 

Arabic and Islamic content. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization's services and products have helped to align this content with the needs of target 

groups in multilingual and multicultural environments. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization's services and products have contributed to the global expansion of curricula. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

ICO services and products have contributed to the increased use of e-learning platforms in education 

both within and outside the Arab world. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization's services and products have contributed to improving the quality of your educational 

projects and practices (curricula, programs, teaching methods). 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

ICO services and products have contributed to empowering Muslim communities, especially in the 

diaspora, to learn the Arabic language and receive Islamic education. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization's services and products have contributed to strengthening Islamic identity in 

multilingual environments. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Section IV: Estimating Net Impact and Sustainability of Outcomes 

• Without waqf support or the services of the International Curricula Organization, to what extent do you 

think the following outcomes would have happened anyway within your institution? 

Outcome 
Would not have 

happened 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 

50% 

I don’t 

know 

Enhanced teacher readiness to apply 

curricula and educational platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 
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Outcome 
Would not have 

happened 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 

50% 

I don’t 

know 

Supported active learning among target 

groups 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved teachers’ instructional 

effectiveness and use of educational 

technologies 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Enhanced institutional capacity to 

provide effective Arabic and Islamic 

education 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

What other resources, programs, or expertise could have contributed to achieving these outcomes 

without ICO support? 

Response: ___________________________ 

• Did ICO support reduce, replace, or displace your institution’s use of other educational resources or 

programs? 

☐ No, this did not happen 

☐ Yes, to a very low extent 1%–5% 

☐ Yes, to a low extent 6%–10% 

☐ Yes, to a moderate extent 11%–20% 

☐ Yes, to a high extent more than 20% 

☐ I don’t know / Not applicable 

If yes, what resources, programs, or opportunities were used less, reduced, or replaced because of ICO 

support? 

Response: ___________________________ 

• What percentage of the following outcomes do you think was contributed by parties other than the 

International Curricula Organization? 

Examples may include teachers, educational administration, local partners, families, or other educational 

initiatives. 

Outcome 
No other 

contribution 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 

50% 

I don’t 

know 

Enhanced teacher readiness to apply 

curricula and educational platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Supported active learning among target 

groups 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved teachers’ instructional 

effectiveness and use of educational 

technologies 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Enhanced institutional capacity to 

provide effective Arabic and Islamic 

education 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Who were the main other parties that contributed to these outcomes? What was the nature of their 

contribution? 

Response: ___________________________ 

• How long do you expect the following outcomes to continue within your institution after direct support 

ends or the level of follow-up decreases? 
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Outcome 
Less than 

one year 

One 

year 

Two 

years 

Three 

years 

More than 

three years 

I don’t 

know 

Enhanced teacher readiness to apply curricula 

and educational platforms 
☐ ☐ ☐ ☐ ☐ ☐ 

Supported active learning among target groups ☐ ☐ ☐ ☐ ☐ ☐ 

Improved teachers’ instructional effectiveness 

and use of educational technologies 
☐ ☐ ☐ ☐ ☐ ☐ 

Enhanced institutional capacity to provide 

effective Arabic and Islamic education 
☐ ☐ ☐ ☐ ☐ ☐ 

• If these outcomes continue, what annual rate of decline would you expect in the absence of continued 

training, follow-up, or updating of content and platforms? 

Outcome 

No 

decline 

0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 50% 

I don’t 

know 

Enhanced teacher readiness to apply 

curricula and educational platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Supported active learning among target 

groups 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved teachers’ instructional 

effectiveness and use of educational 

technologies 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Enhanced institutional capacity to provide 

effective Arabic and Islamic education 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

What factors help sustain these outcomes within your institution? What factors may lead to their 

decline? 

Response: ___________________________ 

Section V: Challenges and Inspirational Stories 

What challenges did you face after benefiting from ICO support and services? (Select one or more): 

☐ Shortage of curricula suitable for target groups 

☐ Limited interactive or digital tools 

☐ Weak teacher capacity in using educational technology 

☐ Weak pedagogical or administrative competencies 

☐ Difficulty accessing reliable Arabic and Islamic content 

☐ Limited resources 

☐ Difficulty in effectively employing educational technology 

☐ Difficulty measuring impact 

☐ Other: ___________________________ 

Would you like to share a success story or positive experience after benefiting from ICO support and 

services? Response (optional): ___________________________ 

Appendix C: Impact Assessment Survey - Individual Beneficiaries 

Dear brothers and sisters, may God guide you, 

Peace be upon you and God’s mercy and blessings, 
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We are pleased to contact you as part of the evaluative SROI study on “The Social Value of the 

International Curricula Organization (ICO) Programs: An Evaluative SROI Report (2025),” 

implemented by Saa'i Foundation for Waqf Development under the supervision of Sulaiman Al-Rajhi 

Waqf, covering the period 2016–2024. 

This survey aims to measure the impact of the programs and services provided by the International 

Curricula Organization (ICO), specialized in Arabic language education and strengthening Islamic 

values, on individual beneficiaries of its educational, training, digital, and interactive programs. 

We kindly ask you to answer accurately and transparently, as your responses will help present a clear 

picture of ICO’s impact on improving your academic, professional, and personal development. 

Note: All responses will be treated with strict confidentiality and used only for scientific research and 

development purposes. 

Thank you for your time and cooperation. 

Section I: General Information 

Age group: ☐ Under 18 ☐ 18–30 ☐ 31–45 ☐ Over 45 

Gender: ☐ Male ☐ Female 

Education level: ☐ No formal education ☐ Primary ☐ Intermediate/secondary ☐ University or higher 

Number of years benefiting from ICO programs: ☐ Less than one year ☐ One to two years ☐ More than 

two years 

Type of activities benefited from (select one or more): 

☐ Educational or religious programs 

☐ Training or development programs 

☐ Interactive or digital content 

☐ E-learning platforms 

☐ Educational stories or Prophetic biography materials 

☐ Workshops or academic meetings 

☐ Other: ___________________________ 

Section II: Inputs 

Were the programs provided sufficient to meet your scientific, professional, or personal needs? ☐ Yes 

☐ No 

If “No,” please explain: ___________________________ 

Did you seek other entities to meet your needs after receiving ICO services? ☐ Yes ☐ No 

Section III: Outcome Assessment 

Did ICO programs and services create a change or improvement in your educational or professional 

pathway? ☐ Yes ☐ No ☐ To some extent 

What were the most prominent benefits or changes you felt as a result of the services you received? 

(Select all that apply): 

☐ Improving my Arabic language skills 

☐ Strengthening my understanding of Islamic values 

☐ Enhancing my competence in using educational technology 

☐ Access to reliable Arabic and Islamic educational content 
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☐ Participation in educational or community activities 

☐ Other: ___________________________ 

To what extent do you estimate improvement in your educational/professional pathway due to ICO 

programs? 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

How important is this improvement/change in your life? 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

How important are the following outcomes from your perspective? (1 = very low importance; 10 = very 

high importance) 

• Strengthened understanding of Islamic values 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Increased engagement with educational content and platforms 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Improved language skills: listening, speaking, reading, and writing 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Strengthened Islamic and linguistic identity 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

Did you notice a positive effect that was not expected from ICO support and services? ☐ Yes ☐ No 

If “Yes,” please explain: ___________________________ 

How would you describe the overall impact of ICO support and services? ☐ Positive impact ☐ Negative 

impact 

If positive, what was the most significant impact from your perspective? Response: 

___________________________ 

If negative, please explain the reason: Response: ___________________________ 

Have you received similar support or services from other entities? ☐ Yes ☐ No 

If “Yes,” how do you compare the level of benefit from ICO services? Response: 

___________________________ 

If ICO services/programs stopped, to what extent could you continue learning/development from other 

sources? ☐ 10%–29% ☐ 30%–60% ☐ More than 60% 

Please rate the following statements according to your level of agreement: 

The organization's programs and services helped me improve my scientific or managerial skills. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization's programs and services helped me improve my Arabic language skills. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

ICO services enhanced my understanding of Islamic values and their connection to my daily life. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization's services improved my ability to use digital educational tools and platforms. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization provided me with reliable Arabic and Islamic educational content that suited my needs. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 
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The organization enabled me to participate in educational and community initiatives. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

The organization's services helped strengthen my Islamic and linguistic identity in a multilingual 

environment. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Section IV: Estimating Net Impact and Sustainability of Outcomes 

• Without ICO programs or services, to what extent do you think the following outcomes would have 

happened anyway for you? 

Outcome 
Would not have 

happened 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 50% 

I don’t 

know 

Strengthened understanding of 

Islamic values 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Increased engagement with 

educational content and platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved language skills: listening, 

speaking, reading, and writing 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Strengthened Islamic and linguistic 

identity 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

What other sources or factors could have helped you achieve these outcomes without ICO programs or 

services? 

Response: ___________________________ 

• Did your benefit from ICO programs or services reduce your use of another educational service or 

opportunity? 

☐ No, this did not happen 

☐ Yes, to a very low extent 1%–5% 

☐ Yes, to a low extent 6%–10% 

☐ Yes, to a moderate extent 11%–20% 

☐ Yes, to a high extent more than 20% 

☐ I don’t know / Not applicable 

If yes, what service or opportunity was used less or replaced because of your benefit from ICO 

programs? 

Response: ___________________________ 

• What percentage of the following outcomes do you think was contributed by parties other than the 

International Curricula Organization? 

Examples may include the teacher, school, family, other educational programs, or other platforms. 

Outcome 
No other 

contribution 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 50% 

I don’t 

know 

Strengthened understanding of 

Islamic values 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Increased engagement with 

educational content and platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved language skills: listening, 

speaking, reading, and writing 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Strengthened Islamic and linguistic 

identity 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 
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Who were the main other parties that helped achieve these outcomes? What was the nature of their 

contribution? 

Response: ___________________________ 

• How long do you expect the following outcomes to continue after direct support or direct use of ICO 

services ends? 

Outcome 
Less than 

one year 

One 

year 

Two 

years 

Three 

years 

More than 

three years 

I don’t 

know 

Strengthened understanding of Islamic 

values 
☐ ☐ ☐ ☐ ☐ ☐ 

Increased engagement with educational 

content and platforms 
☐ ☐ ☐ ☐ ☐ ☐ 

Improved language skills: listening, 

speaking, reading, and writing 
☐ ☐ ☐ ☐ ☐ ☐ 

Strengthened Islamic and linguistic identity ☐ ☐ ☐ ☐ ☐ ☐ 

• If these outcomes continue, what annual rate of decline would you expect in the absence of continued 

follow-up, training, or regular use? 

Outcome 
No decline 

0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More than 

50% 

I don’t 

know 

Strengthened understanding of Islamic 

values 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Increased engagement with educational 

content and platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Improved language skills: listening, 

speaking, reading, and writing 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Strengthened Islamic and linguistic 

identity 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

What factors may help sustain these outcomes? What factors may lead to their decline? 

Response: ___________________________ 

Section V: Challenges and Inspirational Stories 

What challenges did you face after benefiting from the support? (Select one or more): 

☐ Limited access to reliable Arabic or Islamic content 

☐ Weak linguistic or technical skills 

☐ Limited training or capacity-building opportunities 

☐ Limited knowledge of Islamic values or methods of teaching them 

☐ Other: ___________________________ 

Would you like to share a success story or inspiring personal experience resulting from your benefit 

from ICO programs? Response (optional): ___________________________ 

Appendix D: Impact Assessment Survey - Partners 

Dear Esteemed Participants, 

Peace be upon you and God’s mercy and blessings, 

We are pleased to contact you as part of the evaluative SROI study on “The Social Value of the 

International Curricula Organization (ICO) Programs: An Evaluative SROI Report (2025),” 

implemented by Saa'i Foundation for Waqf Development under the supervision of Sulaiman Al-Rajhi 

Waqf, covering the period 2016–2024. 
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This survey aims to measure the impact generated by the International Curricula Organization (ICO), a 

waqf-based organization specializing in Arabic language education and strengthening Islamic values for 

non-Arabic speakers, from your perspective as partners, collaborating entities, or beneficiaries of the 

organization’s programs in curricula, training, interactive content, digital platforms, or joint educational 

projects. 

We kindly ask you to answer accurately and transparently, as your views will contribute to improving 

program quality and expanding their educational and community impact. 

Note: All information provided will be treated with strict confidentiality and used solely for scientific 

research purposes. 

Thank you for your cooperation and for dedicating your valuable time. 

Section I: General Information 

Name of the entity or institution you represent (optional): ___________________________ 

Nature of your relationship with ICO: 

☐ Educational or training partner 

☐ Supporting or facilitating partner 

☐ Collaborating academic or research entity 

☐ Other: ___________________________ 

What is the nature of the projects or programs in which you collaborated with ICO? (You may select 

more than one option): 

☐ Development of Arabic language or Islamic education curricula 

☐ Publishing or producing educational stories or Prophetic biography materials 

☐ Digital services or educational platforms 

☐ Teacher training and qualification programs 

☐ Educational or institutional consulting 

☐ Educational assessment tools or materials 

☐ Other: ___________________________ 

Section II: Outcome Assessment 

Has your cooperation with ICO contributed to developing the performance of beneficiary entities or 

individuals? ☐ Yes ☐ No ☐ To some extent 

Please explain: ___________________________ 

What were the most prominent improvements you observed as a result of cooperation with ICO? (You 

may select more than one option): 

☐ Improved Arabic language skills among learners. 

☐ Enhanced understanding and awareness of Islamic values among learners. 

☐ Improved individuals’ capacity to use educational technology. 

☐ Enabled individuals to access reliable Arabic and Islamic content. 

☐ Provided opportunities for individuals to participate in educational or community activities. 

☐ Improved the quality of curricula and educational content for beneficiary institutions. 

☐ Improved the capacity of teachers and teaching staff and their use of technology for beneficiary 

institutions. 
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☐ Enhanced the learning experience through digital platforms for beneficiary institutions. 

☐ Expanded access to Arabic and Islamic education globally. 

☐ Strengthened partnerships and collaboration with other educational entities. 

☐ Improved institutional performance and raised the quality of published or produced materials for 

beneficiary institutions. 

☐ Other: ___________________________ 

What level of improvement or development among beneficiaries do you believe was achieved through 

the partnership or use of ICO services? Scale from 1 (slight improvement) to 10 (significant 

improvement): 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

How important is this improvement or development from your perspective? 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

How important are the following outcomes from your perspective? (1 = very low importance; 10 = very 

high importance) 

• Created an enabling environment for implementing educational and training projects 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Facilitated students’ access to and use of educational platforms 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

• Expanded Arabic and Islamic education projects in target environments 

☐ 1 ☐ 2 ☐ 3 ☐ 4 ☐ 5 ☐ 6 ☐ 7 ☐ 8 ☐ 9 ☐ 10 

Have you observed unintended outcomes for beneficiaries as a result of cooperation with ICO? ☐ Yes 

☐ No 

If “Yes,” please explain: ___________________________ 

What was the greatest impact achieved by the collaboration on beneficiaries from your perspective? 

Response: ___________________________ 

What percentage of partnerships or collaborations was developed as a result of cooperation with ICO? ☐ 

0% ☐ 5%–10% ☐ 11%–25% ☐ More than 25% 

If ICO support or the partnership ended, what percentage of beneficiaries do you believe would be able 

to sustain the outcomes achieved? ☐ 10%–29% ☐ 30%–60% ☐ More than 60% 

Please rate the following statements according to your level of agreement: 

Cooperation with the organization has contributed to improving the educational or institutional 

performance of beneficiaries. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Cooperation with ICO has enhanced the quality of the educational or knowledge environment for 

beneficiaries. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Collaborating with the organization helped improve teachers' teaching skills and technology utilization. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Cooperation with ICO has contributed to the expansion of the curriculum's reach both regionally and 

globally through online educational platforms. 
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☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Cooperation with ICO has contributed to strengthening ICO’s standing as a reliable educational 

authority in teaching Arabic language and Islamic education. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Cooperation with ICO has contributed to enabling Muslim communities—especially in the diaspora—to 

learn the Arabic language and receive Islamic education. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Collaboration with the organization has contributed to strengthening Islamic identity and the Arabic 

language in multilingual environments. 

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree 

Section III: Estimating Net Impact and Sustainability of Outcomes 

• Without the cooperation or support linked to the International Curricula Organization, to what extent 

do you think the following outcomes would have happened anyway? 

Outcome 
Would not have 

happened 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 

50% 

I don’t 

know 

Created an enabling environment for 

implementing educational and training 

projects 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Facilitated students’ access to and use of 

educational platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Expanded Arabic and Islamic education 

projects in target environments 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

What other factors, programs, or partnerships could have contributed to achieving these outcomes 

without ICO’s intervention? 

Response: ___________________________ 

• Did the implementation of programs or partnership with the International Curricula Organization 

redirect resources, time, or opportunities away from other initiatives? 

☐ No, this did not happen 

☐ Yes, to a very low extent 1%–5% 

☐ Yes, to a low extent 6%–10% 

☐ Yes, to a moderate extent 11%–20% 

☐ Yes, to a high extent more than 20% 

☐ I don’t know / Not applicable 

If yes, what initiatives, resources, or opportunities were affected or received less attention? 

Response: ___________________________ 

• What percentage of the following outcomes do you think was contributed by parties other than the 

International Curricula Organization? 

Examples may include the partner itself, educational entities, governmental entities, teachers, the local 

community, or other supporting entities. 
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Outcome 
No other 

contribution 0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 

50% 

I don’t 

know 

Created an enabling environment for 

implementing educational and training 

projects 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Facilitated students’ access to and use of 

educational platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Expanded Arabic and Islamic education 

projects in target environments 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Who were the main other parties that contributed to these outcomes? What was the nature of their 

contribution? 

Response: ___________________________ 

• How long do you expect the following outcomes to continue after the project ends or the level of direct 

support decreases? 

Outcome 
Less than 

one year 

One 

year 

Two 

years 

Three 

years 

More than 

three years 

I don’t 

know 

Created an enabling environment for 

implementing educational and training projects 
☐ ☐ ☐ ☐ ☐ ☐ 

Facilitated students’ access to and use of 

educational platforms 
☐ ☐ ☐ ☐ ☐ ☐ 

Expanded Arabic and Islamic education projects 

in target environments 
☐ ☐ ☐ ☐ ☐ ☐ 

• If these outcomes continue, what annual rate of decline would you expect if follow-up, partnership, or 

supporting resources do not continue? 

Outcome 

No 

decline 

0% 

1%–

10% 

11%–

20% 

21%–

30% 

31%–

50% 

More 

than 50% 

I don’t 

know 

Created an enabling environment for 

implementing educational and training 

projects 

☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Facilitated students’ access to and use of 

educational platforms 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Expanded Arabic and Islamic education 

projects in target environments 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

What factors help sustain these outcomes? What factors may lead to their decline? 

Response: ___________________________ 

Section IV: Challenges and Lessons Learned 

What challenges did you observe during program implementation or while benefiting from the services? 

☐ Limited available financial resources 

☐ Limited available technical resources 

☐ Weakness in specialized educational or technical competencies 

☐ Difficulty in effectively using educational technology 

☐ Weak digital infrastructure in some entities 

☐ Gaps in coordination and planning with beneficiary entities 
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☐ Difficulty reaching some target groups 

☐ Difficulty measuring impact using accurate standard methods 

☐ Shortcomings in curricula based on reliable Arabic or Islamic content 

What are the most important lessons learned from your experience in cooperating with ICO? 

___________________________ 

Do you have suggestions for developing the relationship with ICO? ___________________________ 

Would you like to share a success story or positive experience from the cooperation with ICO? 

Response (optional): ___________________________ 
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Second: Interview Guides 

Appendix E: Interview Guide - Individual Beneficiaries 

Purpose of the Interview: 

To assess the impact of ICO programs and curricula on individual beneficiaries in terms of language 

skills development, strengthening Islamic values, encouraging positive behavior, and using digital 

educational platforms. 

Interview Themes 

Direct Educational Outcomes 

• How did the curricula or educational programs you joined contribute to improving your Arabic 

language skills / your children’s Arabic language skills? 

• Did you notice development in Qur’anic understanding or Islamic values as a result of these programs? 

• Which educational aspects did you feel made the clearest difference? 

Values and Behavior 

• Did the curricula contribute to strengthening positive behavior or moral values in daily life? 

• How was the educational content reflected in Islamic identity within a multicultural environment? 

• Did you notice a change in learning motivation or academic commitment? 

Digital Learning and Platforms 

• To what extent did you use the digital educational platforms associated with the programs? 

• How do you assess ease of use and quality of digital content? 

• Did the experience encourage you to continue self-learning? 

Overall Impact 

• What was the most prominent positive change in your learning experience after joining these 

programs? 

• How would you describe the impact of these curricula on your educational or pedagogical life? 

Interpreting Net Impact and Sustainability of Outcomes 

• What was the most important or most clearly observed outcome that you experienced because of ICO 

programs or services? 

• If you had not benefited from these programs or services, how do you think this outcome would have 

developed? Would it have happened, happened to a lesser extent, or not happened at all? Why? 

• What other factors or entities helped contribute to this outcome? 

• What factors help sustain this outcome, and what factors may cause it to decline or weaken over time? 
Challenges 

• What were the main difficulties you faced while benefiting from the programs or platforms? 

• Which aspects do you think need development? 

Success Stories 

• Can you share an experience or situation that reflects the program’s impact? 

• How would you summarize your experience with ICO in one sentence? 
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Appendix F: Interview Guide - Institutional Beneficiaries 

Purpose of the Interview: 

To assess the impact of ICO curricula and programs in expanding Arabic language education, improving 

teacher effectiveness, developing educational practices, strengthening active learning, and using digital 

platforms. 

Interview Themes 

Educational and Institutional Outcomes 

• How did ICO contribute to strengthening Arabic language education in your institution? 

• What was the impact of these programs on students academically and culturally? 

• Did you notice improvement in learning outcomes or classroom engagement? 

Teacher Effectiveness 

• To what extent did the programs or materials provided contribute to improving teacher effectiveness? 

• How was this reflected in teaching methods and interaction with students? 

• Did the curricula support a shift toward active learning? 

Digital Transformation 

• How did the educational platforms contribute to expanding access to content? 

• What was the impact of digital transformation on the quality of your educational process? 

• Do you see potential for scaling or replicating the experience? 

Overall Impact 

• How do you assess ICO’s contribution to strengthening Arabic language in your educational 

environment? 

• What added value did these curricula provide to your institution? 

Interpreting Net Impact and Sustainability of Outcomes 

• What was the most material outcome achieved within your institution because of ICO programs or 

services? 

• If your institution had not received this support or these services, how do you think this outcome would 

have developed? Would it have happened, or happened to a lesser extent? Why? 

• What other parties or factors contributed to the achievement of this outcome? 

• What factors help sustain this outcome within your institution, and what factors may cause it to decline 

over time? 
Challenges 

• What were the main challenges you faced in implementation or adapting to the curricula? 

• What suggestions do you have for maximizing impact in the future? 

Success Stories 

• Do you have a successful educational experience that reflects the impact of the curricula? 

• How would you describe the partnership with ICO in one sentence? 
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Appendix G: Interview Guide - Partners 

Purpose of the Interview: 

To assess the impact of partnership with ICO in enabling Arabic language and Islamic education 

globally, expanding digital reach, and providing trusted educational content in diverse environments. 

Interview Themes 

Nature of the Partnership 

• How would you describe the nature of the partnership with ICO? 

• What value did this partnership add to your entity? 

Shared Outcomes 

• How did cooperation contribute to enabling Arabic language and Islamic education globally? 

• Did the partnership support improving teacher effectiveness and use of educational technologies? 

• To what extent did curriculum dissemination expand through digital platforms? 

Content and Quality 

• How do you assess the reliability and suitability of the content for target groups? 

• Did the content help you meet diverse educational needs? 

Overall Impact 

• What was the most prominent impact achieved through this partnership on target communities? 

• How does this partnership contribute to strengthening Islamic identity in diaspora contexts? 

Interpreting Net Impact and Sustainability of Partnership Outcomes 

• What was the most important outcome achieved because of the partnership or cooperation with ICO? 

• If this partnership or cooperation had not taken place, how do you think this outcome would have 

developed? 

• What other factors, partnerships, or parties contributed to the achievement of this outcome? 

• What factors help sustain the outcomes of the partnership, and what factors may limit their 

continuation or expansion in the future? 
Challenges 

• What were the main challenges facing the partnership? 

• What are the opportunities for developing cooperation in the future? 

Success Stories 

• Would you like to share a success story that reflects the impact of the partnership? 

• What was the most prominent unexpected impact resulting from this cooperation? 
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Appendix H: Interview Guide - ICO Leadership and Staff 

Purpose of the Interview: 

To assess the institutional impact of ICO in enabling Arabic language and Islamic education 

globally, improving teacher effectiveness, expanding digital reach, and achieving the organization’s 

ultimate impact. 

Interview Themes 

Achieving Strategic Outcomes 

• How do you assess ICO’s contribution to improving students’ language skills and strengthening 

Islamic values? 

• To what extent has ICO succeeded in improving teacher effectiveness and the use of educational 

technologies? 

• What success indicators are used to measure these outcomes? 

Digital Transformation and Reach 

• How did digital platforms contribute to expanding the global reach of curricula? 

• What is the role of technology in ensuring the sustainability of educational impact? 

Content and Reliability 

• How does ICO ensure the quality and reliability of educational content? 

• How are curricula adapted to suit diverse educational environments? 

Ultimate Impact 

• How does ICO contribute to enabling Muslim communities in diaspora contexts? 

• What is ICO’s role in strengthening Islamic identity and the Arabic language in multilingual 

environments? 

• What is the most prominent evidence of this impact? 

Interpreting Net Impact and Sustainability of Institutional Outcomes 

• What is the most important strategic outcome that you believe was achieved because of ICO 

interventions? 

• If ICO had not intervened, how do you think this outcome would have developed? Would it have 

happened, happened to a lesser extent, or not happened at all? Why? 

• What other parties or factors contributed to the achievement of this outcome? 

• What factors help sustain these outcomes, and what factors may cause them to decline or weaken over 

time? 
Challenges 

• What are the main institutional or operational challenges facing ICO? 

• How are they addressed to ensure the sustainability of the mission? 

Success Stories and Future Vision 

• Which initiative or program represents ICO’s deepest impact? 

• What is the future vision for maximizing ICO’s global impact? 

• What message would ICO like to convey to supporters and the educational community? 


